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YESTERDAY, TODAY .....

ITH this issue, the Journal enters its 21st year and
appears in a new form. Hitherto a quarterly, it will now
be issued every month.

Since the first issue which came out in March 1939, -

momentous events have occurred in the country and revolu-
tionary changes are taking place in the life of the people.
Adult education too, in this process, has undergone a trans-
formation; it faces responsibilities which are as complex as the
changes that have occurred. Its problems today are vastly
different from those that the movement faced in its early
stages. With its objectives ever widening, social education

specialized demands of workers skills of an expert nature and
knowledge of a specialized kind,

The Journal has always attempted to anticipate the needs
of the everchanging environment and play its role usefully in
helping workers acquire new insights and new perspectives.
Today, tofill a gap, it will strive to function as a com-
panion to workers in conducting their day-to-day activities. It
will endeavour to help them deal with the practical situations
which arise in the course of conducting their activities like

study circles, discussion groups, literacy centres, or recreational
and cultural activities.

While dedicating itself anew, the Journal takes the oppor-
tunity to pay humble tribute to its founders who with devg-
tion and zealousness maintained it a

$ a source of inspiration
to workers in the field.

N LAy e L) AW oy

e R T T S S

fa A~ U 2

Lo = -~ |



A Successful Seminar

IN recent years—particularly during the last
ten years—the Social Education movement

in the country has expanded considerably
and is, indeed, expected to cover the entire
nation by the end of the Third Five Year
Plan. Simultaneously too, Social Education
as an auxiliary method of stimulating eco-
nomic growth and social development, has
become an essential part of the development
plans envisaged in the country. Coincidentally,
whereas before independence the Government
did not really contribute much in field work,
in the past few years—especially since the
introduction of Community Development
Schemes in 1951—Social Education at the
field level has become a part of Governmental
functions.

In this context an issue that has demanded
increasing attention is that of defining for
Social Education an organisational structure
which would be nationwide in extent and
which at the same time would be capable of
reflecting the ethos of Social Education. The
issue has assumed, on the eve of the finalisa-
of the Third Five-Year Plan, considerable
urgency and it was appropriate that the
Tenth National Seminar should have discussed
the problem of organisation and administra-
tion of Social Education. The Seminar had
at its disposal the experience which had
accrued to the movement as a result of the
different organisational and administrative
arrangements that had been tried out both
by the Government as well as the non-
Governmental agencies in the field. This
experience required to be focussed in deciding
on the issue before the movement. The
Seminar was thus an opportune one.

The Working Paper of the Seminar, had
set out the points for discussion on six tiers,
namely, the wvillage level, the block Ilevel,
district level, the divisional level, the state
Jevel and the central level. The Paper also
indicated the scope of responsibilities of the
voluntary and official organisations at each of
these levels and posed the issue of
defining the nature of contribution which
the respective agencies could make for the
enhancement of the Social Education
programme. ;
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THE SEMINAR WAS exceptionall|/ we]] .-
tended and every State was represented op. ;
among the delegates who took part jp he
deliberations were representatives 4 ofcial
as well as non-official agencics and offcacemic
institutions.

A noteworthy feature of the Semnar was
the keen awareness among delegats tha
Social Education had a challenging rof befor.
it in face of a changing socio-clonomic
milieu. This realisations provided the ¢legates
with a sense of common purpose and a cons-
tructive approach pervaded the delibrations
of the Seminar. The variety of vievpoints
which different delegates held reflected a wide
range of experience and rendered the Sminar
lively, intellectually stimulating and tiought
provoking,

o S il

The wise leadership of the Direcor of
the Seminar, Shri J.P. Naik, contribued in
no uncertain measure to the speed and des-
patch with which the Seminar went aboit its =
deliberations. With keen mind and dis-
cerning judgement, he was able to distirguist
the wood from the trees and was emirent]’
successful in placing before the Seminar isue
which needed constructive thought. He hilpe
the reconciliation of view points which texdeu
to be divergent at times and kept before the
delegates a perspective of common goals. His b4
sense of humour with an ample repertoie of "
anecdotes gathered in the course of his excting
career, provided delegates with a welome
diversion from tiring toil.

WHILE THE SEMINAR was thus succes!
from the point of view of the task before ¢
will be remembered for the happy dayst
delegates spent during the period. This

the achievement of the Secretary General
the Seminar, Dr (Smt) Chitra Naik, who |
worked down to the last detail, arrangemen
to make the delegates’ sojourn a pleasant op
There were a variety of programmes to ke
the delegates in a happy frame of mirp
Arrangements for food and lodging, we
thoughtfully planned and the voluntcers we
as courteous as they were helpful. To ¢} .
the delegates of the Seminar owe a debf
gratitude,



Sixteenth Adult Education Conference

Sri Prakasa Stresses Need to Change Attitudes

MAGANBHAI DESAI ASKS FOR COMMISSION ON
SOCIAL EDUCATION

SHRI SRI PRAKASA, Governor of Bombay called upon Social Education workers
to exert themselves to eradicate social evils which hampered social progress.

Shri Sri Prakasa, who inaugurated the Sixteenth National Conference of Adult
Education Workers at Gargoti in Kolhapur District, Bombay S_tate, on December 1,
said that Social Education was an important method of changing pepples’ attlgude
to social issue and had, therefore, an important role to play in a transitional society.
He referred in this connection to many social practices which were incongruous
with the temper of the present age and urged Social Education workers to strive to

bring about a revolution.

Shri Maganbhai P. Desai, Vice-Chancellor
of the Gujerat University, who presided
over the Conference, called upon the
Government to appoint a National Commis-
sion to examine the difficulties faced by Social
and Basic Education programmes in the
country and suggest suitable remedies for
their solution. This, he said, was of national
and constitutional importance and Social

ucation constituted one major method of

making democracy a vital and living force in
India.

_ Shri Desai feared that unless such a Com-
mission was appointed, Social Education
Would merely continue to grow in the tradi-
tional way without “‘the revolutionary urge

and vision required by the time and conditions
we are in.”

In the course of his presidential address,
Shri Desai made a comprehensive and lucid
analy51§ of the drawbacks which faced Social
Education and said that certain primary skills
and an awareness of social responsibilities
were conditions precedent for ‘‘an orderly,
happy and prosperous civic life.” These. he
said could be achieved through a two-profwged
drive of social and basic education.

Shri Desai dealt with the progress of social
education movement during the past ten years
and felt that the programme should become

more effective. For this purpose, he believed
that three types of workers were essential
for at wvillage level. These, he said,
were the Village School teachers, the
Gram Panchayat Secretary and the Village
Level Workers. The needs of the Social
Education programme to fulfil its objectives
could be looked after by these three workers.

Shri Desai referred to the functioning of
the administrative machinery and agreed that
it was true that the C.D. and the NES blocks
functioned in a manner which left a great deal
to be desired. The administration, he belie-
ved could improve if there was a stro” 2 social
education movement in the country. In this
connection, he felt that the attitude of ad-
ministrators towards Social Education which
hitherto was one of benevolent indifference
was giving place to one of ‘‘patronising
burcaucratic attention”” which was not a
hedlthy development. He hoped this would
change and that administrators would become

more responsive to the real needs of free
people.

Shri Desai dealt with the problem of rural
construction and stressed, among other things,
on the need to give effect to the Directive
Principles of State Policy, which provided for
the promotion of cottage industries on an
individual or cooperative basis in rural areas.
Shri Desai suggested the setting up of indus-
trial estates or Parishramalayas in rural areas
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where unemployed villagers could practise and
improve upon village crafts and at the same
time earn a wage.

Shri Desai concluded his address with a
call to make social education successful and
said “The Indian Adult Education Association
has the onerous duty of shouldering this great
work which is rightly styled by it as “On to
Eternity”’. As I said earlier, the Association
also attains its adulthood this year. As the
Secretary has told us, the Association, till
now, ‘“‘has been providing intellectual inspira-
tion to adult educational workers and ageneies,
coordinating their activities and acting as a
clearing house of ideas and information”’. For
this purpose, it will now issue a monthly
journal devoted to this cause. We are also
glad to learn that the Association is now

housed in a permanent abode for itself. The
building is constructed in honour of the
late Dr. Amarnatha Jha and the late Shri
Kidwai, both of whom had a great share in
making our Association what it is at present.
The Secretary tells us that some more money
is necessary to complete this housing project.
I hope the Central as well as State Govern-
ments will help us here by giving liberal grants
for the promotion of social education, which
they all desire to assure for the country.”

Earlier Shri R.S. Tawade, Chairman of the
Reception Committee welcomed Shri Sripra-
kasa and Shri Maganbhai Desai.

Shri A.R. Deshpande, Vice-President of
the Indian Adult Education Association pro-
posed a vote of thanks.

Social Education in Third Plan
Tl T

Gargoti Conference Demands Adequate Funds

THE Gargoti Conference has recommended that adequate funds should be made

available for Social Education in the Third Five Year Plan.

This was parti-

cularly necessary because Social Education services were likely to expand in
view of its increasing importance in the content of the objectives of the plan.

The Conference also observed that in the
first two Five Year Plans, adequate funds were
not made available for Social Education.

The Conference adopted the Report of the
Seminar on Organisation and Administration
of Social Education presented to it by the
Director of the Seminar, Shri J.P. Naik.

By another resolution the Conference
decided to create a new category of Associate
Members for the Association. These Members
will pay a membership fee of Rs. 5 only per
annum instead of Rs. 8 which is the fee for
Ordinary Members. The Associate Members
will be entitled to all the privileges available
to the members except that they will not have
voting rights.

This amendment to the Constitution of
the Association was felt necessary so as to
facilitate field workers becoming members of
the Association,
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The Conference, finally, welcomed the bold
steps taken by some of the State Governments
in giving powers to Block Development Com-
mittees under the democratic decentralisation
scheme.

The following are the full texts of the re-
solutions adopted by the Conference.

1. The Conference is of the opinion that
in the First and Second Five Year Plans Social
Education did not receive allocation adequate
for the needs of the programme. In view of
the increasing importance of this programme
in national development and the imperative
necessity for expansion of Social Education,
the Conference recommends that propor-
tionately larger allocations should be made in
the Third Five Year Plan for Social Educa-
tion.

2. The 16th All India Adult Education



Conference having considered the report of the
National Seminar on Organisation and Ad-
ministration of Social Education endorses the
following recommendations : «

(a) That at the National level all aspects
of Social Education should be the
responsibility of the Ministry of Edu-
cation either for purpose of direct
Implementation or for coordination
and that for the proper administration
of Social Education, a separate Divi-
sion for Social Education under the
C]la{'ge of a Joint Secretary, and an All
India Advisory Board for the purpose
should be set up.

(b) That the integration of Social Educa-
tion under the Education Department
In  the remaining States should be
expedited and the appointment of a
State Officer exclusively for Social
Education as well as the District
Social Education Officers for each dis-
trict should be made without further
delay; and

(¢) That a body at the State level to guide
direct and promote Social Education
should be set up as early as possible;
such a Board should preferably be sta-
tutory and autonomous; but if for any
reason, this is not immediately feasi-
ble, an Advisory Board of Social
Education may be set up, as a transi-
tional measure.

(d) That greater use should be made of
non-official agencies for implementing
Social Education programmes, and for
bringing together such non-official
organisation at all levels (Block, Dis-
trict and State) to strengthen them as
well as to improve the Social Educa-

tion programmes through sharing of
experience and pooling of resources.
Adult Education Associations should
be formed ultimately to be linked to
the Indian Adult Education Associa-
tion.

(¢) That the multi-purpose character of
the Gram Sewak should, under no
circumstances, be compromised. By
asking him to devote 809, of his time
to agriculture, a radical departure
from this principle.

3. The Conference feels gratified that
efforts both official and non-official for pro-
viding literacy and Adult Edu-ation classes for
industrial workers in public and private sectors
are being made, and recommends that further
steps in this direction should be emphasised.

4. The 16th All India Adult Education
Conference resolves to create another class of
membership that of Associate Members, who
will pay Rs. 5/- p.a. as membership fee. These
members will be entitled to all the facilities
of membership except the right to vote.

5. The Conference notes with great satis-
faction the bold steps taken by some State
Governments in giving powers to the Block
Development Committees under the demo-
cratic decentralisation scheme. It hopes that
other States will also take such steps without
further delay. The Conference feels happy
that the need for giving training to the B.D.C.
members has been recognised and that the
Ministry of Community Development and
Cooperation has sponsored such training
through non-official agencies. The Conference
urged the non-official agencies in the country
to give all possible help to this programme
as it is a significant programme in adult
education.



The Association During 1958-59

General Secretary Appeals for Building Fund

THE General Secretary of the Indian Adult
Education Association, Shri S.C. Dutta,

has appealed to the workers and sympa-
thisers of the Association to contribute their
mite to the Association’s building fund so that
its headquarters would become a monument
worthy of the sacrifice and self-less devotion of
those who sustained the adult education
movement in the counfry these past twenty
years.

Shri Dutta, who was presenting the Report
of the Association during 1958-59 to the
Annual Conference at Gargoti, said that
the Association had already collected and
invested three lakhs of rupees on the building
and a balance of nearly two lakhs of the esti-
mated cost was yet to be found. Although,
because of the Prime Minister’s interest and
sympathy, the outlook was better than it had
been before, the problem yet remain a formid-
able one.

Shri Dutia appealed for support from
workers and sympathisers, and said, “I
would like to take this opportunity to appeal
to the members of the Association to contri-
bute their mite in raising this amount. Your
effort is specially necessary for, although the
Association has secured tax exemption on
donations for the building fund, sources which
are in a position to contribute substantially to
the fund, have not been as generous as they
could have been. Under the circumstances,
we have to depend mainly on the effort of
people like you, who are vitally concerned
with the working of the Association and also
with its future.”

The General Secretary also reviewed the
work of the Association in the course of
his Report, which was adopted by the con-
ference. :

The following is the full
report :
«With regard to the organisational activi-

ties of the Association, I am happy to welcome

text of the

the following agencies, who have become
institutional Members of the Association :

1. Gandhi Seva Sadan, Vallabhnagar,
Udaipur.

2. Tata Institute of Social Science,
Bombay.

3. [Institute of Social Education and Re-
creation, Ramakrishna Mission, Nar-
endrapur, West Bengal.

4. Calcutta University Institute, Calcutta.

5. P.S.G. School of Social Work, Peela-
medu, Coimbatore.

6. Navyuwak Sangh, Pekharibhira, Bihar.

7. Social Workers” Training Institute
Basungadh, Bihar.

8. National Christian Council of India,
Nagpur.

I am also happy that the following in-
dividuals have enrolled themselves as life
members of the Association :

Dr. Zakir Hussain, Shri Maganbhai
Desai, Shri J.C. Mathur, ICS, Shri A. R.
Deshpande, Shri Sohan Singh, Shri M. S.
Gore, Shri Saligram Pathik, Shri A.N.
Basu, Shrimati Kulsum Sayani, Dr (Smt.)
Krishnabai Nimbkar, Shri N.D. Godbole,
Dr. T.A. Koshy, Shri P.C. Sharma, Shri
Kulbhushan, Shri N.R. Gupta, Shri B.G.
Jagtap, Shri V.B. Karnik, Shri J.P. Naik,
Shri Mushtaq Ahmed, Dr (Smt.) Chitra
Naik, Shri V. S. Mathur and Shri S. C.
Dutta.

15th All-India Adult Education Conference

During the year, the Association convened
the I5th All-India Adult Education Confe-
rence at the Literacy House, Lucknow. The
Conterence, held on the 13th and the 14th,
was inaugurated by the U. P. Governor, Shri
V.V'. Giri, and was presided over by Prof. M,
Mujeeb, Vice-Chancellor of Jamia Millia, I
would like to recall here the following



iesolutions, which were adopted at the Con-
ference : ;

I. ““While appreciating the work done by
the Indian Adult Education Associa-
tion in the last 20 years in the growth
and development of the adult educa-
tion movement, this session of the All-
India Adult Education Conference is
of the opinion that the Association
should expand its field of activities to
belp build up anetwork of volun-
tary organisations, at various levels, to
intensify, strengthen and consolidate
the adult education movement so that
the foundations of a real democracy
are truly laid. Therefore, this confe-
rence requests the Executive Committee
to take suitable steps for this purpose
and appoints a Committee consisting
of Sarvashri Saligram Pathik (Conve-
nor) Barkat Ali Firaq, T.A. Koshy.
D.L. Ananda Rao, A.N. Rama Rao
and S.C. Dutta, to indicate practical
lines of action to achieve this pur-
pose.
““The Conference is of the opinion that
the time has come when literacy cam-
pdigns  should be supplemented by
regular adult schools, which will give
adults who have missed their school-
INg an opportunity to obtain elemen-
tary and post-elementary education of
similar pattern as is available for those
of the schools going age. This confer-
ence, therefore, welcomes the scheme
initiated by the Ministry of Education
to set up adult schools on an experi-
mental basis and recommends to the
overnment of India and the State
Overnments to include the setting up

of such adult sc} i -
Yout Bl schools in the Third Five

3. “This Conference appreciates  the
efforts made by the All-India Radio
durmg.all these years to spread adult
education among the masses by orga-
nising rural and industrial programmes.
This conference requests the Executive
Committee of the Indian Adult Edu-
cation Association to stimulate Social
Educa_tion agencies in the country, to
organise a network of listening gro,ups
n order to fully exploit the medium of
broadcasting for the spread of adult

o

cducation.  This conference also
requests the All India Radio authori-
ties to consult the Association while
determining the general outline of
the programme of rural and industrial
broadcasts.”

The Conference elected Dr. Mohan Sinha
Mehta, the founder of 'Vidya Bhawan Udai-
pur, and the former Ambassador to Switzer-
land, as President for a two-year term. It
also reelected Prof. M. Mujeeb as Treasurer
and Shri S.C. Dutta as General Secretary.

During the Conference, a symposium on
the role of Social Education in the Eradica-
tion of Casteism was held. It was inaugurat-
ed by Prof. Radha Kamal Mukerjee, former
Vice-Chancellor of Lucknow University.
Among those who took part in the symposium
were Mrs. Wealthy Fisher, Sarvashri A.N.
Rama Rao, Ranjit Chetsingh, M.C. Nana-
vatty, Suryanarayana Rao, N. F. Kaikobad,
D.L. Anand Rao, Dr. Baij Nath Singh, Shri
D. Sarma and Rev. Naumann.

CLEARING HOUSE ACTIVITIES
9th National Seminar

The Association organised the Ninth Na-
tional Seminar on Social Education in Urban
Areas, in Lucknow from December 15 to 20.
Shri R.M. Chetsingh was the Director of the
Seminar. The Seminar discussed the objectives
of Social Education programmes in urban
arcas and suggested the methods and techni-
ques necessary for social education. The
Seminar suggested the setting up of autono-
mous bodies in cities and towns to coordinate
the activities in the field and to promote and
strengthen the social education programme.
The report of the Seminar has since been
published.

Publications

The Association kept up its programme
of publication for the year and the following
new books were brought out :

1. “ON TO ETERNITY "—a collection
of Presidential addresses and resolu-
tions of our Annual Conferences ;

2. A brochure on “SOCIAL EDUCA-
TION AND THE SECOND FIVE
YEAR PLAN” containing papers read
at a symposium organised in Delhi ;



3. The report of the Ninth National Semi-
par on “SOCIAL EDUCATION IN
URBAN AREAS”.

4, The second part of the Directory of
Social (Adult) Education Agencies and
Organisations.

A book on “GROUP DISCUSSION” by
Shri M.C. Nanavatty is in the press.

Work on translating a few English Books
in Hindi for the benefit of field workers is
being planned.

The Hindi Journal, Proud Siksha, which
was started in 1957 as a quarterly continued
to be brought out as a two-monthly during
the year.

The English Journal. The India Journal
of Adult Education, which completes 20 years
of its service to the movement, was continu-
ed to be brought out as a quarterly. It has
now been decided to convert it into a monthly
from January, 1960.

The Association continued its abstract
service during the year and sent out 15
abstracts and 4 references. These references

contained list of books on Social Education,
Community Development and other fields.
The abstracts brought forth many enquiries
which were attended to.

Reference Work

The Association also received a number of
queries both from India and abroad and the
reference section helped querists with the
information they had sought. I might take
the opportunity of mentioning one major
assignment in this respect which was to
provide the Tata Institute of Social Sciences
with information on adult education in Indian
Jails. The Association would like to take
this opportunity to thank the officials who
were kind enough to respond to its demands
for the necessary information.

The Association and UNESCO

The Association continued its close co-
operation with the UNESCO. The Educa-
tion Clearing House of UNESCO extended
its assistance to the Journal and, in fact,
increased it from Rs. 6,182/- to Rs. 7,110/-
for the current year.

UNESCO is also negotiating with the
Association for a study of the reading habits
of women in Hindi speaking areas and a con-
tract with them is under consideration,

8.

In the Indian National Commission for
UNESCO, the Association nominated Shri
Sohan Singh to represent it.

Association and its Fraternity Abroad

The Association’s links with adult educa-
tion institutions abroad, I am very happy to
say, developed more intimately during the
year. A number of organisations have ex-
pressed their sympathics with the Associa-
tion’s work and are actively considering
ways and means of demonstrating it. A
suggestion has been made that the Asso-
ciation’s new buildings should allocate its
different rooms in the names of adult educa-
tion institutions in different countries for the
construction of which they are considering
assistance.

The Association had the honour of
receiving a delegation of educationists from
Cambodia. At the instance of the Ministry
of Education, the Association entertained the
members and gave them an idea of the work
of non-official agencies in the country. The
Association had also the pleasure of welcoming
Mr. Viijokosenen the Secretary of the Workers’
Education Association of Finland.

6
Assistance of the Government

Before concluding the Annual Report, I
would like to place on record our appreciation
of assistance from the Ministry of Education .
for its Clearing House activities. The Govern-
ments of West Bengal, Bihar, Bombay and
Andhra Pradesh have also made contributions
to the Association’s fund. I would like to
express to them our gratefulness for their
help.

Concluding my report, 1 have pleasure in
expressing my grateful thanks to our President
Dr. Mohan Sinha Mehta, for the pains he has
been taking in building up the Association.
His guidance has been most valuable for me.
I would also like to thank Prof. Mujeeb, who
has always been extremely helpful. I am
happy that Shri Manganbhai Desai has agreed
to preside over our Conference and make
available to us his mature judgment and long
experience in the field of education. Last, but
not least, I would like to express my apprecia-
tion of the devoted manner in which the
members of the staff of the Association have
exerted themselves in the cause of the
Association,



Organisational Structure for Social
Education

The Tenth National Seminar convened
by the Indian Adult Education Association
which met from November 23-29 in the
Mouni Vidyapeeth, Gargoti has recommend-
ed that administrative and organisational
pa!tem of Social Education services that
existed in the country needed to be modified
In several respects. The Seminar, according-
l).', has suggested modifications which it con-
Sidered necessary in the light of the experi-
ences garnered during the past ten years.

The Seminar was attended by nearly a
hundred delegates from most of the States and
LInion territories. Its recommendations were
later endorsed by the Sixteenth All India

Adult Education Conference which met on
December 1 and 2.

The Director of the Seminar, Shri J.P.
Naik, Honorary Advisor Elementary Educa-
tion to the Government of
India and Secretary. Shri

indicate the area included within a village pan-
chayat.

On financial and other grounds, the Semi-
nar did not feel it necessary to appoint any
paid and whole-time workers for Social Edu-
cation at the Village Panchayat level. It was
the considered opinion of the Seminar that,

~ at this level, all Social Education work should

ultimately be done by voluntary agencies.
Since it would take a long time to realise this
ideal, the Seminar recommended, as a transi-
tional measure, that (i) every effort should be
made to develop voluntary agencies, such as
Youth Clubs, Mahila Mandals, etc. at this
level; and that (ii) the programmes of Social
Education should be worked out through the
functionaries who are already working at this
level—the Secrerary of the Viilage Panchayat,
the Secretary of the Cooperative Society and

the Primary School teacher

Mouni Vidyapeth, in the
course of his report on the
Seminar, said that the dele-
gates were of the opinion
tl_1at it was essential to ra-
tionalise the administrative
setup if the expanded pro-

REPORT

TENTH SEMINAR

—who should be specially
trained for this purpose.

OF THE The existing area entrus-
ted to the care of a Gram
Sevak the Seminar felt, is
too large and therefore, re-

gramme proposed under the

Third Five Year Plan was to be successfully
implemented, X

The Seminar also

venient way to determin
up for the or

felt that a con-
¢ the necessary set-

f ganisation and administration of
Social Education was to evaluate the existing

set up for Social Education at each level, and
to suggest the manner in  which it should be
rgformed and or expanded. It. therefore,
discussed the administrative and organisa-
tional set-up for Social Education from the
village to the central level, '

Dealing with the organisation for Social
Educqtion at Village level, the Seminar said
that since a very large number of villages are
extremely small, ‘Village’ should be used to

commended that it should
be suitably reduced.

The Seminar was grieved to find that the
Gram Sevak is now being required to concen-
trate more and more on agricultural work
with the result that his multi-purpose charac-
ter was being rapidly lost and he had hardly
any time to spare for the programmes of
Social Education. The Seminar, therefore,
recommended that the multi-purpose charac-
ter of the Gram Sevik should be preserved
and that he should be required to give a high
priority to programmes of Social Education.

The Seminar was of opinion that there
should be a Gram Sevak and a Gram Sevika
for each circle of Village Panchayats, and that
they should arrange programmes of Social
Education amongst the men and women res-
pectively. But as it is not possible to secure

9



an adequate number of Gram Sevikas, and as
it is very difficult for women to work in more
than one village, the experiment of Gram
is Lakshmi which is being tried in U.P. or that
of Gram Kakis which is being tried in
Rajasthan, were specially commended.

The Seminar recommended that every
Village Panchayat should be required to cons-
titute a Committee on Social Education. It
should consist of some members from the
Panchayat ; it should also have local
workers who have shown an interest in Social
Education but who are not members of the
Panchayat. The desirability and feasibility
of associating representatives of voluntary
organisations in the village with this Com-
mittee should also be examined. At least one
member of the Committee should bea woman
and at least qne person should belong to back-
ward communities.

Block Level

The Seminar felt that the Gram Sevikas
and the Gram Sevaks should belong the same
Department.

The Seminar felt that the programme of
Social Education should have at least two full
time officers at the Block level—one man and
one woman.

The Seminar approved of the functions
assigned to the SEO in the new job chart
prepared by the Syllabus Committee of the
Ministry of Community Development.

The Seminar was of opinion that SEO
should remain incharge of all activities of
Social Education in the Block of that it was
premature to think of changing his designa-
tion,

The SEO as well as the LSEOQ should be
under the operational control of the BDO ;
but in technical matters, they should take
instructions and guidance from the DSEO.

The Seminar was of the view that the
stage to appoint separate functionaries at the
Block level for the different programmes of
Social Education had not yet been reached.
It, therefore, felt that there was hardly any
justification to appoint separate workers for
different activities of Social Education at the
Block level at present. The only exception
to this general rule may be libraries and, in
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areas where this movement is sufficiently
advanced, a separate post of a Block Librarian
may be created or a Library Assistant may be
given to the SEO.

The Seminar felt that, wherever it exists,
the disparity in status and salary between the
SEO and other extension officers on the Block
team should be done away with as early as
possible.

In order to make his work more effective,
the Seminar felt that the SEO should be given
suitable conveyance facility for establishing
frequent mass contacts and that co-ordination
between the SEO and other members of the
Block staff should be achieved through proper
discussions in staff conferences.

The Seminar said that ultimately there
should be a voluntary organisation at the
Block level for carrying out the programmes
of Social Education. It should have its roots
in the voluntary agencies functioning at the
Village level, and should consist of the repre-
sentatives of all important voluntary organi-
sations engaged in Social Education in the
Block area. The Seminar realised that it may
not be possible to establish such an organisa-
tion in every block for several years to come ;
but, in view of the extreme importance of the
problem, it suggested that ¢fforts to create
such organisations should be made intensively
in every area. In the meanwhile, the Block
Development Committees should be required
to set up a special Committee for Social
Education. The suggestions made earlier
regarding the  composition of Social
Education Committees of Village Panchayats
should also apply to the Block level, mutatis

mutandis.

District Level

The Seminar felt that it is absolutely essen-
tial to appoint one District Social Education
Officer for every District and urged upon those
States which had not yet created the posts of
DSEOs so far, to create them as early as

possible.

The DSEOs should supervise the work of
all the SEOs and LSEOs in their Districts.
Their main functions would include (i) giving
assistance to Block Development Committees
to plan and implement programmes of Social
Education in their areas ; (ii) training the dif-
ferent types of workers in the field of Social



“lould be under the Ministry of Education
thin whose sphere they naturally fall.

| The Seminar felt that if the Ministry of
lucation is to do proper justice to the entire
| ramme of Social Education as visualised
‘e and as is proposed to be expanded in
Third Five Plan, it is eéssential to streng-
L its administrative machinery considerably
‘his purpose. The Seminar felt that the
imum necessity would be a special Divi-
«for Social Education with an officer of

rank of a Joint Secretary in  overall
rge.

i _The Seminar declared that it would be
irable to create a National Council for
ial Education to advise the Government of

ia in all matters connected with Social
ication.

The Seminar was/of opinion that the finan-
»4 allocation for Social Education during

Dr Jivraj Mehta, Finance Minister of
imbay State who inaugurated the Seminar
o November 23 called upon adult education
\2kers to help in bringing into being social
ppesion  which  was essential  for the

icvement of the national
]fare State. He impressed upon workers
need to  strive for this objective
context of the com-

cularly in the
society which was charactererised by a
at it was necessary

f interest and said 1h

#. e people “to subordinate their indi-

1 'terest to the general well-being” with
f' joy and dedication,

ita dealt with some of the problems
adult education movement faced

‘ he participants in the Seminar to
i‘ o them. Spcciﬁca]ly, he referr-
‘ thlem of low attendance in adult
ies and asked workers to consi-
leclcould be made more attractive
1 for % . Dr Mehl;} also posed the
trainting that literacy skills be-
t acquisition.  In this con-
6. 'd adult educationists to
maintaneans for the production
Sle literature for the neo-

ideal of a °

the Third Five Year Plan should be mate{ia]l_y
increased and should be of an order of not
less than Rs. 40 crores.

Urban Areas

With regard to the problem of the orga-
nisation and administration of Social Edu-
cation in urban areas, the Seminar reitel"ated
the recommendations of the Ninth National
Seminar.

Women’s Programmes

With regard to the problem of Social
Education work among women and the co-
ordination of the activities of the Community
Development Programme and the Central
Social Welfare Board, the Seminar fe[t tl_lat
the . Indian Adult Education Association
should convene a special Seminar to discuss
all aspects of the problem.

: Jivraj Mehta’s Tnaugural Address

Earlier, Shri S.C. Dutta, General Secrc;t~
ary of the Indian Adult Education Associa-
tion, in his introductory speech, welcomed Dr
Mehta and the delegates to the Seminar and
said that the Seminar had been convened to
discuss the problem of defining an administra-
tive and organisational set-up for Social Edu-
cation which would prove most effective
for the implementation of different pro-
grammes. In this context, Shri Dutta
referred to the Shri Mouni Vidyapeeth as
an outstanding example of what could be
achieved by cooperation between official and
voluntary agencies. He paid a tribute to the
selfiess zeal of Shri J.P. Naik, Dr (Smt) Chitra
Naik and their band of devoted and carnest
workers who had ereated the Vidyapeeth.

Shri R. P. Naik, Joint Secretary of the
Ministry of Education, who delivered the
valedictory address: of the Seminar, said that
although there was a great deal of concentra-
tion of effort in rural areas, its results were
far from satisfying. ~ Shri Naik felt that
better results could perhaps be achi¢ved by
Social Education if it " directed itself to the
problems of urban areas, where its urgency
was keener felt and where the responsive-

( (‘U”//.Hll(’d’ on I)ng /(; )



Education ; (iii) organising adult or night
schools, vacational courses, etc. where mneces-
sary ; and (iv) coordinating the Social Edu-
cation Programmes in the Block, non-Block
and urban areas.

The Seminar felt that the DSEO should
not be subordinate to the District Inspector
of Schools or other District Officer of the Edu-
cation Department. It would be preferable to
make him a direct subordinate to the officer
at the State level (or, in larger States, to the
officer at the Divisional level). It was also
felt that he should have adequate powers to
enable him to do justice to the programmes
entrusted to his care.

The Seminar feit that it may be necessary
to provide assistance to the DSEO for the
different activities of Social Education. The
need for the appointment of such assistance
would, however, have to be justified by the
expansion of the special programmes of Social
Education. For instance, District Librarians
(who may be under the DSEOs or independent
of them) may have to be appointed when
the Library movement in the District shows
a progress large enough to justify the appoint-
ment of such an officer.

The Seminar felt that the DSEOs should
keep themselves in close touch with all the
SEOs under them as well as with all the Block
Development Committees in the District. For
this purpose they should be provided with a
mobile unit, if possible. They should also
hold frequent meetings of SEOs and attend
staff meetings at the Block level as well as
the meetings of the Block Development Com-
mittees.

The District Development Committees
should be required to constitute a separate
committee on Social Education on the same
lines as have been recommended earlier for
the Village Panchayats or the Block Develop-
ment Committees. The Seminar also felt that
efforts should be made to ~ establish a District
Social Education Association in each District
and to have it affiliated to the State Social
Education Association. The Seminar
recommended that ad hoc voluntary organisa-
tions such as District Drama Clubs, District
Federations of Mahila Mandals, etc. may be
formed as a first step towards the creation of
a District Social Education Association.

State Level

The Seminar laid down that there shou
be an ofiicer of the rank of a Joint or Depi
Director at the State levél to look after the
ministration of all aspects of Social Educe
This Officer would belong to the cadre o
Education Department which, the Sen
felt, was the proper Department to be in ch
of this programme.

The Seminar also believed that it woulc
necessary and desirable to constitute, as ¢
as possible, a State Board for Social Ed
tion. This should preferably be a statu
and autonomous organisation. If, for i
reason, it were not possible to create sucl i
body, the Seminar suggested that an advit |
board may be set up immediately as a tra i
tional measure. '

The Seminar also felt that efforts sho
be made to set up a State Social Educat
Association in every State and to have/"g
affiliated to the Indian Adult Education As
ciation. i

The Seminar felt that additional offic:|
(e.g. a Special Officer for Libraries) may have |
be appointed at the State level to assist
Joint or Deputy Director of Social Edu
tion. The need for the appointment of e:}|
such officer will, however, have to be ¢! 7|
blished on the basis of the expansion of' 3
activities concerned.

o uUu =

Central Level

The Seminar felt that the Mini f
Education should be incharge of all p
mes of Social Education. Some i §
programmes would be implementer
by it, either through ‘Central sc
through the State Education Dr ‘
Other schemes may be under the! |
trol of other Ministries of the G°¢ |
India. (e.g. the All India Radio ©f s
out several programmes of Sof @5 o
is under the Ministry of Ir ,
Broadcasting). But in such k of b
be the responsibility of the Istricts. vl
cation to coordinate all t; giving
grammes and to integrate timittees 3
of Social A
The Seminar was of s the dif-
Social Education Organisof Social




The Sangrahalaya: A Nucleus for Worls

Among Women.
in Rural Areas

|

THE SANGRAHALAYA IS a central unit ‘

of Pilot Project. Field experience, in-
formation and data collected from the outly-
ing villages, is analysed, interpreted and pro-
cessed here.  The results are directed towards
bulldmg.up of a programme of Rural Home
Economic Extension based on felt needs and
field findings. This programme, resolved into
4 series of Home Improvement Extension
Projects, is taken to the village home by field
workers. Reactions are studied and difficul-
ties noted and are referred to the Sangraha-
laya where they are systematized as specific
action projects and again referred back in
acceptable form to the Home Units for on-
ward transmission to village homes. To suit
the varying requirements of the Pilot Projects,

the Sangrahalaya serves. the following func-
tions : .

L. As' a collection house for the assembly
of items in current use in rural homes for
reference and demonstration and to enable to
work out improvements in standards.

2. ~‘As a rtesearch-cum-experimental unit
Situated at the central village for working upon
Improved Home Living Projects, :

o

36 As a centre for demonstration and
Popularization of proved items of extension
of the Community Development Programmes
e]_s‘;\\fhmje. With a view to test their &"'CCCp‘t’l-
bility with women in their homes. 3 ‘

" 4dAs a clearing house of the information
ISsemination of knowledee of better

Home Economics i
> E les - Extension n ISt 3
b methods and

5.. As ajeentre for dev
technique for orientation
ior_ extension workers
traiing programmes.

eloping workshop
refresher courses
and to organize job

6. As a store-house for dey

SR sa eloping anc
Maintaining a supply-line of ping and

necessary tools,

L S

omt

e e A i AR U e 8 oy

The Planning, Research and _Act.
Institute, Lucknow, has brought out receni
the first report of its Women's Section whi

; g :ertain

was set up in April 1955 under the charge 4
e f 4 : itrine,

Dr. Krishnabai Nimbkar, a former membhi i

of the Central Social Welfare Board - oved
the author of The Guide Book on Develo

ment Work Among Rural Women publish aslhg
by the Assvciation.
[ e can

The report contains the findings of 1, These
FPilot Project for developmental work amorS®
rural women. We reproduce below a salie P ¢
study on the Sangrahalaya contained in 1F€' x
report which the project found could be ¢ V.
effective nucleus of work among them. livii

1 find

vtk __lities,

ment

equipment and accessories for susta: fielo

Home Economics Extension work underts these
in the Project area.

7. As a Community Centre for villa bine
women, following as a natural corollary to fux -
activities undertaken at the Unit at the apprt
priate time. the

8. As a rural ‘centre to attract wom inte
personnel working in NES to drop in: may
exchange notes on one another’s approachils and
experience of the development work fractise
women and children.

i - id
As a Collection House o (];Mat

In the context of Pilot Proje~ct stiould
it was felt that a collection of Articles lease
current use in rural areas in the cireCtion ¥ork,
home living, equipments and pattc'1S in vog
would be useful for reference pr*POSes.  T| may
would reflect practices in relat?”™ 1O : ymen

A . observed .  their
(a) Tradition and custor’ ©Pserved : iE e
y dttaoe
(b) Agricultural work “Cl.f"\u\.é‘«u indy
try-—subsidiary or e
. t sheltey - .

(¢) Food, clothing a ter { and e
: nents hea WL
(d) Tools and equ I the homeiza-

and outside et stan-

bR



This will indicate the standards which
1gers possess in Health and Education, Art,
hetics and Culture and their family
1omy. It will also indicate the resourceful-
Educe of the villagers and the directions in
schooh these can be improved upon by them-
sary 7S OT with a little help from outside. In
catio beginning, such a colleciion is attended
and 1eld workers approaching the village com-
lity, but later on it is intended to aug-
Wt it by inviting villagers to contribute, by
not r own creative efforts, themselves working
of Spy improvements desired or suggested. For
Callyparison and contrast and to indicate
maknt advances in Home Living Standards,
at tys of such quality, which will be well with-
offihe economy of the village household and
felfly available, will also be exhibited. By
€herence to such a collection, housewives
enhi]d select the goals they want to reach and
easy stages replace new for old where
toired.

di : .
@ Research-cum-Experimental Unit

WOlhe practical experience and findings of
€Xfield workers in the course of their work
h select rural families is analysed. Such
{alysis, taken along with other experiences
1 these direction, would lead to the exolution
f a Rural Home Economics Extension Pro-
ramme. Concurrently, even as the pro-
amme gets evolved, its practicability and
slicability will be tested, and extension
khods and techniques will be perfected. The
_ege home itself will constitute the term of
arei-yce to gauge the responses, and serve as
yractgising and testing field for workers. Be-
s thyis, the other requirements of research,
z. datu collection, ete. will be carried out
ym this jcentre. Thus action projects, well
thin theg understanding of the village folk
.d well a dapted to village life and economy
ill be peri‘ected and conveyed to the village
omes in plc‘uaing and acceptable forms, after
ney are worked out at the Sangrahalaya.

s a Demonstragion and Testing Centre

The Sangrahalaya is also attempting to
{ransmit to viilags homes such projects under
Home Scnencg:. Heglth and Nutrition, Social
Education, Cottag: [ndustry and Co-opera-
tion etc. which hav. ajready been approved
for extension. The, are first demonstrated
1t the Sangrahalaya  workers and villagers.
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They are next tested by the Extension
Workers at the Home Units, and then are
introduced to village homes to test their
acceptability. Such items as are popu-
lar shall be advocated more confidently and
vigorously by the workers while those indicat-
ing doubtful acceptance shall be referred
back to the Sangrahalaya with a report as to
why they are not popular.

As a Clearing House for Information

Here the field staff exchange freely their
field experiences. They go work to upon each
other’s experience, receive useful information
on new projeets or new methods and techni-
ques evolved elsewhere : refer to books and
journals and replenish their knowledge in the
particular required directions. They systeme-
tize their knowledge in the required direc-
tions. They systematize their findings into
concrete extension knowledge by preparing
easy Key Point lessons to serve as a theoretical
base to their practical findings, learn to con-
duct demonstration allied to the subjects
discussed, work on the preparation of teach-
ing aid and learn to assemble kinds for field
work.

As a Store-house for Developing and Main-
taining a Supply Line

The crux of the problem of extension work
with rural families is to be able to promptly
meet the demands created. By organizing a
steady and timely supply of the workers’
requirements as by also building up adequate
stocks to meet the needs of the worker and
the rural family in relation to the programme,
the pace of the Improved Home Living Pro-
gramme can be stepped up. An inventory of
the tools, accessories, spare parts and other
equipment needed by workers and villagers is
being built up and a beginning to stock these
has been made. By successfully building up
this side of the Sangrahalaya, with the co-
operation of the other extension workers of
the Block. a more integrated and co-operative
programme, knitting the village community
with the Extension Service personnel, is be-
coming possible.

As a Centre for Developing Workshop
Techniques

Even as field workers are ‘‘learning by
doing” in the earlier stage of Pilot Project



work, the need is fast being felt tor the setting
up of a systematic refresher courses and job
traming facilities. This is enabling extension
workers to be kept supplied with constant
tmproved knowledges and skills and the know-
hows, to meet growing field demands. Group
work and seminar techniques are adopted and
workshops organized, The programme is
dlscus§ed from time to time with a view to
replenish and reorientate the worker and
work methods, Constant introspection,
assessment and  self-evaluation by workers

» ehcouraged to enable the perfecting of the
Programme,

As a Community Centre

As the programme moves and gains
momentum and popularity, the Sangrahalaya
will begin to attract dhe attention of local
women. At the appropriate time demonstra-
tion Projects will be carried out for those
Whose Interest has been stimulated for know-
tr}l{g aéld Icgrmng. from a centralized place like
e \aljﬁl?)halaya. At the appropriate time,
angt VUL be taken to organize programmes
et f)tmvhxte groups and community gather-
lee%d ci the Sangrahala.yz}. Such steps will
et oda ‘ fuller_ participation by women
willi fned to their needs and responding
Villingly to the call for co-operation in deve-
Opment programmes,

As a Rural Centre

Tlle Sangrahalya wil] serve a very useful
\Izlél‘gé)se as.fl.Ryl"a] Centre which other
exchal? workers in thg NES. can visit and
problen%? ideas angi views, discuss common
Lpe ands’ 'md consider how best to co-ordi-
St e gauy out Co-operative action pro-

> lorgenerally Improving the
SCTVICes to the women and chi]gren.

THE HOME UNITS

T . .
provi}c]lic?l?ym&e[{)?-g'segre vglag_e' type houses
two Gram-Sevikas liJve tggétlg)er;tleﬁ]’o;}ne \I‘iThl‘C]}
are meaat to serve ag imp?ovedHomel' s
cum-Demonstration centres, as well . ““f‘i%'
denﬁlal quarters for the Gram Sevika dSGrSSl-
Sevikas contribute 50 per cent of tsl. i
Situated one in each of the four sect01'seo;etl;1té

ute a special feature
They connect the

social

Sangrahalaya with the village homes and v
versa. They act as transmitting stations

convey field problems to the Sangrahala
and improved techniques to village homt
The Home Units serve certain specit
functions.

As an Improved Home

The Home Unit is provided with certain
minimum amenities like a septic tank latrine,
washing platform, food-shelf, gharaunchi ans
a bathing place. This constitutes an improved
type of village home which serves as a
working model, demonstrating to (he
village house-wife something which she can
adopt after studying its advantages. These
amenities not only serve the purpose
demonstration, but also concede to the p '
ciple, that the Gram Sevikas to be efiec:
village workers, require to be provided w
certain essential amenities which make livii _
conditions satisfactory and help them find
roots in village service. Besides amenities,
each home unit is provided, with equipment
and accessories of home living as well as fielo
work. The main purpose of providing these
IS :

(a) that the Gram Sevikas can combine
in their daily home living as much
example as precept:

(b) that for every action project, the
Gram Sevikas fry to introduce inte
village homes, they themselves may
have at the Home Unit the tools and
equipments with which they practise
what they wish to teach;

(c) that while they pursue their field
work, the conveniences provided at
the Home Units may be such as would
help to lighten their labour and release
energies for more constructive work,
and

(d) that all these combined reasons may
help to impress the village women
about the programme and invite their
participation with zest and enthu-
siasm.

As a Research Unit at Village Level
From the Home Units, the Gram Sevikas

carry out a study of (a) the village organiza-
tion and village economy, (b) current stan-
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wrds of rural life, (c) local facilities available
1d (d) the limitations of time, skills and
:sources which govern the function of the
illage housewife. With the background thus
rrovided, Gram Sevikas apply themselves to
wutline a programme of Home Living im-
yrovement. They resolve this programme in-
o action projects in directions desired by the
nousewife in her home. Before they actually
work at these action projects in the village
home. the Gram Sevikas first work out the
steps of the action projects at the Home
Unit itself, so that they are sure to carry
conviction to the housewife. They render
the action projects in simple terms, easily
understood by the village women, and in as
ittractive or appealing form as they can make
Vvhen difficulties and problems arise, the
iram Sevikas refer these to the senior mem-
sers of the team, viz, the Junior Associates
and Field Assistant, who try to find solutions
at the local level, or if this is not possible,
they refer them to the Sangrahalaya. When
Gram Sevikas have succeeded in interesting
the women whose homes they have selected
for working on action projects, they initiate
Sahaika on the follow-up job, so that she
successfully understudies the Gram Sevikas,
work and fits herself to become the future
local village level functionary.

As a Home Demonstration Unit

As the programme builds from the base,
the programme content gets better defined.
Action projects in, the rural Home Economics,
programme becomes more and more specific
It would then be more economical and cond.s
cive to the development of a faster pace o-
work, if instead of visits and demonstrations]
carried out in individual homes with indi-
vidual families, demonstrations are carried
out at the Home Unit before sizeable groups.
1t will be possible at that time too to get more
women to come over to the Home Unit which
will from then onward begin to serve as a
Community Centre for demonstration work.
Well-planned demonstration which will have
educational value as well as practical bearing
on their daily life, will help to popularize pro-
grammes of Home Economics. Well- organi-
zed programmes of social and cultural
activity and recreation will help popularize
the Home Unit as the Community Centre.
At such a time, the Home Unit will serve the
total purpose visualized for it, viz. as an
improved Home Living-cum-Home Demons-
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tration-cum-Community Centre.
Home Unit vis-a-vis Gram Sevikas

As stated above, the Gram Sevika in her
role of an extension worker, will strive to com-
bine in her home living, as much an example as
a precept. Coming as she does from an urban
or semi-urban background, she needs to be
helped in a natural way to find roots in the
villages where she has to function. Though a
“career girl”’, she is not expected to submit
to a degree of discipline, which is not com-
patible with her personal liberty to run
the Home she lives in, suited to her own taste
and liking. Therefore, in the Pilot Project,
at the Home Units, only that judicious degree
of discipline is exercised, to which the Gram
Sevika herself willingly subscribes ; only that
degree of idealism is expected for which the
Pilot Project itself supplies the motivation ;
only that standard of personal simplicity is
insisted upon as comes with a real accep-
tance arising out of an understanding and
appreciation of village life and conditions ;
and only that standard of living is expected as
will not jar on the village people by needless
contrast which will stir a sense of social dis-
tance between herself and the villagers. The
supply of home equipment and provision of
essential amenities does not place the Gram
Sevika under obligations which she .considers
irksome. On the other hand this provision is
expected to be an inducement to her to put
out her best effort as an extension worker and
in all sincerity, serve the cause of rural women
with a sense of understanding and responsibility.

(Continued from page 12)

ness was likely to be more easily available.
In this context, he referred particularly to the
literacy activities of Social Education and
expressed his doubt whether at all this was a
fruitful pursuit. He felt that it might be
more useful to emphasize cultural activities
and attempt to raise the moral standards of
the people. For the purpose, he suggested
the utilization of the services of the traditional
Kalapathaks.

Shri V.B. Karnik, Associate Secretary of
the Association read the messages that
had been received from Shri Jawaharlal Nehru,
Shri Morarji Desai, Smt Durgabai Deshmukh,
Smt Kamaladevi Chattopadhyaya, Shri K.G.
Saiyidain, Dr. Vittorio Veronese, the Director-
General of Unesco and others,

ALt



Adult Education in U.S.

Iam renewing this periodical communica-

tion w1th_you, all—fellow-workers -in the
field of social €ducation in our country.
Unfortunately, there has been a break which 1
deeply regret.  In the second half of August,
I was informed by the Ministry of External
Affairs that I had been included in the Indian
dele_gatlo_n to the 14th session of the United
Nations in New York. This was rather short
gotlce. I' had hurriedly to prepare for my
OIelptahretuB'rle. I left home (Udaipur) for Delhi
T st of August. _All the delegates were
S MC_OI_ne to Delhi for a meeting with the
g lnister. T left Delhi on the 7th
September and after brief halts of two days
lrl;acshvgiitzl?gan% alrcld two days in Geneva, I

W York o 1 '

S n the morning of the 13th

This was my first visit to the United States
and the first occasion for coming in direct
ctonvsact with the work of the United Nations.
Unit:ci 13111 Interesting experience to see the
5tk ations at work from inside.

N alllgliﬁ I found that the meetings of the
meet.in ; ¢ work in connection with these
43 on%’ were rather exacting in their demand
ik dois time and fnergy. Even when one
Committng nothing, One’s presence in the
ot keeS and sometimes in the plenary
~°510n Kept one wholly occupied. There was

1 tor doing anythine else. On
;gréiglf é%lplleqe 1S always a cgrtainbamount of
et Igations—such g meals, receptions
i ofrtingagements-wllicll also add to the
Sro wase work proper., All this explains
Son unable to -vhtinue my letters to

8 unhappy at this break “but could

ot really ayoiq it. OP¢ you will accept
Travel in U.§,

After the work

of the i

Irepresented my dclegat(i:c(;xlln n;ltttee
ations) was over, I did 4 certaj

travelling in the United States T

{)erlt.essmg calll from home because | received ¢
Indigaramh_t at I had beep assigned a dy¢ id
monllw ich T was eXpected to jojn A hh,
1 of November., While it wag not lr;]o;s'b

]-.

e for me to leave my work in New York at

(in which
the United

There was a

that stage, it did result in cutting short the
plans I had made for visiting educational and
social welfare institutions in that country.
However, I did look around and managed to
visit ja few University Centres and meet some
educational leaders. In fact, I crowded many
things in a very short space of time. This was
rather short-sighted. When you do too much
and see many persons and institutions, the
natural result is that you are able to imbibe
so little, comparatively speaking. The impres-
sion left on your mind is not deep enough to
be fully useful. But the temptation to attempt
a great deal is always too great to be resisted.

During the course of this travel, I met
some very fine people engaged in the field of
social education in the United States. I wish
I could share with you the joy I experienced
in talking to persons who are guiding adult

A LETTER FROM
THE PRESIDENT

education work in the United States. I was
filled with a sense of admiration and even
emulation at what is being done for raising
the social, economic and intellectual levels of
the common man in the United States. Social
cducation is being tackled with zest and
thouroughness from different angles. What I
am trying to convey to you will become very
clear if you send for a book which is being
published this month in the United States. It
is called ‘““Handbook of Adult Education in
the United States” and is published by the
Adult Education Association of the U.S.A.
(Editor, Malcolm 8. Knowles). T would
strongly advise you to order for a copy of
this book for your use and the use of your
collaborators in the field of social education.
The book has six parts and there are more
than twenty prominent educationists who
have combined in contributing to its pro-
duction. Each one of them has tackled one
facet of the subject of adult education. I
have not yet seen the book but got to know
about it from Dr. Jack London, Associate

N
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Professor of Adult Education, in the Uni-
versity of California.

Some Noteworthy Institutions

We all realise that our educational back-
ground and our social conditions are quite
different from those of the United States.
Necessarily therefore, our scheme of work
and the stages through which we have to
carry on our activities cannot be modelled on
the adult education programmes of other
countries, but it is essential that we also have
a broad and comprehensive view of the role
that social education has to play in our
society. It is the men and women of this
country, irrespective of their social and
economic conditions, whether they live in
towns or in the rural regions, whether of the
upper or the less-privileged class, that is, the
whole body of the citizens of this country,
who should have the opportunities of full
cultural and intellectual development in order
to play their part actively as citizens of our
great democratic state. In this basic aim
there is no fundamental difference between
one country and another. I, therefore, feel
that it is always useful to be acquainted with
what is being done elsewhere in the field of
social education. We cannot and we should
not expect to imitate what others are doing
and yet a certain amount of help, even inspira-
tion, from the efforts and the thoughts of
other workers and leaders in the field is of
great value. It was with this hope that I
went round and met a few educational leaders
in the United States.

To illustrate my point further, I should
like to refer to one particular experience which
was quite exhilarating. At Chicago, it was
arranged that I should go and meet the
Secretary of an Institution which struck me
as somewhat extraordinary. It is called the
Centre for the Study of Liberal Education for
Adults at the University of Chicago. It is
a top research organisation in this field and
the gentleman whom I met is an expert in the
subject. It was a very interesting experience
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and all the time that I was talking to him, I
felt that an institution of that kind would still
be beyond even the imagination of the educa-
tional leaders in our country. And yet, why
should we—who dream of a big future for our
great country — regard such matters be-
yond our reach? It is not possible for me
to explain in this brief letter the scope of the
work of this Centre. However, it is with
special pleasure that I refer to it so that those
of us who are interested could pursue their
efforts in order to get further information
about the work of this interesting Centre
connected with the Chicago University. I
was unfortunately, unable to meet Prof. Houle
of the University of Chicago because he was
away at the time of my visit. He is another
great expert in the field of social education,
who occupies a very prominent place of
leadership in that field.

Colleagues in the Field

Mr. Robert Kidd, Director of the National
Adult Education Association of Canada, came
down to New York to meet me. He is another
fine worker in our field in Canada and I was
very happy to make his acquaintance. I hope
some day he will visit this country and will
go round to get acquainted with you, friends,
and also with our work in this country.

I was able to meet our friend and col-
league, Mrs. Welthy Fisher, who has been
carrying on very fine work in Lucknow.
During her stay in United States, she brought
her “Literacy Village’ close to the minds and
hearts of many people in the United States.
She undertook a tour of several states in this
connection. She will shortly return to her
work in India after visiting some parts of
Africa.

As soon as I have settled down in my new
work and am in a position to go out, it is my
aim and wish to visit some centres of adult
education in our country.

M. S. Mehta



Social Maladjustment -
of Youth

Unesco Urged Action

N international meeting has recommend-

ed that Unesco launch a worldwide major
all Project to seek causes and remedies for

aspects of the social maladjustment of
youth, including juvenile deliquency.

ous,lrheb fcCommendation was made unanim-
intelb'lnaty Seventy-eight representatives of fifty
e 1onal non-governmental organizations
Y10 met on November 3 and 4 for consulta-

tion on UneSCO's g ; Ll
1961 and 1962, proposed programme for

ferelrfcep;;)po'sed to the Unesco General Con-
Suggestioneetmg next year and adopted, their
e  Would add another *“major project”
i et }llee which Unesco.ls already operat-
s ¢ extension of primary education in
betieit ;ne.r.xca, scientific research for the
il of arid lands, and better mutual under-
standing between East and West.

i 'Il‘)he Yiewpoint of the meeting was summed
Secre%l 1ts chairman, Dr. Pau] M. Limbert,
o ari/-IGe’neral of the World Alliance of
intervgie en’s Christian Associations, in an

W at Unesco House.

“Juvenile delj
Proportion of y(l)nquency affects only a small

uth, but it is
5 ; a symptom of
Lir?l%?;ir éistlle_ssness affecting all ygutll)l,” Dr.
Plained, “I pelieye that our great

task i
ori]éntlcszc}osgqlp youth find their place in a _dis-
Clely and, at the same time, do all

We can to brin - ;
self. g about changes in society it-

: Di Linlzbert reported th
social workers, lawyers, med;
_ ” > medical m
gg;gn leaders,_yquth workers and vglc]z’xttiroand'xel
nﬁsacnoc’e .s%e_cmhsts at the meeting felt th’:lt
0 S JOD Is to take the results of ;
f;l;(ll]t}llntecrpret them to those who dizeasf:\q:li]ﬁ
i gai: be{n other words, Unesco must bridge
e ween the specialist and the practi
1" he commented. i

at the educators,

He pointed out that the social maladjust-
ment of youth is now world-widz, despite a
rise in living standards and in the number of
schools. It crops up in highly-developed
countries where the “welfare state” has allevi-
ated insecurity, in rapidly-developing countries
where industrialization and migration into
big cities are shattering traditional tribal or
family restraints, and even in nations where
economic systems have undergone a complete
revolution.

There are four critical periods which youth
must face. Dr. Limbert believes, if they are
not to become misfits. They are :

The transition from school to"work :

The preparation for family life in the light
of shifting standards in family relation-
ships ;

Involvemcnt in social, racial and other
group tensions ;

Preparation for participating in the affairs
of their community and nation.

“I think that the stress should not be pri-
marily in giving information to youth about
atomic energy or economic developments, but
on helping them see the implications of these
developments,” he said, ““The emphasis should
be on understanding and participation, not on
knowledge for its own sake.”

In this respect, the committee recommend-
ed to Unesco ‘‘the mobilization of youth in
local, national and international tasks of assis-
tance, which should create a feeling of parti-
cipation in the building of the modern world.”
Present-day youngsters need such a feeling,
the committee added, because ““at present, the
building of this world seems to be mainly the
responsibility of technicians.”

Its recommendations would lead to an ex-
tension of the youth programme in education
which Unesco is already carrying out in co-
operation with the United Nations.

(Unesco)
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His future is in your hands. If you care
enough to give him the best in education and
training for the career you have planned for
him, you need must save.

Government of India Cumulative Time
Deposit Scheme suits all who save regularly.
By depositing a fixed amount regularly every
month at your local Post Office, you get a lump
Sum, inclusive of tax-free interest, at the end
of 5 or 10 years. The interest, on maturity
works out to be about 33% om a §-year
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When swords of lightning no longer flash,
the roll of thunder loses its echo, the
pitch laden sky clears and the sun breaks
through wisps of cloud cotton-like

in the sudden blue —that is the time

|
of the harvest, and the year’s work is done.

For this end; the effort, the toil. For a
} 7
;world that offers a little more—

a little less of the care, a litle more of the joy.

Today, as in the past, our products help to make homes
cleaner, healthier, happier, But today we are also working for . . .
Tomorrow, when the evergrowing urge for better living
will demand sfill greater efforts. And we shall be /
yeady with wider sexvice, new ideas, new products . ..
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TELEGRAM FOR YOU 4
ON THE 'PHONE

TELEGRAMS ARE DELIVERED QUICKER BY TELEPHONE

Send your telegrams addressed It may also be cheaper—the
to the TELEPHONE NUMBER® of telephone number, including the
the addressee. prefix “TF,’ is charged for as only
3 one word.
BANNERJEE
Ns'y; ’D'é,'j'" This facility is available

wherever theré is a local phone
The message will be telephoned service.
to him as soon as it reaches

the telegraph office. It will A copy of the message will be
save all the delay involved in sent the same day by the first
manual delivery. postal delivery.

[TT===—= RECEIVE YOUR TELEGRAM BY *PHONE ===

In some cities you can get telegrams by ‘phone even if the
fender has not given your ’phone number. Register your
Phone numper with the telegraph office. Thereafter all tele-
8rams for you will pe delivered by *phone, followed by a copy.
Thls. service is available ¢ Agra, Ahmedabad, Allahabad,
Amritsar, Bangalore, Bombay, Calcutta, Coimbatore, Delhi,

Indore. Kanpur, Madras, Nagpur, New Delhi, Salem and
Secunderabad,

HELP US SERVE YOU BETTER
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Most large towns have been divided into postal
delivery zones.

By decentralising detailed sorting and reducing the
distance to be covered by a postman before he starts
his beat, the zonal system seeks to speed up the
delivery of mail.

Postal articles carrying ‘zone number’ in the address
are sent directly to the delivery post office serving
that area.

Absence of this number reduces the speed of sorting
and increases the chances of delay. If you live in
a town divided into postal zones, tell your corres-

pondents to add the zone mumber to your address.
®
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A TIME FOR DECISION

HRI Maganbhai Desai’s call for the appointment of a
Commission on Social Education (reported in the last
issue of the Journal) appears to have rallied considerable

support. A correspondent has welcomed the idea and has
pointed out a number of the reasons for which the Commis-
sion should be appointed. The state of social education in
India which he has described, is a gloomy one but, it need
not remain so.

The fact that social education has come to be recognised
as an integral part of education is a great advance for the
cause. This accomplishment, however, poses a severe chal-
lenge, for if the recognition is not matched with achieve-
ments for it, social education may well find itself to have
dissipated the volume of public opinion which has been
won for it after a grim struggle. The choice before social
education at the moment is, therefore, clearly a decisive one.
It must either move forward and establish itself as an effective
and vital force or degenerate into a senile activity without
significance to a society which aspires for great social goals.

These considerations are of immense consequence to the
movement. In the past what the government did or
did not do, did not affect the social education movement
as such to any great extent. Today by virtue of the fact that
the government has taken over a major responsibility for
organising social education services what the government
does will be imperative in the interest of the movement.

The decision reported to have been made by the Standing
Commlt_tcc to recommend the appointment of a2 Commission
on Social Education is therefore a wise one which, one
hopes, will be acted upon by the government with prompti-
tude. The Commission will have the onerous task of exami-
ning in detail why the social education movement is in such
sorry straits and indicate a way out.



Autonomous Boards for Social Education

Standing Committee’s Recommendation

The Standing Committec is also reported
to have suggested the creation of autonomous
boards for social education to ensure that
administrative machinery for social education
functions with greater efficiency- and speed
than at present. This suggestion is an
opportune one and indeed has been mooted
for a long time now. The boards are more
likely to give effect to an opinion which has
been so widely held and so often expressed
as to become almost platitudinous. This is
in relation to voluntary agencies. No other
topic has been discussed and analysed so often
as the role of voluntary agencies and their
relationship to the government. The boards
if set up, will have ample data and experience
to go upon in formulating _suqh policies w:t_h
regard to voluntary organisations as to retain
inviolate the integrity of these agencies,
without crippling their freedom to actin a
manner consistent with local needs.

In this connection it would be pertinent to
recall a speech by Dr. Shrimali, Minister of
Education, made not so long ago. Inaugurat-
ing the Asia and Far East Conference on
Organisation and Social. Education Adminis-
tration organised by the United Nations in
November last, he rightly stressed the need

(S}

for organisational changes both in government
organisations and in voluntary agencies.
Referring to administrative procedures cur-
rently in vogue in many of the Asian
countries, he pointed out that these had been
evolved to meet a different situation and
could not continue unless “we were prepared
to countenance disappointments and delays.”
The need for change, he maintained, was
particularly necessary, in respect to the ad-
ministration of social services which “bloom
better in the warm personal atmosphere of a
voluntary organisation””. Morcover as the
aims of social services were to solve the
the human problems, he declared that public

cooperation was a sine que non for their
solution. '

Dr. Shrimali’s enunciation of this perspec-
tive is significant, reflecting as it does official
thinking on the subject. On earlier occasions,
too, there have been similar pronouncements.
Yet, it would seem that the implementation of
these principles are not always in consonance
with the spirit in which they are enunciated.
It would be well for the government to

consider how and why such a distortion
oceurs.



- Central Advisory Board Meets

whig:e‘Central Advisory Board of Education

a4 6t11m]?cmded 1ts two-day session at Delhi

ol Ofuebruary accepted the recommenda-

Su"gested]e ]Natlonal Service Committee and

ev?)lved : that 4 workable formula should be
or their speedy implementation.

The C

ommi &
Deshmukp. orrLiee, headed by Shri. C.D.

» Chairman of the University Grants

ommij i

*tucTer:lltlssmn’ Tecommended  that all the
S passing qut of higher secondary

schools or 2 ¥

Mty Pre-university classes should be
fo(rl ¢4 1o do compulsory national service
ine months to one year.

While the board w
the. Deshmukh
nationa] SEIvice

as in full agreement with
Committee that a year’s
2 0 would greatly broaden
afltédglilstéip(i;lnu(ol()k and make them more mature
l‘eSponsibilit'e qnd prepare them tor future
A ralets" xefe_rencc was, howeycr, ma_de
i implenlic i_lcal difficulties that might arise
dingly Sm‘; INg the scheme. It was accor-
should eCDes.ted that all the minute details
emba ke carefully worked out before they
as Upon what Shri Deshmukh described

a t I L]
mchtmremy‘ nation-building programme and
§ Nt in human material.

. Members who

Slon gp this
ahatab, Chje
Fiman

participated in the discus-
Ieport included Dr. H.K.
f Minister of Orissa, Shri
arayan and Dr. A.N. Khosla,
aharaja ofthe Planning Commission, the
hrimat} 1 atiala, Dr. A.L. Mudaliar,

ansa Mehta and Dr. Sushila Nayar.

ples enunciaal;d(?l'so approved the broad princi-
on religiog €d in the report of the committee
S and moral instruction and urged

the Centy,
Fighy it aland State Governments to imple-

s Viu\‘//atrl:(;usbsuggestions made by it keep-

3 observations of I

i / s various Stand-
& Committees of the Board. ey

Conference of State Education
Directors

Shri Saiyidain’s Address

HRI K.G. Saiyidain, Secretary to the

Government of India, Union Ministry of

Education, at an informal meeting of the
State Directors of Education, emphasised
the necessity of toning up and reorganising
the administrative machinery for implementing
the educational programmes in the second and
third plans.

Among the factors to be borne in mind
while reorganising the administrative pattern,
said Shri Saiyidain, was the important question
of establishing the right kind of human rela-
tionship between various sectors of the admi-
nistrative and teaching personnel. In this
connection, he said, State Governments could
utilise the services of teachers who had been
given National Awards to tackle special pro-
blems.

Another factor in administrative reorgani-
sation, said Shri Saiyidain, was the need for
adopting measures to improve the efficiency
of teachers. A beginning had already been
made for providing in-service training for
teachers. However, the Centre found it
increasingly  difficult to persuade State
Governments to depute officers to take advan-
tage of the facilities available at institutions
such as the National Institute of Basic Edu-
cation, National Fundamental Education
Centre and the Central Institute of Education.

[3]



Prof. Kabir Urges Universal
Literacy

PROF. Humayun Kabir, Union Minister
for Scientific Research and Cultural

Affairs, said in Hyderabad on January
31 that most of the ills of Indian life could be
traced to the concentration of power, prestige
and knowledge in the hands of groups and
individuals and their denial to the majority
of the people. Prof. Kabir, believed that
this was the reason why in spite of its early
start in the march of civilisation, the people
of India had been on the whole poor.

Prof. Kabir, who was delivering the
convocation address of the Usmania Univer-
sity, declared that under these circumstances,
one of the important remedies of India’s ills
was that of universal literacy. This, he
emphatically declared, should be achieved as
soon as we could.

Prof. Kabir dealt with the standard of
education in the country and said that while
the best of the students” of the Indian Univer-
sities were as good as the best anywhere in the
world, the average students did not compare
favourably with those in other countries.
This he felt, was not so much because of
any inherent defect in our educational
system but because we had not often
carried out with honesty the tasks assigned to
us. Prof. Kabir said that if “the teacher
did not tcaph and the students did not study,
no change in the pattern of education could
make any difference.

Prof. Kabir called upon the young men
and women in India who had the privileee of
receiving higher education to accepth the
challenge of solving the problems of want
and misery. Scientific advance. he said, haq
placed before the society the key to the
solution for these problems and it was up to
the young men and women to utilise this
opportunity.

Padma Shri for Adult Educationists

This" year’s recipients of Padma  Shri
awards made by the President in connection

with Republic Day include two prominent
adult educationists.

Shrimati Kulsum Sayani, the veteran adult
education worker of Bombay who has been
honoured with the award is the founder-Editor
of “Rahber”, a journal for neo-literates
published from Bombay. The journal founded
twenty years ago, is one of the pioneering
ventures of its kind in India. Mrs. Sayani has
been connected with the Association since
Its inception and is a member of our Executive
Committee.

The other recipient, Shri Nanabhai Bhat,
is a well-known educationist and social
worker. His services to the cause of educa-
tion in rural areas are well-known.

Awards to Authors

The Union Government has awarded the
authors of the following books, who have
already been given a prize of Rs. 500, each, on
October 2, last, an additional prize of Rs.
500 each.

Dil Na Diwa by Jaibhikha (Gujerati) ;
Ek Gaon Ki Kahani by S.N. Bhattacharya

(Hindi) : Naya Tirath by Rajendra Awasthi
‘Trishit” (Hindi) ; Gharantala  Hisab by
Madhukar Vishnu Sowani (Marathi) ; and

Nai Kiran Jagi by Kishwar Zaidi (Urud).

Under the scheme for Encouragement of
Popular Literature, the Union Ministry of
Education announced on October 2 last. 20
prizes of Rs. 500 each, to books and manu-
scripts in the various Indian languages sub-
mitted for consideration for prize. In additon.
two books were approved for purchase only.
It was announced at that time that out of
these 32 books, another selection of five books
would be made for an additional award of
Rs. 500, each.

The seventh competition on similar lines
closes on April 30. Books and manuscripts
may be submitted to Special Officer (Litera-
ture), Ministry of Education, New Delhi.

B e —
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Coordination of Educational

Tﬁe/'e Is often a tendency for educational
a""Z”(IiSII'ators' to regard adult education as an
actwvity outside the scope of the educational
System.  This has shown itself to be a short-
Sighted view, for, q fast changing world has
created the peed for an educational system
which would enable people keep pace with the
demands of changing conditions.

. Referring 10 1his character of adult educa-
1on in his speech at the First General Session
of the [nternational Adult Education Confer-
ence held qt Washington from July 26 to 28,
Dr. Leland Bradford made a well argued and
cosent plea for inter-disciplinary communica-
tion., We reproduce an excerpt from that

Speech which " is particularly relevant to the
Situation in [ndiq.

AS'we look at various parts of the world,

It becomes very obvious that adult
] education means many things. Not only
IS adult education vast in " its many kinds of
activities, but the shape and form of adult

education changes to meet changing indivi-
ual and social needs.

Woliidlg't cducation in various parts of the
iffers from adult education in other
53:‘5 Of the world. This is both natural and
Oney“%ic;]Od' However, we can communicate,
i 4d ! the other, both about our purposes
adult education, the problems we are
Wz‘;mgz)ﬂnd_thc results of our efforts. In no
one by the effort to communicate impose
rand of adult education upon another.
ediccélllilobe trcp to develop the kinds of adult
portant 1}. plogrammes which are most im-
insisti or cach of our problems without
o0ng that the programme in one place
fesemble a programme somewhere else. We
can consider both the needs and the oppor-
tunities for Cooperation in adult education.

Adult Education Not a Fringe Activity

There is not only the need and desirability
Olf Communicating among adult education but
f.llgig ::ithe n-ce.d for close communication and
o ) “Operation among educators in what-
“Yerarea of education they may be located.

Programmes——Dr. Bradferd’s Plea

With the very diversity of adult education
present in so many parts of the world,
educators in elementary, secondary, and
higher educational levels have frequently been
very distant from the educators of adults.
Frequently, educators of youth have been
unaware of the need and value of the educa-
tion of adults. 7he education of youth and
the education of adults should support and
supplement each other. Fiequently too, educa-
tors of youth have been antagonistic to adult
education through lack of understanding of the
meaning and value of adult education in
today’s society. As a consequence, adult
education is too frequently seen as a marginal
or [ringe activity ; something to be dropped
when cuts need to be made ; something which
has only peripheral importance in the total
educational programme. This condition will
continue to prevail as long as adult educators
have poor communication with other educators.
Adult educators have come to recognise that
adult education is basically continuing educa-
tion—that the need for education continues
throughout life. Perhaps, we should not just
talk about continuing education. Rather we
should talk about continuous education—the
process of education starting in the beginning
of life and going as long as life endures. This
means that those concerned with this educa-
tional process, continuous throughout life,
need to work together. They need to eliminate
the barrier separating one level of education
from another—barriers which are detrimental
to the concept of continuous education.

Let us examine these needs and purposes
a little more deeply. Certainly observation
of our times indicate the many dynamic forces
creating change throughout the world. Our
rapidly expanding science and technology
generate change in all parts of the world. Our
expanding popuiation and increased longevity
create many, many problems for adult educa-
tion. Adult education, in turn, as it helps to
raise people’s vision, creates pressures for
further scientific discoveries, further develop-
ments, further advances, and further changes.

Throughout all the world the realization
is coming that the domestic and internal
affairs of any one country are the concern of

(5]



other countries ; that no longer can one part
of the world be indifferent to the cvents in
another part of the world. For “whom does
the bell toll 7 It tolls forall of us! This
means that adult education must be concerned
with helping people in all parts of the world to
understand and accept responsibilities for the
development of the world itself, and the need
to understand the problems and needs of
people in all parts of the world.

New Knowledge Necessary for Adults

All these forces gradually bring a totally
new concept of adult education. No longer
do we see adult education as merely the
teaching of bits of subject matter. Increas-
ingly, throughout the world, adult education
is seen as being concerned with the needs of
total man and the total society with the
problem of emergence and growth of the
world and its many parts. [ think the day is
coming when adult education, particularly, will
be on the main street of the events of our times
rather than on some by-road concerned with
something which is not related to present
problems.  Adult education not only is
remedial for those who could not secure basic
learning while young, but it is also a way by
which man learns to manage and to live in
this rapidly changing world. New knowledge
needs to be learned by adults as well as by
youth.

Another factor to consider as we examine
our goals for this conference is that educators
everywhere are seeing much more clearly that
the education of youth, with the hope such
education will help youth solve adult pro-
blems when they become adults, is not
sufficient.  All education is, to some extent,
dirccted toward adulthood. The education of
children and youth partially is to enable youth

to take on adult responsibilities. To that
extent, then, the education of youth and
children seeks the same goal as the education
of adults. Adult education and the education
of children and youth should work together
towards a more dynamic concept of education
itself. We need to work toward a greater
integration of the teaching profession.

Interestingly, the differences in adult edu-
cation between countries throughout the
world are not as great as the differences
between  countries in elementary and
secondary education. This is true even
though there are many. many aspects of adult
education—community development, funda-
mental education, vocational education, social
education, liberal education, all varieties of
adult education. While this indicates a wide
and diverse sweep of activities in the education
of adults, in another way, the differences bet-
WEEN countries and among countries, in adult
education, may be less great than the differen-
ces In other levels of education. This is so
because of adult education is so basically new
to the world. Differences are not commented
as they are in other forms of education.

~ In many of the developing countries, rela-
tively more efforts are being put to adult
cd.ucatlon. than is true in some of the coun-
tries having already gone through develop-
mental phaises. This, I think, means some-
thing very important - that contributions can
be made from al] countries to other countries
in the field of adult education more so than in
elementary, sccondary, or higher education.
Each country, in a sense. is really just beginn-
Ing to explore the dynamic value of adult «du-
cation in meeting the changing needs of our

ch country is perhaps closer to

times. Thus ea
other countries in adult education and thus
p each other,

more able to hel
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Sociometry in Social Education

HEN a Social Education Organizer asks

a dozen people scattered throughout a

village who the two most influential local

Men are, he is using a sociometric approach to

identifying Jeaders. He notes down all the

tames and number of times mentioned. If he

IS good in establishing rapport, within a

quarter-hourhe can know with whom he should

-work_dosely if he wants to introduce new
1deas into the village.

.ITbh€ local picture might look like this.
V'J‘“ Was mentioned once (1 arrow) ; Ganga
s named seven times (7 arrows).

ol

Bawa —
e

Chawla &=

sy

\>Aj aib

Y

/
S Feroz: Didarg

miﬁlh[t l{)ggtllns to look as if Chawla and Ganga
PO\C\'er 2 1€ men of most influence although
ithers Cn}sf Not to be unduly concentrated
S o his spot-checking were a good
men spread over the village, the
ma‘;‘]all]loflmrly well depend upon the results.
T meptnoned by any of the 12 is nou
4l important leader.
Mutuaj Feelings
ﬁndl\(luzxtt’]@u.r SEO might think it important to
: W these six feel about each other. In
e ‘Ing with each in turn. he could
: & village improvement committee
» Who would you most want
'a village controversy came
Ng which affected you, what
Would e ould you want on your side ?”° He

Would t;\; tto]e sdme questions with all and

ach pergop, &t more than one name from
Beey y

would l'illl:ge these are different questions, they

but g mty 'Y'Qld somewhat different answers

chart of t(héel-n might emerge. Here is one

fin lL]aU()nSthS that the SEO might

to the first question, Arrows

Up on sometp;

d in IeSponse

show persons chosen by each of the others.
Numbers indicate priority of choices.

A Bt

~

Sociogram 1

Obviously C and G are the most important
leaders in the village as shown both by a
sample of the villagers and by the leadership
group itself. Furthermore, C and G work well

together. True, B and F each mentioned an
outsider but at least B thinks well of both
chief leaders. No factions are apparent. Our
SEO can work with C and G and in fact with
all six leaders and know that most of them
respect each other. What they agree upon
most likely will be done.

The leadership pattern might have been
different :

Sociogram 2

What have we here ? Caste differences ?
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Factionalism ? Or only people who dislike
each other ? We are not quite sure but the
SEO probably sensed the situation as he was
making the inquiry.

Here G, a popular leader, with cohort s
seems to be a rival of C, another popular man.
Without cooperation of C and G the village
is split—at least potentially and probably
actually. Is A the leader of a third smalil
group ?

With only this information we can not
recommend what our SEO should do but
obviously he had better move cautiously.
Otherwise he will find himself working with
only part of the village and isolated from the
test. At least, before he has committed him-
self, he has something of a map of the existing
interpersonal relations and can govern his
actions accordingly.

What is Sociometry ?

Sociometry is a means of studying rela-
tions among people. Well-acquainted members
of a group know about these relations but
newcomers do not. Through sociometric
techniques newcomers can discover the rela-
tions more quickly than through observation

and personal association.

Mem‘bers of a group indicate their choices
of associates for a specific activity. As in the
carlier examples, the questions must be speci-
fic, of direct interest to the respondent, and
informally presented. They should be as
directly related to the project in mind as
possible. Responses can be oral or, if the
respondent’s name is signed, in writing,

When plotted on a sociogram, the daig
show the l(;adcrs, pairs, isolates (the un-
chosen), factions, cleavages, clusters of coope-
ration, and lines of communication within a
group. Attractxon-repulsion patterns and the
total group structure become visible.

Uses

A sociogram shows an outsider
can take hold of a group.”
becomes aware of who the important people
are. He avoids mistaking a ﬂuent~talking 150-
late for a respected leader.

“where he
He quickly

All sorts of leadership

situations can be
clarified by appopriate

sociometric tests.

Natural leaders can be picked for training.
Young potential leaders can be discovered [or
further development. Older persons can be
spotted before being asked to serve as youth
club sponsors. Being chosen by a group
often induces people to take more responsi-
bility.

Through confidential choices, group’leaders
can be nominated or even elected without the

embarrassment sometimes associated with
public eclection. When second and third

choices are given, one has the elements of
preferential election.

A sociogram is a starting point for further
inquiry and exploration into interpersonal
relations. If factions are visible, the SEQ can
see what people need to be brought together in
a mutually-satisfying working relationship.

Isolates and non-leaders will become appa-
rent after several tests have been used on the
same group. In working with youth clubs,
one knows that isolates have been least
successful in becoming accepted by their age
mates. As a result, they are often potential
delinquents, Warm and understanding coun-
selors can take steps to help them build more
satisfying relationships with their peers.

Timid persons whose confidence is to be
strengthened can be assigned to work with
people they like most.  Since we know that
leadership and indeed all personality develops
best in a congenial atmosphere, SEOs can see
that new groups and work-teams are made up
%7 people who like each other.

One who tries the sociometric approach as
an aid to understanding interpersonal relations
will soon discover other uses,

Cautions

Like most tools, sociometric information
can be misused. An SEO who expects to
carn the ftrust of people must be careful
about revealing information given him by
othcrs‘. Often sociometric tests vield their
best information under conditions of confi-
dence. An SEO can quickly kill his useful-
ness if he is jnsensitive and carelessly
publicizes information which could best remain
private,

Human relations are constantly changing.
They change fastest of all in a dynamic society

(Continued on page 19)
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How to Organise Radio Rural
Forums

_Among audio-visual aids, the radio has
:,;)é 21}:1” ;ct[fdf as an q)jfcglil'e medium 1:11
s lied s,c;m'on, ._P]‘O)‘I.(]L’d that radio
i Ofﬂza/ {nomse ‘wzth the cu/mral
pae 1e community, the radio can

orm and educate ; it can entertain
and enrich personality.

In this context, although the AIR’s
principal audience, admittedly, is still
n the towns, there has been, in recent
limes, a welcome change in its policies.
T{us has lead to an increase in trans-
;nzssz‘op hours meant for villages and—
what is more, a realistic orientation of
these broadcasts to the cultural needs of
the rural community. These broadcasts,

on all accounts, have shown themselves
10 be popular.

]T{Ie_eﬁectz'x'ezze.ss of the radio in social
e{z ucation  programmes is, however,
dependent on the ability of the worker

What is a Radijo Rural Forum ?

i {‘:}I’}gd‘:ﬁl'}{urﬁl Forum_.is a club of about
01'r1ani:'ed w':lglgels who wish to listen in an
to"use\suchh'\r t: selected radio programmes,
for discussio% oglammes as a starting point
their knowledimong themselves, to increase
B prozramncqc-and Information through
to practice somg5 fand T heio putin.
ig:arnt through th?ﬁ pf‘}c])ietshsmg;thlgt e

) 3 Ul adi ‘
er?tlc'.ll’lt]']lixi?n”m Justa club of those Vil/(})loRSlg?l:
o Alment, nor s it a’ Governiy

¢e wielding any authority. ¢ o
ofgocml'education centre tl. A kmd‘
which wish, o GiaRoes ot

voluntarily and w:
with ]
It;e:;fal{e,. to expand the horizons 18;&“?11.)/.
wledge to become better Citizens and et“
a < O

cxpress themselves f)
‘ § reely but With restrai
Ellgdoalolllcness on their day-to-day p:-;;)t]rmnt
°r words, a Radio Rural "Forum ei;ns.
5 a

li'itening ; .
¥ -eum-discussion- acti
villagers, >siofi-eum-action  group of

to integrate them with his objectives.
Thus, out of the broadcasts he should be
able to develop a continuity of interest,
and a community of thought leading 10
community action when possible.

The Radio Rural Forums recently
tried out in the Bombay State by the
AIR in an experiment sponsored by
UNESCO has yielded rich experience.
Based on the experience is the “‘Hints
on Radio Rural Forum’ issued by the
All-India Radio.

It might be pointed out incidentally
that a Unesco monograph “An Indian
Experiment in Farm Radio Foruni’ by
J.C. Mathur ICS and Paul Neurath,
incorporates a detailed study of the
Unesco-AIR experiment. A review of
the monograph appears elsewhere in
the issue.

The Formation of Forums

Social Education Organisers who desire to
organise the Radio Forums should bear in
mind the following considerations in selecting
villages for the Forums.

(a) A village with a suitable spot where
the set can be kept in proper custody.

(b) Some area for the sitting of the
members of the Forum and also some

open space from where the non-
members may be able to listen to the
programmes.

(c) A responsible type of person who can
look after the set, tune it and keep the
technicians informed of any defects
noticed and also take steps for the
replacement of battery etc.

(d) Postal and transport facilities, since
the Forum will be sending regular
reports to the Radio station and since
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Radio and Block officials will be visit-
ing these centies.

(e) A homogeneous group of villagers
having some common binding interest
and yet not without variety of profes-
sions and backgrounds.

How to Form a Forum ?

The SEO should before forming the Forum,
obtain full information about the village and
the principal persons of the village and should
contact and seek the cooperation of the
Panchayat, the Cooperative Society, the
Development Council, school teachers etc.
The interest of natural leaders of society and
of various groups should also be sought so
that they may not later on adopt an indif-
ferent attitude. This does not, however, mean
that so-called important people of the village
should necessarily be members of the Forum.

Who Should be the Members ?

As far as possible, adults and middle-aged
persons who are engaged in farming or other
rural professions should be enlisted as mem-
bers. Experience shows that if in a Forum
people of extreme ages are put together (viz.
persons far too old and others who are hardly
adults). then free exchange of opinions and
views is hindered.

Secondly, an attempt should bz made to
make the Forum a mirror of the economic
life of the village. This will depend upon the
local conditions and no rigid instructions can
be laid down. WNevertheless, the presence of
persons from different economic levels should
not result in a feeling of inequality during
the actual working of the Forum.

Thirdly, an attitude of fraternity should
be fostered among the members who should be
encouraged to cultivate the habit of listening
to other persons’ points of view. Those who
are impatient only to express themselves and
who become indifferent to what others say,
cannot be suitable members, for ability to
modify one’s own views as a result of dis-
cussion 18 an important ingredient for the
success of the Forum.

Fourthly, while members of the Forum
should regard it as an institution of value to
their own interests and increase of knowledge,
{hey should not imagine that it would enable

them to obtain some official position of pre-
ference and rights in official matters. The
Forums will carry their views to a larger
circle of fellow villagers and this will naturally
gain prestige for them. But official and
political advantage is out of question and
persons having such advantages in View
should be discouraged.

Fifthly, persons who are sceptical of
development programmes, and indulge merely
only in finding defects will net be suitable
as members.

Sixthly, if educated persons are members
of the Forum, they should not dominate over
discussions in such a way that the illiterate
members become reluctant to express them-
selves. The mere fact of literacy should not
give a higher status to any member of the
Forum. All members of the Forum are
equals, whether they be literate or illiterate.
Experience in life, capacity to express their
thoughts and a desire to put those ideas in
practice, are .the principal qualities to be
looked for in the members.

Bearing the above points in mind, the
SEO should make enquiries from different
persons and prepare a tentative list of those
who could be made members. While prepar-
ing the list care should be taken not to en-
courage the growth of any atmosphere of
reaction, nor should there be any talksin a
way which would show that the SEO is
distributing favours. Any kind of tension
among the villagers will be a wrong prelimi-
nary to the development of the Forum which
is after all not a body of persons with autho-
rity and power but an informal club of those
who seek social education.

A Forum may have about 15 to 20 mem-
bers but sometimes it may be necessary to
prepare a long list which may be a kind of
waiting list. The SEO should discuss this list
with the BDO before finalising it and should
also seek his advice about the Chairman and
the Convenor.

Thereafter the SEO should collect those
who have been included in the list and, with-
out any fanfare and pomp and- show, explain
to them in simple language the objects and
the utility of the Forum and the manner in
which the Forum would function. A register
of the members should at that time be open-
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ed and the Convenor and the Chairman should
also be selected. Again, in the selection of the
Convenor and the Chairman the atmosphere
of contested election should be avoided for
that would encourage tension.

Convener and Chairman

A ];]lle Convener should be literate _because
of theai? to send a report of every discussion
for the Igl'um. He should have enthusiasm
Bt o orum and keenness to work. He will
roo ponsible for maintaining the Forum
SEO | rand will maintain contact with the

and All India Radio.

o eThte Chairman of the Forum should be
therefoo-. conduct discussions smoothly and,
S re, hLe should be a person to whom
e ln(l))r.ma]'lj.' lend their ears ané whois of
st 1abits, 1s prepared to give opportunity
Bl 011('5j tp express themselves ;md who, wh1]q
back%vi d“!’)’, is not necessarily a man of
e pr(‘)rv ideas but has some genuine faith in
W an)rtCSs of the village. The Chairman
s Oecessarily be educated or even
ERis dut 1t is important that he should

and the respect of other members.
ox\xglle enlisting members and selecting the
G élbor and the Chairman, the SEO should
e tain the necessary registers, report
S etc. and should explain to the Convenor

h v
inow the forms and registers should be filled
- The arrangements the

L for providing
Sti‘sléluosr;eg)’, stamps etc. should be made and
UHCtioi' by the SEO before the Forum starts
cate 1o ltn}g. The_: SEO should a[so communi-
names of 1}? station of All India qulo the
every Fo the Convenor and the Chairman of
Gy flL;m and should ensure that the pro-
arly rece9 ders and the other papers are regu-
Site ved by the Convenors.
Ing of the Forums

Suit}t};]ee Cf:pVC}]or of the Forum should make
Notice Of‘thmhgemgnts for giving andvance
generally bekmectm.gs of the Forum. It will
on every ; nown that the Forum is to meet
S0me inforn uesday and Friday evening, still
and by putt}dllon wn]} have to be given, orally
Or even by mg’a. notice on the notice board,
village th: making an announcement in the
Sec fough the locally accepted methods.
their S;’a“t(ily,_ all members are expected to take
gramme éoal least 10 minutes before the pro-
Te Ceive thzmmenccs. The Convenor should
¢ Mmembers as they come and seat

them properly. The place nearest to the radio
set should be reserved for members; non-
members should sit or stand at other places.
For visitors from outside the village, there
may be a suitable arrangement for sitting but
it is better that they should sit at a less pro-
minent spot than the members, otherwise the
spirit of the Forum will be compromised.

Thirdly, the Conyenor should himself tune
in the set and see to it that when the Forum
programme is on, there are no other noises
and he should put off the set as soon as the
Forum programme is OVer.

Fourthly, it may be a good idea to give to .
every member a small paper or cloth badge
which will identify them and which they
should put on when they come to the meeting.

Sessions of the Forum

A few minutes before the programme
begins, the Convenor should read out the
introduction to the programme from the pro-
gramme folder so that the members know in
advance the subject matter of the programme.
There is, however, no need to give a regular
lecture on this occasion.

All members should sit in such a manner
as to show equality. If they are sitting on the
durrie, all of them should be on the durrie; if
they have chairs, all should be on the chairs.
It will not be right if some members were to
be on the chairs and some on the ground. All
of them should sit in a horse-shoe form and
not as if they are sitting in a class-room, one
behind the other. The idea is that the posi-
tion of the members should be such as not to
discourage any of them from participating in
the discussion.

After the radio programme has been heard
and the set put off, the Chairman (assisted by
the convenor, if necessary) should summarise
in brief the subject matter of the day’s pro-
gramme and the main problem with which the
programme was concerned. A reference
should be made by the Chairman to the main
questions posed by the broadcast. But he
should not indulge in a long lecture.

During the discussion, the members should
preferably speak one by one. It is not possible

to predict or to lay down how the discussion
should progress. But it is obvious that the
first step in the discussion should be for the
members to say what new information they
have gathered from the radio programme.
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They should at the same time express their
views about those new bits of information, on
the basis of their own practical experience.
Again, they can consider how far the sugges-
tions made in the radio programme or those
which have emerged during the discussions,
can be put into practice. It will thus be seen
that the discussion should show (i) the
increase in the store of knowledge and infor-
mation of the members, (ii) the attitude of
the members towards problems, and (iii) the
possibility of any follow-up activity in tie
village on the basis of the programme and the
discussion.

Covering these points, or any other point
the Convenor will write a summary of the
proceedings in the register. While writing
the proceedings, he will particularly refer to
any conclusion or decision arrived at during
the discussion. He will also make a list of
queries and doubts that have arisen during
the discussion and the points on which the
members wish to obtain further information
from the Government Departments through
the radio. While writing out the proceedings
the Convenor might find it useful to take
down the suggestions of the Chairman and
other members; in any case the proceedings
should really reflect the discussions and
should not merely be the personal opinions
of the Convenor to the exclusion of other
opinions.

The following day or the same night, the
Convenor should reproduce on the report
from the relevant portions from the pro-
ceedings which have been recorded in the
register and send the report to the All India
Radio. In particular, the rcport should
contain the questions which the Forum wishes
to put and the points on which it seeks
clarification.

Follow-up Activity by the Forum

It is possible that after the discussion the
members of the Forum may feel like under-
taking some kind of development activity in
the village. They may want to have
a special drive in the village or to have an
exhibition or to arrange any othér activity
which will show local initiative and which
will enable them to put nto practice some
information that

of the new they have
gathered from the programme. The Convener
and the Chairman should tell the SEO
about their desire for follow-up activity

and the SEO should help them to put these
ideas into practice.

An account of all such follow-up actvities
should invariably be sent to the All India
Radio because reference to such activities will
often be made in the radio programmes.
Participation by Forum Members and Villagers
in Radio Programmes

AIR teams will occasionally come to the
Forums to record some of the members and
even to record portions of discussions. They
may also be on the look out for talented
artists and others whom the m¢mbers may
recommend. The AIR will, of course, refer
in the programme to some of the questions re-
ceived from the villagers and will devote part
of the Forum programme to the answering of
such questions. Thus, while one portion of the
programme will be devoted to a principal topic
of the evening, another smaller portion of the
programme will be given to previous items so
that the Forum members will have a special
interest.

Custody of the Radio Set

Every State Government has given
separate instructions about the custody, care,
repairs, replacement of batteries etc. of radio
sets. It is the special responsibility of the
Forum to see that the set is well looked
after and is made full use of. The Forum
programme is confined to only one day but
the set is to be tuned in on other days also for
the normal rural programme which can be
listened to both by the members of the Forum
and by others. Any defects noticed should
be rectified quickly and it is the duty of all
concerned including the SEO to see thata
radio set, particularly at the Forum, does not
remain out of use and in disrepair for an
unduly long time.

Duties of the SEOs

The principal duties of the SEOs in respect
of the Forum thus are:

(a) To form the Forum and to select the

Convener and the Chairman ;

(b) To see that the sets of the Forums are
well looked after ;

(c) To keep a watch on the progress of
every Forum in his area and to prepare
his own report on the working of the
Forums. The SEQO should not actively

( Continued on page 15 )
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A Delhi Experiment

Urban Community Development

By B. Chatterji, Director, Urban Community Development, Delhi Corporation

ALTHOUGH India is predominantly an
agricultural country and most of its
people live in villages. The urban has

Population increased from 11.49 of the total

POpulation to 17.39 during the period 1921-
In 1901 there were only 15 cities with a

POpulation of more than 100,000 in 1951

there were 73.  During this period the popu-

ation of Calcutta increased four times,

Bombay_ 3.5 and Delhi by 6 (at present Delhi’s

POpulation is 10 times greater than it was

I 1901).  In 20 years the population of 10 of

the largest cities in India has been doubled.

he problems of city-dwellers, therefore,
cannot be neglected without serious conse-
quences to the life of the nation.

With all the foresight in the world, city

agrmmlStl'ators could not have provided
ot ]Su.ch great and rapid increases in
oPUlation. Under such pressure normal

A\lltf;]g conditions are bound to deteriorate.
'Ough poverty in the country-side is pro-

Verbial over . 53 3
3 rty oly g
Sq1lalid_p y in the cities is more ugly and

Dismaj Dwellings

The

can b Proportion of sub-standard dwellings

€ Judged from the fact that about
slums L cOPle in Delhi live in pucca-built
i and about an equal number in bustees.
iSm%l a ﬁft_h_ of the city’s population lives in
faCili‘tie(fcmdltlons. Light, water, and sanitary
minimub are far below the most conservative
infant 1 standards. But the rate of sickness,
ifigue Mmortality and morbidity, crime, de-
luency ang maladjustment is very high.
It j

City d\s Cstimated that a large number of

Cllers—about 509 to 75%—are born
.the city, Thus the bulk of a city’s
Witlil?tll?:l consists of immigrants who live
] € narrow confines of their own social

1slap 10
State . PC(_)ple of the same religion, caste,
one and linguistic areas tend to gather in

ace

i and g s from the same
&roup Whe attract others

0 they drift into the city. The

result is that very few city-dwellers show civic
pride. They have no emotional attachment
to the city as such. When people lack attach-
ment and pride in the area where they live, it
is very difficult to get them to participate in
activities for development and betterment of
the city. In contrast, a villager has pride in
his village, where he has some economic and
emotional security through intimate primary
associations such as the extended family,
caste panchayats and village panchayats.
When he comes to a city he is deprived of
these primary institutions and feels the loss.

Any student of sociology knows that the
urban way of life is characterised by extensive
conflict of norms, rapid cultural change,
increased mobility of population, emphasis
on material goods, individualism and a mark-
ed decline in intimate communication. Against
this background an experimental programme
of urban community development is being
tried out for the first time in this country by
the city administration of Delhi.

Planning and Action

Community development has been various-
ly defined. It may be described as a process
designed to create conditions for the economic
and social progress of a community with its
active participation and the fullest possible
rcliance upon the community’s initiative and
resources. This implies the integration of
two sets of forces for human welfare neither
of which could do the job alone: (a) the
capacity for co-operation, seif-help, and the
adoption of new ways of living and (b) the
fund of techniques and tools which is available
in the social and economic field.

Thus, urban community development
represents local community planning and
action through maximum group-participation
and minimum external assistance. st is hoped
to initiate and achieve changes primarily
through recognition by citizens of the need
for change. Any programme of community
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development has to plan for a systematic
stimulation of thinking by the people so as to
enable them to identify problems and seek
solutions or develop programmes through
local leadership. Community welfare organi-
zation, although part of community develop-
ment, is not exactly the same thing, because it
emphasizes the co-ordination of welfare
activities by formal agencies conducted
primarily at the professional level. Community
development is more broadbased and encom-
passes all the facets of human life.

First Task

The first (ask of any urban community de-
velopment programme is, therefore, to create
a “‘community” out of a heterogeneous mass of
people who inhabit a particular urban locality.
In the context of our objectives, this can only
be done by creating primary associations for
action among people who share common
living conditions. People have to be per-
suaded to assume a direct role in the physical
and social changes which will affect their day-
to-day life.

The approach is based on the assumption
that a 1ocal urban community has abilities,
sometimes latent, to deal with its problems.
Even in the most hopeless areas, we have seen
that people can develop the skills necessary to
improve local conditions. But a desire for
change should precede any successful pro-
gramme. In urban areas permanent change
can come only to the extent that the commu-
nity realizes the need for change and develops
the capacity and confidence to make these
changes.

Generally, people become ‘“dissatisfied”
without being fully aware of the reasons. We
have found that when we approach individuals
they are keen to do something, but it is
always “the other fellow” who is unwillilng to
co-operate. By bringing together ali concerned
this problem can be tackled. Self-imposed
change has meaning and s, consequently,
relatively more lasting. Changes forced from
outside can mever have a permanent effect.
For example, many loeal bodies from time to
time organize slum clean-up drives and a visit
to these places only a few days alterwards
shows the futility of this approach. Similarly,
when slum dwellers are rehabitated in new
housing colonies it does not take thum more

than a few weeks to turn their new houses
into slums.

External Help

This does not mean that the entire burden
of social change should be borne by the
community—that is clearly out of question.
These local communities need help to foster
and bolster self-confidence, to recognize and
identify their problems and to organize their
Tesources.

The Delhi project is mainly designed to
test various approaches, methods, programmes
and the personnel needed to deal with pro-
blems of urban communitiecs. We have,
therefore, decided to organize small manage-
able groups of 250 familics living in geographi-
cally contiguous areas into Fikas Mandals, or
people’s development councils. These organi-
zations will elect their own chairmen,
secretaries and treasurers and appoint sub-
committees to deal with various health and
welfare matters.

From our limited experience it has been
found advisable to further sub-divide the
project area into small units of 15 to 25
families wherein closer relationships can be
developed to consider problems in their
neighbourhood. These units will also be the
constituencies of the Vikas Mandals. Elec-
tions generally evoke political factionalism
and party or group rivalry. But in such
basic problems as drains and latrines there
can be no politics. Therefore, we have to
make people sit down and informally agree on
their representatives. ILater this decision is
reduced to writing which serves as a good
substitute for a formal election.

The Vikas Mandals are aided in deciding
on the problems of the area and to formulate
action with the friendly assistance and
guidance of two urban community organizers,
one male and the other female. These or-
ganizers will work full-time for the first 3 to
6 months and thereafter for diminishing
periods.

The Vikas Mandals will bring neighbours
together and sponsor group activities for
general welfare, These groups should accom-
plish more than the family, caste or occupa-
tionel group can accomplish.
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The community organizers will be helped
by a central pool of Field Programme
Jrganizers who will be technicians in various
fields like public health, nursing, social

educatior}, recreation, women’s handicrafts,
Cooperatives, ctc.

Finance

We _havc allotted a small sum of money
PCI project as “Educational Aids”’. This cash
?ﬁSl_stance Is to enable people to accomplish
0'3llr self-help projects. But it constitutes
Wy 109 to 50% of the total cost of the

Ii)trs?ﬁq’ the rest being met by the community

4 The Vikas Mandals are encouraged to take
dpmSmall projects in the beginning and more
1‘ cult ones as confidence grows. These
i)llf(),]ects may include such diversified under-
]a INgs as putting name-plates in front of each
10use, paving the ground near public hydrants,
8Lowing common hedges, repairing drains,
aatgllr{cla(s:l, unning a women’s handicraft group,
Chilc;] ICIUs recreation group and classes on
e b’?are, nutrition and family planning.
it l8ger projects like building a commu-
s centre, paving roads, and repairing
~ommon ground can be taken up.
tWOlgf the second phase of pur work we shall
gergjects consisting of 10 Vikas Mandals in a

géaphlcally integrated area encompassing
p’e0p1efa§“~hes or about 12,500 to 15,000
thEmsc-lv)elgh.bourhood Councils will concern
e qcht.slwlth larger problems of the area
faCilitkies Ools, parks, playgrounds, transport
fein shopping  centres, etc. The

our pilot projects into Neighbourhood -

Neighbourhood Councils will be made up of
reoresentatives from the Vikas Mandals in its
jurisdiction.

We also plan to set up a Health and Welfare
Council to co-ordinate all voluntary social
services and tackle problems of social welfare
at the city level. This will be supplemented
bv the institution of a community chest to
pool the voluntary resources of the city to
meet welfare needs. We may also take up
campaigns to create civic awareness and
promote citizen participation in civic affairs.

Evaluating Experience

A unit is also being set up to evaluate the
experience gained. This will be supplemented
by a research unit. At the moment we have
an Advisory Council under the Chairmanship
of the Mayor and made up of representatives
of the Corporation and important voluntary
agencies interested in the welfare and develop-
ment of the city. In course of time we hope
to associate representatives of Neighbourhood
Councils with this Advisory Council.

The magnitude of the problem we have set
out to tackle is unquestioned. However, with
the right approach and goals, the task is not
unsurmountable. We may not be able to
move mountains, but we will be happy if
mango skins do not choke the drains of our
houses. With faith in the ability of people to
manage their own affairs, given the proper
stimulation, guidance and support, we arte
hopeful of the ultimate success of the task we
have undertaken.

— Statesman

(Continued from page i2

Participate in the discussions. His dis-
cussions with the Convenor and the
dirman should be generally after or
s:fore the programme and, when the
Programme and discussions are on, he
should sit behind quietly and make his
OWn personal notes of the discussions
S0 that he can prepare his confidential
report ;
(d) ;E)?le‘ncourage‘ the members to undertake
imocw up activities and to put their ideas
Practice ;

(e A S
) Toact g5 4 link between the Forum and

All India Radio and to ensure imple-
mentation of any instructions received
from AIR ;

(f) To ensure that the Forum gets the
necessary stationery, postage efec., make
suitable arrangements for the sitting of
the members and put the funds, if any,
to proper use.

(g) To take round visitors etc. to the
Forums; but in doing So, to take special
care that such visitors do not interfere
with the actual discussion and working
of the Forums and, if any case, do not
dominate over it,
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The Origin of Species

A Revolution in Human Thought

NIVERSITIES and learned bodies all

over the world celebrated in November

last the centenary of an event which
marked a great turning point in the history of
human thought—the publication by Charles
Darwin of The Origin of Species which sets
forth in detail the theory of evolution.

Up to Darwin’s time, biology was largely
descriptive. By providing it with a logical
basis which is now so firmly established as to
be unshakable, Darwin rendered in his way
as great a service to science as Sir Issac
Newton in formulating the laws of mechanics,
or Copernicus in revolutionising astronomy
by pointing out that the earth and the other
planets revolve round the sun. 4

Today, Darwin’s theory seems simple,
almost obvious, and it is difficult to imagine
the storm of controversy raised a century ago
by this explanation of the development of life
on our planet.

It states, in its essentials, that the memb:rs
of a species vary, and that in the struggle for
existence many of them are destroyed. The
animals with the attributes best adapted to
life in their particular surroundings tend to
survive ; these favourable variations accumu-
late since the fact of resemblance between
parents and offspring can be known by
observation, and this ‘natural selection” leads
to changes in a species towards a form more
appropriate to its environment. Animals’
reproductive powers are much greater than
arc needed for replacement alone, and it
is this struggle for survival—the survival
of the fittest—which prevents an enormous
multiplication.

The possibility that specics were not
immutable had been stated earlier by Erasmus
Darwin, Charles’s grandfather, in 1794, but he
offered no explanation of how changes took
place. The French biologist Lamarck also
expressed a belief in evolution in 1816, but
his explanation was unsatisfactory. Darwin’s
theory was stated in a joint paper which he
and another biologist, Alfred Russel Wallace.
read to the London Linnean Society on

July 1, 1858. Wallace had formulated views
much like Darwin’s and sent them to him :
the latter, with characteristic modesty and
disinterested enthuiasm for scientific advance
for its own sake, wanted to help publish
Wallace’s work and give up his own, but
friends persuaded him to take part in the
joint paper.

His famous book, The Grigin of Species,
in which the theory was fully explained,
was published seventeen months later, on
November 24, 1859. The ideas stated in it
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first came to him during his voyage as a
naturalist in H.M.S. Beagle, which was sent.
on a five-year scientific expedition round the
world by the British Admiralty in 1831, when
Darwin was on]y 22 and recently down from
Cambridge University.

On the vovage he was most of all impressed
by a visit to the Galapagos Islands, 600 miles
off the coast of Ecuador, in the Pacific. These
islands, of which there are 15 of any size,
contain species of animals and birds found
nowhere else, yet in many ways closely
related to wild life on the South  American
mainland. Darwin assumed that in some way
these had found their way to the islands from
the mainland, but had not remained the same.
If this were so, it followed that changes in
the form of animals could occur, that species
were mutable. (The strange creatures still
live on the islands, but have suffered enorm-
ously at the hands of men, and a project for
preserving them, has been worked out jointly
by Unesco and the International Union for
the Conservation of Nature and Natural
Resources with assistance from the Ecurdorean
(‘}o'vernment. Ecuador has also offered Inde-
fatigable Island as the site of an international
Darwin biological research station.)
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Darwin wrote in The Origin of Species that
he Saw 1o rcason why his views should upset
the religious ;: but his theory aroused Very
&reat opposition from fundamentalists in both
religion and science who could not’ accept the
fact that species are not created as such;
and are not unchangeable. The controversy
Ieached its height at the British Association
Oxford in 1860, in the celebrated oratory duel
between Bishop Wilberforce and T.H. Huxley,
the foremost champion for evolution. Never-
theless, twenty years later, most biologists had
dceepted his views—a very short time for
such an enormous change of attitude.

Most of Darwin’s theses have successfully
Passed the test of a hundred years of scientific
research, though some have been modified by
ater discoveries. The fact of evolution is
cverywhere accepted—indeed, it provides the
fqundauon for the entire structure of modern
biology—and advances as a result of wider
knowledge (notably of events within the body
of an Organism) have in the main expanded
rather than replaced Darwin’s postulates.

For example, the course of evolution may
to 4 great extent be deduced from the
CXamination of fossils, the basic structure
of animals (or parts of animals) preserved in
rocks. This is particularly so in the case of
the vertebrates, which evolved during the
Derloq of the fossiliferous rocks, and have
ard internal bones amenable to preservation.
Thus theye is considerable evidence for the way
I which birds developed from reptiles.

One of the weak points in The Origin of
S[)cf(‘ies was Darwin’s failure to explain
salisfactorily the variations within a species
Which make evolution possible, and how new
mheritable differences arise : this fundamental

need of the theory was supplied by the
discoveries of Abbot Gregor Mendel in the
mid-nineteenth century (or rather by the
discovery of Mendel's work in 1900). which
laid the basis of the modern science of
genetics,

Looking back today on Darwin’s work in
the perspective of a century of research and
reflection there can be no doubt that his
theory has left its mark on almost every facet
of modern science and thought. Not only has
it made it possible to link in a common
framework of concepts botany, zoology,
physiology, medicine and anatomy, but
sciences as different as psychology, linguistics,
archaeology. astronomy, comparative religion,
anthropology and history have gained from
the evolutionary approach.

What Darwin started a hundred vears ago
was a revolution in human thought, offering
an entirely new view of man and nature. The
study of evolution has been advancing ever
since and Darwin himself did a great deal of
valuable research after 1859, Though he did
not himself study the special characteristics of
human evolution, he must have reflected on
the new horizons which his theory had opened
up for mankind.

Today, man, the highest of all animals, has
accepted the concept of evolution and has
begun to understand what it means. “Through
such understanding,” writes Sir Julian Huxley,
“he may to a large extent be able to control
the future of his own evolution and progress
in everything from mental health and popula-
tion control to education and international
development of the world’s resources.”

(UNESCO)
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Forum
N

The Muddle in

URING the last two decades or so, there

has been one significant change in man’s
attitude to education. It has now become
almost axiomatic that education is a life-long
affair.  And though the full implications of
this are only being slowly realised, it is clear
that adult education will henceforth occupy
an important place in a nation’s life, and in
some decades to come, it may rank in this
respect with elementary education. With
longer life expeciations, changing occupations
and intensifying struggle for civilization, the
major sector of education is bound to be that
of adult education.

If that be so, we should take thought of it
now. Weshould take thought of it in order
to Incorporate into our plans the basic insti-
tutions which will help adult education to
come up to its responsibilities. The first step
towards that would be to clear the confusion
from which adult education (we call it social
education) is suffering today and thus to
clarify our vision of it. Without that all our
effort will only be playing the blind man’s
buff, which is interesting only when children
play it.

And confusion in the field of adult educa-
tion is abounding. We are confused about its
scope, we are confused about its content, we
are confused about the institutions of adult
education and no wonder we are making a
mess of its administration.

What is the Parpose of Adult Education ?

We have not decided in our mind whether
adult education has to be remedial or cons-
tructive or reconstructive. A clear choice of
either alternative would have helped us. If
we had decided that it was to be remedial we
would have made some progress in the field of
literacy, about which, as a nation, we are so
indifferent. If we had decided otherwise., we
would have at least done something to deve-
lop our libraries which are the basic instituy-
tions of all adult education,

We do not know if our adult educ

ation
has to be vocational or

non-vocational or

Adult Education

both. I know there is a lot of ‘training’” being
given to our adults in the course of our com-
munity development programmes, but if we
had rezlised that too is adult education, we
would have done it in a better way and not so
inefliciently, haphazardly, wastefq]ly as 1s
being done in so many of our ‘training camps
today.

In our anxiety to do justice, long overdue
justice no doubt. to rural areas we have gone
to the other extreme of utterly neglecting the
strategically more important urban and indus-
trial areas—more important from the point of
view of adult education. I know the Minis-
try of Education had, for some time past, been
brewing a scheme of social education in
urban areas. In the first place, it is miserably
inadequate in its scale of effort and, in the
second place, this brewing has been an extra-
ordinarily lengthy affair. I understand the
scheme was to be implemented at the beginn-
ing of the Second Plan ; we are nearly at the
beéinning of the Third Plan, but the signs of
implementation of the scheme are nowhere to
be seen.

Institutions for Adult Edacation

We seem to have no clear ideas as to the
institutions of adult education. The literacy
classes are of course seeking out their exis-
tence here and there. But what after ? Ig
literacy the end all, the goal of the illiterate
man or woman’s life ? [f you say ‘yes’, I
will say, it is the biggest piece of confusion
and confoundedness in adult education. If
literacy is not to be the end all. what institu-
tions have we provided for the further edu-
cation of the men and women who achieve
literacy 2 The Janta Colleges are of course in
the doldrums. But have we given them adult
schools or vocational courses or other institu-
tions of further education ? Perhaps some will
point out to the many Gram Sahayaks” Camps
or other Training Camps now b?lng run
under the auspices of the Ministry of Commu-
nity Development and Co-operation. Bt{t it
is difficult for an educationist to appreciate
the adult educational significance of these
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Camps. As melas there may be something to
be said for them ; as educational devices these

famps are utterly ineflective and wasteful and
misconceived,

Administrative Confusion

About our administration of adult or
social education, the less said the better. We
have in the Centre a notorious dyarchy in this
Matter. Both the Ministry of Education and
the Ministry of Community Development and

O-Operation are claiming the baby. It is by

IS time no secret that the two Ministries do
ot see eye to eye in many matters of vital
iMportance to adult education. It is even
€SS of a secret that these differences among
the two Ministries have demoralised the field
Staff.  The confusion is no less there in the
Social education set up in the States. Many
States have not in the year of grace 1960
made up their mind as to which Department
should social education belong.

These muddled ways are bound to have
unhappy repercussions on our educational life
1 general.  If we have to march abreast with
?thcl‘ Civilized nations of the world, we must
Czsczlve the muddllej. We must clarify our con-
ed?zca?'nd our vision of the place of adult

Omorrlon in the India of today and also of
e W“‘])\V- We have to do this in a manner
e Ad Impe] the attention of our people and
s to CT:l}l§tre1tlplu. The only way to do this
St of[ ust .lh]s task of comprehending the
Cdalihi s our del)'l[lt.y in lhq field of adult
of it to('nbdnd clarifying the idea and vision
i publ'(14 ody of men who command respect

' and educational life of the country

and 0 ; .
G“ho are endowed with proper authority
o Overnmep ¢,

A e 45
COmmlssmn for Adult Education

Tl S s oy e y
bhaitC’:]‘l‘pploprmte therefore that Shri Magan-
Son 0‘ Sed for the appointment of a Commis-

R Social Education at Gargoti.

ody on Social Education is, if T
2 We have had the field
ation examined by such a body:;
Surveyeq ‘;;1 lthc field of secondary education
ary CdUC'n‘( examined competently: element-
Prolongeé o has had the advantage of a
adult o ucdqu‘d carnest scrutiny over the year;
education, - ‘0N remains the Cinderella of

Some friends, T know, believe that what
social or adult education needs today is not
a Commission, but a comfortable allocation
of funds, thatis, not so much a new recog-
nition but an endowment. They are only
partially right; for they forget that endowment
comes after recognition. Funds will come if
the nation will realise the importance of adult
education to its rising civilization and ascend-
ing culture. And the realisation will come
cither, God forbid, through a disaster. as it
once came to Denmark, or through the work
of such a body as I have suggested. It is
for us to choose wisely.

—U.N, Phadnis

Sociometry in Social Education
( Continued from page §)

where people meet new ideas and persons
every day. Particularly in such situations
the usefulness of a sociogram is short-lived.
Even within the same group, relationships
change with time.

For Further Reading

Jennings, Helen Hall: Sociometry in
Group Relations. Second Edition. American
Council on Education, Washington, D.C., 1959.
105 p.

Moreno, J.L. : Who Shall Survive ? A
New Approach to the Problem of Human Inter-
relations. Second Edition. Beacon House,
New York, 1953.

Sociometry, a Quarterly issued by the
American Sociological Society, New York
University, Waskington Square, New York 3,
N.Y.

—Dr. Homer Kempfer,

Adult Education Advisor,

Union Ministry of Education,
under TCM.
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Unesco Bookshelf

An Indian Experiment in Farm Radio Forums
by J. C. Mathur and Paul Neurath. Paris,
Unesco, 1959. pp 132.

N recent times, a noteworthy development

in broadcasting in India has been the in-
creasing emphasis on broadecasts directed to
rural areas. To be sure, as yet, AIR’s princi-
ple audience is still in the towns and rural
programmes account for only a small fraction
of total transmission. Even so, that rural
broadcasts have increased from about six
hours a day in 1939 to about twenty-five with
programmes covering a wider range of fea-
tures is the measure of development that has
taken place with regard to rural broadcasts.

This orientation of the policies of the AIR
has a significance to social education werkers
which is obvious. It opens out great possibili-
ties for utilising an important media in social
education. If these are to be fully exploited,
however, it is necessary to integrate radio
broadcasts with the objectives of social educa-
tion.

The Unesco, encouraged by the phenome-
nal success of the Farm Radio Forum experi-
ment tried out in Canada, approached the AIR
in 1955 to try out the same experiment in
India. After due deliberations, AIR decided to
Tocate the experiment in the Marathi-speaking
areas of Bombay State. (t chose the five dis-
tricts of Poona, Ahmednagar, Nasik, North
Satara and Kolhapur and organised 150 Farm
Forums. A Field Organisation Committee
composed of the Directors of Education,
Agriculture and Publicity, the Deputy Deve-
lopment Commissioner and Radio officials.
was set up to select the office staff and plan
the working of the project. Under the Assis-
tant Station Director of Poona. a Chief
Organiser, 5 District Organisers and 40 Part-
time Organisers were appointed. The Chief
Organiser drew up detailed plans for the
organisers and supervised over their functions.
The District Organisers set up the Forum and
gave such assistance as it required for their
eficient functioning. They also organised
training courses for the Chairman of the
Forum and for the Secretary-coveners who

provided leadership to the Forum at the
village level,

[

Soon after the preliminary arrangements
were complete, 20 special Farm Forum broad-
casts, of 30 minutes each, were put on the air
twice a week. The programme consisted of
topics related to the agriculture, adult educa-
tion animal husbandry, public health and the
like. The broadcasts consisted of two parts.
The first was the presentation of the subject of
the broadcast in the form of a play, or
a pancl discussions ; the second part consis-
ted of suggestions, criticisms and comments
from the members of the Forum. In the 20
programmes, eight features were dramatised,
7 were panel discussions, 4 brief straight
talks and three interviews. Some of the
broadcasts, were produced in the studios but
the majority of them were prerecorded on
tape. In this general pattern, various techni-
niques were tried out.

The Forum functioned under the Chair-
manship of an elderly villager who was not
necessarily required 1o be an educated person
although in some cases a school-teacher
occupied the post. The Secretary-Convenor
of the Forum, however, had to be an educated
man, capable of reading and writing well.
His functions were to publicise the subjects of
the broadcasts, keep records like the register
of members, arrange seating, lights and wher-
ever possible for a display of charts and
posters. He aiso took notes when the pro-
gramme was on, recorded minutes of the dis-
cussions and took lead in the followup activi-
ties. The Secretary of the Panchayat often
acted as Secretary Convener. Occasionally,
it was also the Gram Sevak or a school
teacher,

The monograph under review contains on
evaluation survey of the project carried out by
the Department of Social Research of the Tata
Institute of Social Sciences under the direc-
tion of Dr. Paul Neurath, Fulbright Professor
of Social Sciences. In the evaluation is a study
of the Forum in operation, an analysis of the
various topics and discussions and an ASSess -
ment of the Forum as an institution in the
village. Emerging from the survey are the
recommendations to make the Forum more
effective.

The evaluation indicates how the Forum
as an agent for transmission of knowledge
proved to be successful beyond €Xpectation, it
describes how group discussions as a means of
transmitting knowledge were g complete
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sticcess.  The  Forums, says the Report,
developed rapidly into decision making bodies
capable of speeding up the common persuits
of the villages faster than the elected Pan-
chayats. 1t was also demonstrated how that
Forum could become an important instru-
ment in democracy enabling many more people

10 partake in the decision making process in
the village.

The monograph is a valuable document
and its study is sure to prove immensely
helpful to SEOs in providing them with an
Insight into the manner in which the Radio
€an be effectively used in social education
Programme,

—Jagdish Sharma

CITIZENSHIP EDUCATION FOR GIRLS

Education Abstracts : Annual subscription :
» 10/~ 5 Single copies: $0.25; 1/3 :

. Why should girls rather than boys be
singled out for special attention in citizenship
education ? Why the distinction ? After all,

both the boys and girls of today will be the
Citizens of to-morrow.

The author of this Unesco study believes,
however, thag the distinction is amply justi-
fied on historical. sociological and psycholo-
gical grounds. Women participate less than
Men do in community life and political and
public affairs they show less interest in these
activities and less readiness to become invol-
ved in them - they are generally less well-
Informed and thys less prepared to decide
mdependently and critically than men—for
€Xample, when they are called upon to vote.

! here are, of course. historical reasons for
this state of affairs. Even in the countries
which firgt introduced and practised political

emocracy, women entered relatively late in-
to the democratic process and got the chance
to take'an active part in it only after the
Struggle for “‘emancipation”’.

The status of women and her role in'society
1as changed radically over the past century,
the working woman now has access to a wide
S'Ph‘;!‘e Which used to be man’s preserve ;
i;l;n;ly and matrimonial relatiops are chang-
slfip Q\O,ddevclqpmg towards a k}lj(_l of partner-
thcle;qn : §har|ng of responsibilities. Never-
an,\'ic'{ ; .stluc.ture._q are not fully consolidated,
ia )l Uncertainty and controversy about

at the role of the woman should be are

$2

still characteristic of the world in which young
girls grow up. This too calls for a special
effort to educate girls to play their part as
citizens.

Finaily, there is the psychological aspect :
it is an open question whether woman by her
very nature has a specific contribution to
make toward community life, a contribution
equal in value but different in kind from that
of man. If this is so, then a general definition
of this special contribution becomes necessary,
or as Margaret Mead puts it: ““If we once
accept the premise that we can build a better
world by using the different gifts of each sex,
we shall have two kinds of freedom, freedom
to use untapped gifts of each sex, and freedom
to admit freely and cultivate in each sex their
special superiorities.””

Miss Helga Timm of the Unesco Institute
for Youth, at Gauting (Western Germany), who
prepared this study published in the Unesco
series “Education “Abstracts’ (No 7, 1959),
stresses the need for a psychological approach
to the problem on the part of teachers and
youth leaders : ““Any citizenship education for
girls should take as its point of departure the
interests and problems of the girls themselves.
The first step would be to listen and learn
from the girls, and from there to help them
find a useful place in their community. It
will be the task of the educator to make them
understand the civic aspects of their present
and future role as women, be it as house-
wives and mothers. at work, or a combination
of both....”

A bibliography accompanying the study
provides a useful guide to recent works which
may be read with profit by all who are con-
cerned with citizenship education. The section
on psychology mentions works of such varied
schools of thought as Helene Deutsch’s
“Psychology of Women”, F.J.J. Buyteadijk’s
“De vrouw, haar natuur. Verschijning en
bestaan” and Simone de Beauvoir's ‘“‘Le
Deuxieme Sexe’’.

Other divisions deal with historical deve-
lopments, the status of women, their political
role, family and professional life. touching
upon the basic issue of woman’s dual obliga-
tion to her family and the world at large—a
problem which is analysed for example in
Alva Myrdal and Viola Klein’s book
“Woman’s two roles : the home and work.”
Finally two sections are devoted to more
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specialized works on the Education of Girls
and Women for Citizenship; and to Methodo-
logy.

Two further issues of Unesco’s Education
Abstracts have appeared recently. They are
“Adult Education and Community Develop-
ment”” (No. 8, 1959), which reviews books and
periodicals published in that field, and *“The
Teaching of Mathematics” introduced by M.
Gaston Mialaret of the University of Gaen
(No. 9, 1959) which provides a selected biblio-
graphy by country of important works pub-
lished since 1950 in this branch of pedagogy.
(Unesco)

Literacy and Something to Read

“The Provision of Popular Reading Materials”’.
Unesco, Paris. Price : $ 3; 15 sh.

The problem of supplying reading material
for the use of adults who have just learned to
read is engaging the attention of specialists in
literacy education in many countries. Unesco
has devoted considerable study and effort to
the subject, and one resultof its work is a
book, “The Provision of Popular Reading
Materials”, dealing with experience and me-
thods in producing reading materials especially
suitable for new literates,

Compiled and edited by Charlés Granston
Richards, Director of the East African Litera-
ture Bureau, the book contains case studies
and technical papers presented to a regional
meeting on reading material for new literates
convened by Unesco at Murree, West Pakis-
tan. in 1956. It provides much detailed
informations on work done in this field in
India, Burma, Pakistan and Ceylon. One
chapter deals with the Burma Translation
Society and another with the Latin American
Fundamental Education Press.

_ A paper concerning ““popular series” pub-
lished in the United Kingdom has also been
included to show that even a country with
almost 10095 literacy and a long history of
book production has to cater to the needs of
a “‘popular” audience. It is ‘written by J.E.
Murpurgo, Director of the National Book
League, London. who, on mission for Unesco,
surveyed the task of creating book centres in
India, Burma, Pakistan and Ceylon. He com-
pares the problem of developing book reading
in these countries in a relatively short time to
the fong record of the development of popular
I'U{lk“ng in l:ll}:‘ldlll.l.

Work of Mass Media Associations

“Professional Associations in the Mass
Media”. Unesco, Paris. Price : § 3.50; 17/6 sh.

With the world-wide expansion of press,
film, radio and television in recent years, pro-
fessional associations grouping men and
women working in the various media of mass
communication have grown in number and
importance and are now to be found in most
countries. Although they were concerned
originally with the welfare of their members
and maintaining {ranternal ties, many of these
organizations soon turned their attention to
broader issues and have contributed to mak-
ing the mass media a more effective means of
informing and entertaining the public.

The story of the rise of these organizations
and their present activities is told in a study,
Professional Associations in the Mass Media,
recently published by Unesco. The handbook
gives details concerning more than 1,000 orga-
nizations in 93 countries and territories, and
64 international associations. The detailed
survey is preceded by two chapters which are
devoted respectively to the rise of the organi-
zations, and their present-day activities.

Education Associations in 49 Countries

An International Director of Education Asso-
ciations. Education Studies and Documents
No. 34. Unesco, Paris. Price : § 1.00: 5 sh,

Educators, students, librarians and others
interested in teaching and study abroad will
welcome the publication by Unesco in its
“Educational Studies and Documents’’ series
of an [International Directory of Education
Associations.

This useful reference tool contains informa-
tion on 11,245 national and regional education
associations in 49 of Unesco’s Member States.
International bodies are excluded since ade-
quate reference works regarding them already
exist, notably the Yearbook of International
Organizations published annually in Brussels
by the Union of International Associations.

Associations are listed in six classes accord-
ing to levels or types of education : those
concerned with many phases of education;
primary and pre-school education: secondary
education; higher education; vocational and
technical education; and associations con-
cerned with teachers and teicher training.
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“Megh” Slated Roll-up Black Boards are the best and the
easiest means to Adult, Social and community education
for the following reasons :

1. They are handy, portable and anywhere hangable.

2. They can be distinctly written on with chalk and easily
wiped off with duster.

3. They can be read out from any angle of vision due to
their scientific coating.

4. The are the out come of 35 years of experience in the
field of education.

5. They have been tested by eminent educationists at
home and abroad.

For detailed information please write now to :—

Megh Slate Factory Private Ltd.
P. Box No. 24,
Baramati (Poona) India.
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FOR THE YOUTH — A CAUSE

A problem which has been with us since independence and
which, of late, has assumed menacing proportions, is the

inadequacy of our educational system to develop among
students a sense of social purpose. It is widely realised that
the education that is currently being imparted, has lament-
ably failed to inculcate among the youth an appreciation
of the big task that lies before them or to create in them the
sensitiveness and receptivity to ideals. A manifestation of the
failure is the widespread student unrest and the utter non-
chalance with which the educated youth reacts to the issues
facing society.

A great deal of thought has been given to this problem
and numerous suggestions have also been made; measures
aimed to serve as corrective to the defects of educational
system have also been formulated. In the First Five Year
Plan, were included a series of social service schemes which, it
was felt, would provide students with an opportunity to
appreciate better the tasks that awaited the educated youth.
These schemes were of an experimental nature and were mostly
based presumably on the assumption that, given an opportunity,
the students would imbibe values and attitudes necessary for
the reconstruction of the nation. Following the suggestions
of a Conference of Education Ministers held in August 1959,
which reviewed the operation of this programme, the Ministry
of Education appointed a Committee under the Chairmanship
of Dr. C.D. Deshmukh, to work out the details of a compre-
hensive national service scheme of the students.

The report of Deshmukh Committee, considered at the
recent meeting of the Central Advisory Board, has recommend=-
ed the organisation of a mnational service scheme, extending
from 9 months to a year, which would effect an all-round
improvement in the perionality and character of adolescents.
The Committee has sugstcd the inclusion of activities which
would provide for military discipline, national service and
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manual labour and general education. The
scheme is to be compulsory for all students
on the eve of their entry into the University,
and for implementing the scheme, the report
has suggested the creation of a board.

IT IS UNDERSTANDABLE that the Cen-
tral Advisory Board was unable to take a posi-
tive step with regard to the recommendations
in the Report, beyond suggesting the appoint-
ment of a working party to consider them.
While there would have been few, if any at
all, who would have disagreed with the
Committee’s analysis of the problems before
it, there would have been many to question
the wisdom and practicability of the recom-
mendations made by the Committee. One
aspect of the report which is certainly debat-
abie is the assumption that no voluntary
schemes can ever hope to attract youth in the
cause of national service. The fact that a large
mass of the student population was spurred
on to great sacrifices during the struggle for
independence would indicate that neither
inducements, as has been suggested in the
Report, nor compulsion would be necessary,
provided a climate of endeavour for causes is
created. But as it happens, the lack of
idealistic fervour in public life and our inability
to project the task of national reconstruction
as a cause are in the main responsible for a
youth apathetic to the challenging problem
before it. These are considerations to which
our public men should give thought.

HOWEVER THAT BE, it would seem to an
educationist that some of the subtler aspects
of the problem have been missed by the
Committee. It is'in particular regrettable that
the committee should have thought that
Compulsion was necessary to impress upon
our youth their role in national uplift. The
Committee’s insistance on the right of the
State ““to ask citizens for a period of service
in return for what it does for them’ smacks
of the argument advanced for conscription.
Whether the argument is valid for conscrip-
tion or not is a matter of opinion, but to
advance it for an educational measure is
surprising-—to put it euphemistically. Besides,
while none would condone the lack of respect
for manual labour among our educated youth,

it is difficult to see how a love for it could
be secured by extracting submission through
compulsion. Fundamentally, what the Com-
mittee should have addressed itself to is the
stereotype of an ‘“‘educated man’ that exists
in the minds of the youth and the chasm that
divides the educated (often urban oriented)
from the uneducated (particularly the rural)
youth. While this is understandable, it is by no
means tolerable. The Committee would have
done well to consider measures to reduce the
hiatus and help to create a rapport between
the two and common ideals for them to share.

IN THIS CONTEXT, it would be worthwhile
considering whether instead of forcing an
encampment of students in the villages, it
would not be better to have joint camps of
students and rural youth. Such camps should
be so planned as to bring young students face
to face with the under-privileged classes and
social groups so that it helps them acquire a
better understanding of society and its pro-
blems. The programme of activities for these
camps must be such as would enable a better
appreciation of the role of educated youth in
the solution of those problems. The organisa-
tion of schemes like these could usefully be
undertaken in the Community Development
areas wherein compact batches of students
could work with rural youth in different adult
education programmes like literacy, cultural
and recreational activities. Such programmes
could be most effectively carried out by
some of the educational institutions like the
Shri Mouni Vidyapith, the Jamia Millia and
Shantiniketan which have a base in rural
areas.

Although it is not explicitly so stated, one
would assume that the proposals in the scheme
are to operate in rural areas. To a great
majority of the students, who come from
rural areas, this would cause no great problem,
but to a good many from urban areas the
experiment would be no more than an evil to
be tolerated if no effort to convey to them an
acceptance of ideals behind it, preceded their
being sent to the camp. There is no reason
why such of those students as would desire to
live in cities should not be provided an oppor-
tunity to work on projects in urban areas,



President’s Letter

For A Commission on Social Education

I am sorry that again there has been a longish interval between this letter and the last one.

Today I wish to share one thought with you so that you may also judge its need and
value. My feeling is that in this country a stage has been reached when the whole position
and progress of social education should be reviewed and a comprehensive enquiry conducted
on the basis of the experience gained, the difficulties encountered and the methods and plans
envolved in different regions for realizing our objective.

This responsibility should be entrusted to a small but competent commission to be
Set up by the Central Government. It should be the business of that body to assess the
achievement and also to recommend the general lines on which social education should
Proceed in our country.

In other countries also the programme and technique of adult education are being re-
€Xamined. Many of the older methods have become outmoded and new trends are gathering
strength. While we can derive general benefit from the thinking and experience of others, our
Problems will remain quite different, and we shall have to evolve our own solutions and
schemes to meet the requirements of our society. For one thing, campaign against the heavy
mass of illiteracy still forms a major part of our activity and will continue to demand major
portion of our energy. This problem does not have the same importance in Western countries,
0t even in a country like Japan or Australia.

Big programmes have been set on foot at the initiative and guidance of the Ministry of
COmmunity Development.  The Education Ministry will and should remain principally con-
terned in developing a sound and dynamic pattern of social education programme. The

Inistry of Labour too, for reasons which one can appreciate, would like to support a healthy
and varied schemes of adult education for raising the efficiency and improving the standard of
Material and cultural life of industrial worker in the country. From every point of view, there-
fore, whether social, political, economic or cultural, a well thought-out and progressive
scheme of social education is the big need of the day. We must urge the authorities to
IeCognise it.

p I had sent notice for the last Annual Meeting of the Central Advisory Board of Educa-
tion of a resolution recommending the appointment of such a commission to go into the
Wwhole subject and suggest suitable lines of action for future, The Standing Committee of the
Board dealing with adult education endorsed the proposal.

! If you and your colleagues agree and consider its adoption desirable, I would plead
With you to mobilise public opinion in its favour and then to request StatejGovernment of
your region to implement it for your State. It would, however, be better still for the Union
Government to take it up so that the scope of enquiry could over the whole country and every
aspect of the problem is subjected to a thorough examination. Quite clearly there are ramifi-
cations of the subject which call for careful investigation in the light of views and experience
of a larger number and variety of leaders and workers engaged in the movement.

i All those who see the close connection of cause and effect between progress of the
society and a sound and dynamic country wide plan of social education will. T feel confident,
carnestly support the idea of a high-level commission with broad terms of reference. Our
national schemes of development should be adequately supported by a sound system of social
g‘(ltllcatl(){l. For this all the foresight, wisdom and enthusiasm of the nation should be pressed
nto service,

Mohan Sinha Mehta
g



Association’s Constitution Amended

Special General Body Meets in Delhi

ASpecial General Meeting of the Indian
L2 Adult Education Association held on

the 6th February 1960 in New Delhi has
amended the constitution. The amendments
relate to rule 2.

The amendment adopted at the meeting
reads as follows :

Rule 12 (A) : Funds

(1) In order to carry out the objects of
the Association, the Executive Committee
shall have the power to raise funds through
donations, membership fees, contributions and
such other means as the Executive Committee
may decide from time to time.

“(ii) The Executive Committee shall also
have the power to raise loans for carrying out
the objects of the Association from Govern-
ment or from any other source and to decide
on the terms and conditions of such loans and
their repayment. The Executive Committee
shall also have the power to mortgage the
property and other assets of the Association
for the purpose of raising of such loans.”

Rule No. 12 (B) Raising of Loans

“(i) A decision to raise a loan shall be
passed at a special meeting of the Executive
Committee convened for the purpose by a
ma jority of not less than three-fourth of the
members of the Executive Committee.

*“(ii) Copies of such a resolution shall be
posted to every member of the Council for
information.

“(iii)) Any member of the Council shall
have the right to object to the raising of the
lean or to suggest any amendment to the
resolution within twenty-one days of the date
of the posting of the letter. In the event of
no such objections being received it will be
presumed that the members agree to the
proposal.

“(iv) If no objections are received from
any member of the Council within the time
preseribed, the Executive Committee shall
have the power to rajse the loan on the terms
and conditions proposed uand to take such
lurther action as may be necessary. In the
évent of any objection being raised, the

General Secretary shall after negotiations and
discussions convene a meeting of the Coun-
cil to decide the issue. The decision of the
council on this matter shall be final.”’

Rule 12 (C) Execution of Documents

“All documents regarding loans or other
transactions involving creation of encum-
brances on the moveable or immoveable pro-
perty of the Association shall be executed by
the Trustees appointed under Article 17 after
satisfying that all requirements of the Consti-
tution regarding raising of such loans have
been satisfied. No deed regarding loans or
the creation of encumbrances which is not
executed by the Trustees shall be valid for
any purpose.”’

The meeting also approved the following
resolutions :

“1. This meeting of the Indian Adult Edu-
cation Association asks the Executive Com-
mittee to take steps to appoint Trustees in
accordance with Rule 17 of the Constitution,
and also to execute necessary trust deeds.

2. The meeting having been apprised by
the Chairman of the intention of the Executive
Committee to raise a loan with a view to
complete the building of the Association,
directs the Executive Committee (o take
suitable steps to negotiate for such a loan on
terms and conditions to be approved by the
General Council.”

Shri Chetsingh presided over the meeting.

Shri Chetsingh took the opportunity to
congratulate Smt. KulsumiSayani on her being
awarded the ‘““Padma Shri”. The meeting
associated itsell with the sentiments expressed
by Shri Chetsingh.

Among those who attended were Padma
Shri  Kulsum Sayani (Bombay), Sarvashri
T. Madiah Gowda (Mysore), Saligram Pathik
(Gonda), J.P. Naik (Delhi), A.R. Deshpande
(New Delhi), M.C. Nanavati (New Delhi),
M.S. Gore (Delhi), Rev. J.G.P. Naumann
(Bangalorc), Kumari Ivy Khan, General
Secretary, National YMCA, and Dr. and Mys.
Homer Kempfer.
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Team Work in an Agency

EACH Executive Officer has a feeling that
thg problems he faces in his agency are
. unique. In fact, when we view the agen-
CICs as a group, most of the problems are not
unique  to agencies, but are problems
'\\_'h'xch may arise during the life of any group.
his fact should give us a better perspective
Lo understand agency problems. When we are
confronted with a problem such as lack of
team work or lack of enthusiasm in work
among the agency staff, it would be useful to
analyse it as a problem arising out of the
nzlturp of groups rather than the personal
Peculiarities of one or more individual mem-
€rs,  In order to diagnose the problems and
Lo deal with them, it may be helpful to know
certain types of group problems. For instance,
N a discussion group, it helps to know that
there are some members who would manipu-
late the discussion, while some other member
1‘nay Not speak a single word; and there are
S0me to whom all of us have to listen no
glattter what they say, and others who hardly
are important or sensible. In the following
Paragraphs an attempt is being made to ana-
yse objectively groups and group problems
by indicating some of the characteristics com-
mon to all groups.

Group Goals

All groups have ultimate and proximate
goals, whether the members are aware of them
Or not, TIn any group in which people have
C,Omc together, the more clearly defined the
goals are and the more common agreement
about them among the members, the better
t‘he Eroup will be able to function and to reach
its desired goals. For example, in any agency
if S0me members think the agency should be
working toward one goal and others feel they
shoulq be trying to achieve something else,
there is a lack of team work. It is, therefore,
accessary that the executive should take the
:Lit, S‘Iep m‘improving the clfectiveness of the
0}} 11;-121 stu‘ﬂ and making sure that all members
Sl ol‘“]d»n understand and agree upon the
apene . A€ agency. Iwonder in how many

SENCies this has been done ?

Sm‘;t“fr'not cnough to tell the members of the
1at the aims and objects of the agency

a chance to speak even though their ideas:

are but also to ensure understanding among
members and consensus by helping the mem-
bers to formulate the ultimate and proximate
goals by themselves. I have used ““ultimate
and proximate goals”’, because some goals will
be of a very long term nature and others of
a short duration. It would be good for the
agency staff to break them up into proximate
or sub-goals which can be achieved in a shorter
period of time. This is essential to build the
morale of the group, as morale of any group
is correlated to the successful achievement of
sub-goals. That is, sharing group achievement
always helps the group in building team spirit.
We cannot expect a group to feel a sense of
achievement unless and until the members
koow what they are trying to achieve.

Individual Motives

It is not sufficient to understand only the
group goals of a particular group. We should
also understand what are the individual
motives of the members. It should also be
remembered that similarity of individual goals
1s not enough to form a group goal. For
example, four young men all desiring to marry
the same young lady might be said to have
an identical goal and yet one would hardly
assert that a group goal of marrying the lady
were present. Contrary to this a group goal
may exist when there appears to be no sub-
stantial similarity among the individual geals
of the members. The illustration of this
situation is provided by three boys who
embarked upon a single enterprise of cons-
tructing a stall to sell books during their
leisure-hours. One boy’s goal was to make
enough money to buy a hdckey stick. The
second boy was just interested in disposing
of the books he had collected as prizes and
birthday gifts. The third boy was motivated
to join and do the disagreeable work because
the other two would not otherwise allow him
to have their company. Despite these different
personal goals, the three boys did successfully
complete the group enterprise, and presum-
ably we can say that a group goal existed.

Among the agency staff also some may be
genuinely interested in giving the ‘consumers’
(people who use the services of the agency);
real service, while others may have joined
simply because it meant a promotion or a
spring board for future prospects inllife. Still
others may be primarily interested in making
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a favourable impression on their superiors,
and so on. Our analysis need not stop here,
because self interest is quite natural: but it
should not conflict or clash with the interests
of the group. This has been very well brought
out by Charles H. Cooley in his discussion of
Primary Groups. He says that the unity of
the primary group is one of mere harmony and
love. It is always a differentiated and usually
a competitive unity, admitting of self assertion
and various appropriate passions, but these
passions are socialized by sympathy, and
come or tend to come, under the discipline of
a common spirit. The individual will be ambi-
tious. but the chiet object of his ambition will
be some desired place in the thought of the
others, and he will feel allegiance to common
standards of service and fair play. So the boy
will dispute with his fellows a place in the
team, but above such disputes will place the
common glory of his class and school. Since
each individual has many motives, the real
essence of team work is to discover and re-
inforce those motives which coincide with the
goals of the group. We must bring this fact
home to the members of the agency stafl : that
success in their work is possible through
success of the group. If the individuals are
able to merge their goals to the group’s goals,
the group will be able to function more
efficiently and effectively.

Sub- Groups

in any situation where more than three
persons form a .group, there is every likeli-
hood that a sub-group will emerge. Sometimes
these are called cliques or factions and we
assume that they are harmful to the group as
a whole. But this is not necessarily so. We
have to accept that the sub-groups are bound
to be there but we should make efforts to
transform them from liabilities into assets.
Sub-groups can have more influence over their
respective members than the larger group has.
These sub-groups have their own goals and
leaders. The group leader should be cons-
cious of the presence of these sub-groups and
find ways and means of channelling their
efforts toward the goals of the larger group.

When we study the causes for growth of
sub-groups, we find that such groups may
arise as temporary alliances around a particu-
lar need or problem, and membership changes
as issues change. An eflective leader should try
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to understand the needs and problems that
have brought the sub-group into being, to be
able to meet the needs of sub-group members
and get their willing cooperation with the
larger group.

In another instance the sub-group may
centre around a particular person or persons.
This could be ascertained by asking a question
about what holds them together and who are
the key members. These key members may
be the latent leaders in a group who may be
able to help the agency programme to a suc-
cess or a failure depending upon whether they
cooperate or oppose the executive.*

In cases of conflicts and tension between
sub-groups an attempt should be made to
persuade the two parties to cooperate on a
neutral issue or alternatively, to involve the
various members as individuals rather than
party members in a non-controversial work.,
We have to remember that sub-groups are
facts of life which cannot and should not be
ignored. A good leader can use them in
achieving the goals of the larger group. The
more agreement there is between the goals of
such groups and those of the larger groups,
the more effective the larger group will be.

Pattern of Relationships

Each group is characterized by various
patterns of relationships. One form of
relationship which we have already discussed is
the sub-group. Anothcr form is the system
of rank, the members’ position according to
status either formal or informal. In an
agency, for example, people are ranked by
status, in a hierarchy or ladder. We know
from a person’s title what is his position in
the hierarchy—who are superior to him and
who are subordinate. For example, an Assis-
tant Director is above a worker and below
an Executive Director. This type of ranking
is very significant because it aflects the degree
and the manner in which individual members
participate in group activities.

There are other numerous characteristics
which can also affect the relationships between
people like age, sex, prestige, education
and personal characteristics.  Similarly our
relationship with a man is different from that

(Continued on page 19)

~ *Sece article ““Sociometry in Social Educa-
tion” February 1960 issue



A Training Programme for

The Village School Teacher in Community
Development Programmes

N India, village school teachers have always

commanded the respect and confidence of

the people. They have an intimate know-
ledge of the villagers and have been playing
the role of ‘the advising elder’ in the villages.
If properly oriented, the teachers could play
an effective role in changing the outlook of
the villagers and in participating in develop-
ment activities.

In 1957 the Government of India took
notice of this special position and urged
the State Governments to form peripetatic
teams consisting of one District Social
Education Organizer and one Social Educa-
t;10~u Organizer. These teams were given
:)r”?e' weeks  of training at  Delhi in
Ofganizing in conducting Orientation Train-
mg.Camps of village school teachers. These
PCripetatic teams started running such camps
In [2 states from June of that year.

The following paragraphs give an account
of t.he orientation training programmes as
Carried out in Mysore State:

Preparation for the Job

At the beginning of each year the pro-
gramme for the whole year is planned. As
e}ach camp 1S to be of one month’s duration,
the number of camps to be conducted in a
year is fixed at eight. At present only Com-
%umty Dc;velopmcnt Blocks are being selected.

1€ programme and the aims and objectives
Of_] unning such camps are sent to the appro-
priate B. D. Os. and the District Officers of the
Education and Development Departments for

making neCessary arrangements for conducting
the camp. i

The B. D. O. is expected to assist the
members of the team in :

(i) selecting a village, the people of which
'ev1denge interest in such programmes
;lrrr:d]?ﬁcr free accommodation and spare
: Plements like spades and pick axes

or shramdan work ;

[
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In the last issue we carried Dr. |

| Leland Bradford’s plea for a closer
\ relationship between adult education and
' the other wings of the educational system. |
| Here is described one way to help bring |
about this closer relationship. "
|

(i) selecting 50 teachers from multi-teacher
schools of the block in consultation
with the District Educational Officer,
giving fair representation to the several
Gram Sevak circles of the block ;
arranging guest lectures on topics indi-
cated by the members of the peripetatic
team ; and

giving due publicity regarding the aims
and objectives of these camps.

(1ii)

(iv)

Syllabus

Teachers are given elementary ideas on
Democracy in India, the Indian Constitution,
Rural Problems, and the Five-Year Plans.
They also have talks and discussions on set
topics (which are important from the point of
view of the villagers) on Education and
Social Education, Agriculture and Animal
Husbandry, Rural Health, Sanitation and
First Aid, Maternity and Child Welfare,
Cooperation, Rural Industries, and Extension
Methods.

The training programme includes demons-
tration of modern methods of agriculture
(use of iron ploughs, treating seeds, interculture,
manuring, etc.) the construction of smokeless
chulas, rural latrines, and digging of soakage
and compost pits. Teachers are encouraged
to discuss and to ask questions on particular
problems of their villages.

Daily Routine

The daily routine begins with community
prayer at 7.00 a.m. and ends with a recreation
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programme organied by the trainees at night.
Community life is compulsory ; all trainees
live and eat together. The trainees have
Shramdan and library work in the morning,
and lectures, discussions, and demonstrations
in the afternoons.

The trainees are encouraged to participate
in the activities of the camp. With this idea
four Committees are formed : the Mess Com-
mittee, the Recreation Committee, News and
Views Commiittee, and Health and Sanitation
Committee. These committees work with
great enthusiasm and many a time they
introduce novel ideas in their fields of activity.

Though these teachers are given a course
of lectures on various development activities,
it does not mean that they have to play the
role of the V. L. W. in the village. A know-
ledge of these facts will enable them to give
a sort of “first aid’ in times of emergency or
to direct the villagers to those agencies of
government which will be able to help solve
their problems. More than that, the teachers
may adopt these new ideas and methods in
their own schools, homes, and farms and thus
provide a model for the villagers.

Foliow Up

During the last week of the camp a one-
day seminar of the teacher trainees, Gram
Sevaks, all Extension Officers of the block,
and the Inspector of Schools is held to discuss
how best the training could be utilized by the
teachers. These seminars are found to bring
about a better understanding among the Social
Education workers and the teachers and to
help them arrive at a plan for working
together. The teachers generally feel that they
can improve their schools by having urinals
and dustbins, vegetable and flower gardens
and inducing school boys to cultivate simple
health habits. Likewise, the teachers often
can plan to adopt some of the methods and
ideas in their own home and farms, provide
healthy recreation programmes for the village
community, and develop the school gradually
into a Community Centre. The Inspector of
Schools and the S.E.Os. contact these teachers
ofl and on to give necessary guidance in their
work.

Limitations

‘There are some limitations to this scheme
as it is being operated at present. Firstly, it
would be good if the members of the peri-
petatic team could contact the trained teachers
once a year to see and discuss ways and means
of improving the work. That would also give

an opportunity to evaluate the work of the
trained teachers.

Secondly, as a good part of the programme
is covered by guest lecturers, it often happens
that lectures are too technical to be under-
stood by the teachers and that due emphasis
and relevant information is missed. To an
extent this defect can be made up afterward
by members of the team.

Conclusion

In Mysore, since 1957, nineteen camps have
been conducted and about 940 teachers
have been trained. Teachers who come in
uninterested and ignorant of Community
Development soon develop a very keen
inerest in the activities of the camp. They
generally go back with enthusiasm and a will
to do something useful for themselves and for
their villages. Some of them keep in contact
with the members of the team through corres-
pondence. They narrate the activities that
they are able to introduce in their own fields
after their return from the training camps.
This correspondence and such visits as we can
make give us some idea of the value of the
programme.

It is evident that the village school teacher
can be a dynamic force for Community
Development in the villages. In addition to
his regular work, he can play a significant role
in changing the attitude of the people. He
can help in inducing villagers towards the
‘know how’ and the need for better ways of
living. We think that orientation of teachers
in this direction certainly pays very good
dividends.

~—A. Krishna Moorthy

District Social Education Organizer,
Mysore State.
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Hints on

Audio-Visual Aids in Community Education Programme

By Fred Wale, Division of Community Education, Department of Education, Puerto Rico.

HROUGHOUT the world, man is employ-
Ing, as never before, audio-visual aids in
the struggle for the mind of his neigh-

bour. The commercial world uses them to
sell soap ; the political world, a way of life in
_the present ; the religious world, a way of life
in the future. Some of the uses are dubious
and force the medium into misbegotten paths.
Others have a high purpose and thus elevate
the medium to a level of constant, rewarding
Service. It is, of course, of the latter that we
write. We will attempt to describe in the
following pages the way in which audio-visual
Products can serve a programme of community
education, combining dramatic presentations
With profoundly human goals.

It is not difficult to visualize and define an
¢ducated man. It is more difficult to define
an educated community. We would think an
educated community would be one which used
all its: resources to discover how to make the
democrzgtic way of life the basis for physical,
economic, social and spiritual growth.

Let’s try this definition on two examples—
solving a water problem and learning to read
and write. The technician who knows how
to hclp a community provide itself with pure
Water is a resource toward which the commu-
Mty must turn. 1In the solution of this
problem, the techniques used must ‘be an
fnlqgral‘purt of those used by the community
1n its effort to build a strong, democratic
rc‘latlonship between its neighbours. Other-
Wise the technician is foreign to the edu-
cational growth of the community.

If a community is not using every resource

Lo eliminate illiteracy, then it will be that
g)‘\‘f‘;‘: m}?l‘c handicapped in its effort to dis-
t s “11 C_.den)ocrahc way of life. However,
world igcil‘dtc Is not to be democratic. The
which hy ,U“ of highly literate communities
have Jig ‘1:0 hot yet discovered and apparently
te wish ‘to discover the meaning of

democracy. Perhaps now our meaning is
clearer. At least it can be seen where we put
the accent. This is important, for it indicates
what we will expect of audio-visual materials.

A Higher Purpose for Programmes

A literacy programme or the effort to bring
pure water to a community is not an end in
itself, but an opportunity that serves a greater

purpose. So audio-visual products are not
programmes in themselves. Often this is not
clearly understood. The professional or

technician who earns his bread and butter in
the medium sometimes befogs the issue. He
wants it to be the goal, rather than the servant
of the goal. He resents being placed in what
he considers a secondary position. Of course,
the medium is not secondary, but equally it is
not primary. It is complementary to the
educational force that is stirring like yeast in
the body of the community. Inspired pro-
duction and use of audio-visual materials can
stimulate and further arouse this educational
force. This is the great challenge for the
medium and for those who produce if.

Community education is not the purchase
of a sound-truck fully equipped with all the
latest projection equipment, commissioned to
ride into the hills, the plains or the desert to
show films that someone thinks the people
should see. Itisn’t a Walt Disney cartoon
on the effects of impure water followed up by
a simple, attractive poster of Indians in their
native dress. It isn’t a loudspeaker set up in
the plaza exhorting the people to follow the
directions of the mechanical voice. It isn’t
flip-cards, flannelgraphs, filmstrips, puppets
or any of these useful inventions.

Community education is none of these and
all of these. [t is all of these when they are
so closely interwoven into the fabric of the
whole that the fabric would be torn if they
were removed. When the writer, the film

L91]



maker the graphic artist and the educator are
one, in complete harmony on purpose and
the means to achieve this purpose, then and
only then will the above media be used
successfully in a community education pro-
gramme.

[t seems to us almost self-evident that an
audio-visual production group would be need-
ed if a community education programme is to
succeed, and also that only reasonable place
to put such a production unit would be within
the programme it serves. Unless this is done
it would be diflicult to achieve identification
between producer and user. It is time-consum-
ing and ultimately unsatisfactory to search
for usable material made by some other group
in some other country for some other purpose.
And it will be a frustrating hunt because little
or nothing has been produced in the field of
community education, if you accept our defini-
tion of that term. -

You will soon conclude that the little you
can produce for yourself is more in line with
vour needs than the material produced else-
where.

If we were working in - a community edu-
cation programme in the country, we would
rather have a filmstrip produced on location,
than the best film made in the studio.
This is not to say that materials made outside
the environment cannot serve a purpose, but
their highest function is to supplement and
give direction to what you yourself can do.

What to Produce ?

Let us assume then for a moment that like
ourselves, you are fortunate in having some
means of production within your own pro-
gramme of community education. The next
question would seem to be: How shall we
use this opportunity ? What shall we say ?
This 1s 2 question we have been asking our-
selves over the years and ask afresh every time
we sit together. There is no simple answer.
By turning again to the definition of the term
‘community education’ we may find some
direction of what to produce as well as what
not to produce. If our concern is with the pro-
cess by which men bring about growth in their
lives, the themes we will present in our pro-
duets must reach into the hearts of men, into
the places where men grow,

=

Sometimes we may show growth in a people
by portraying a community in action, but the
nature of this portrayal must be inspirational.
There is a time and it is important, when the
community must know the technical facts
about laying a pipe, grading a road, erecting a
roof, constructing a latrine. And Audio-
visual aids may help with this. But this is
not what we mean here. Programmes that
best serve the deeper intent of community
education deal with people, not things. The
doing of things together is important but only
as this enriches experience and provides a
third dimension for discovering the democratic
approach to life.

Man struggles for victory over depen-
dency, authoritarianism, unenlightened leader-
ship, self-negation and the many other forms
in which the enemies of democracy appear.
Audio-visual materials that do not portray
and dramatize this struggle serve in only a
limited capacity.

It is relatively easy to describe how a man
and his neighbours built their wells. We can
show the steps by which they solved the physi-
cal problem. It is hard to depict dramatically
the most important element in this activity :
the community growth that came about before,
during and after the manual effort. But this
is the element that must be understood. It is
almost the only important element that must
be understood and preserved in community
education work.

The latrine. the road, the bridge, the well
are not important as ends in themselves.
Dependent communities have used sanitary
conveniences for ages. This did not make
them aware of the forces that would enslave
them and their liberties. Families in authori-
tarianly controlled communities use toilets
just as other families do. Audio-visual
materials can play up aided-self-help features
without getting below the surface level of
material accomplishments. But these will be
of little use if you are serious in your intent.

Audio-visual materials, if they are to
reach the heart of the problem, must chal-
lenge the forces that lie as obstacles in
the path of (fulfilment. In a dependent
society (where for generations there has been
little or no question of the role of the
majority,...timid,  self-negating, waiting....
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no question of the role of the leader...the
man who solves every problem...) the
audio-visual materials we produce, if they are
to be effective, must dramatize the timid
man, the man who, though proud and gen-
erous in the quiet dignity of his rural setting,
has yet to be aroused to the full force of his
collective power.

__He must be helped to understand the
difference between planning for a people and
the people doing the planning. He must be
helped to want to plan, to participate in
planning. :

The Art of Dramatisation

The audio-visual aids we use must show
how people can express faith in themselves ;
they must challenge the authoritarian con-
cepts of those who deny this faith. And in
this we are not referring to any particular
country or to any one political doctrine. All
countries, rvegardless of their governments
have authoritarian people who unfortunately
exert a certain negative influence over the
lives of some people and some communities.

. Perhaps it would be well to be more speci-
fic about the kinds of audio-visual subjects we

would include in a community education
programme. Here are some examples.
The rights of man. This theme, no

matter through what media used. gives us a
broad opportunity for helping members of a
community understand their rights as citizens
within a free democracy. It is clearly evident
that no community edueation programme
aimed at democratic growth would be permit-
ted to develop except within a free democracy.

The rights of women. The theme above
would refer to man generically ; in this case it
would_have to do with women specifically.
What is the cultural role of woman ? How free
1S shg: ? How much may she participate in
what is traditionally thought of an area for
men only ?

The timid soul. This is not meant faceti-
3}(‘;:]}’ The community is full of men and
quieteg with dignity and _courage who keep
L n ?any matters having to do with their
haveb{m\ }}e\ keep quiet simply because they
right as hti <}p§d the fact that they have the
in al| llnat(ie Citizens to know and to participate

Crs concerning the common good.

The arrogant leader. He may be arro-
gant tfrom very bad motives. But he can also
be arrogant because he believes that out of
inner goodness and wisdom, he is the one best
equipped to make the decisions. This enemy
of democracy comes out into the open in the
community meeting—fully attended, conti-
nuously held. Community education must
dramatize this sickness of the spirit with the
same vigour that it depicts the sickness that
comes from bad water. Don’t be confused and
say that by so doing you will be ‘making” and
‘breaking’ the leadership of a community.
That function is the right of the people and
will be done by them if through free assemb-
lage they have the opportunity to examine
and act upon this problem. Our responsibi-
lity is to help them clarify the issues.

The scientific approach to a problem.
This is synonymous with wanting to know
the truth. It is in harmony with the demo-
cratic process. To live in a democracy is to
live intelligently, where all the available facts
can be discovered for the searching. The
fellow who does not think this is important or
would like to keep the neighbours ill-informed
is paralleling the arrogant leader.

Dramatizing the scientific problem solving
approach let us trace the close relationship
between the technician with technical know-
ledge and the will of the peopie. It also
dramatizes the relationship between a ‘govern-
ment’ and ‘its people’. A government that
wants to do all the planning for the people ; a
people that feel lost unless the government
takes all the initiative ; a government that is
not threatened when the people express a
desire to know more and participate in matters
aflecting their lives ; a people who discover
the meaning of ‘over-all planning’ and can  fit
their own growth into the wider circle.

These are five examples of subject matter.
They by no means exhaust the field. They
are offered only as a clarification of the kind
of audio-visual materials we believe will best
serve a community education programme. As
examples they are taken from the many themes
that have been developed and are currently
being worked on within the production units
of the Division of Community Education.
Writers, film makers, graphic artists and prin-
ters in the Division have joined forces to pro-
duce vital materials on these subjects and
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others like them. The have done it through
article, story, film, poster, mural mewspaper
and such graphic illustration.

We are printing our twentieth book (The
Rights of Man, 120 pages), and our fortieth
film (E/ Cacique, the authoritarian leader, a
30 minute dramatic documentary). A single
theme is produced in all media we employ.
The theme ‘The Rights of Man’, for example,
is produced by us in book, film (in this case
two films with different approaches), mural
newspaper and poster.

Begin With What You Have

We include this information, however, not
for the purpose of saying that the only media
are film, book, mural newspaper and poster,
but so that you may know we speak on the
strength of some years of working with audio-
visual products. These four media happen to6
be the ones we found we could use best. We
do not advocate films just because we have
used them. And as everyone knows, it isn’t
so much the medium you use as what you say
in the Imedium. We would not change the
content of our audio-visual programme if all
we had was a duplicating machine.

Remember that the best dramatic docu-
mentary was a written story long before it
became a film—and a story can be reproduced
with illustrations on a dittograph. It can be
read out loud in a ‘book meeting’ and under-
stood through discussion. It can be drama-
tized whether the audience is literate or not.
One does not have to wait for ‘high-powered’
equipment in order to use audio-visual mater-
ials. The producer begins with what he has,
even it is no more than paper and pencil and
a lot of imagination.

Field Workers Help Plan Aids

And now finally a word about the effective
use of audio-visual materials. [f these mater-
ials have been creatively produced, they must
be creatively used. It would be wasteful to

place fine educational aids in the hands of a
mere ‘projectionist’. A well-lit screen and a
clear loudspeaker are important, but that is
only where you begin. If your community
education programme has the same goals as
those expressed above, you will undoubtedly
have a group of field workers whose role in
the community is an educational one. They
will need to preview. discuss and plan the
content of every product and know before-
hand the best ways to bring community under-
standing. They will never be guilty of the
old practice of using a film or any other ani-
mated image as bait for insuring themselves
an audience for someone to address.

Kunow Purpose and Respect Audience

Audio-visual materials will have the grea-
test success when they are presented with love
and respect for every man who views them.
A good field worker is too well informed on
the clear purpose of an audio-visual aid to
use it in a sloppy. indifferent way, He knows
when to present a book or film, how to get
the most from it, how to stimulate a discus-
sion based on it and how often to repeat it.
He is the one to advise on its strengths and
what should come next.

Thus in this spirit we must set about the
task of launching and developing an audio-
visual programme in community education.
The hardest test we can give ourself is this : If
our approach is sincere, if we reatly believe in
the democratic process within our own shop
as well as ‘theoretically’ for the people in the
communities, then we won’t worry too much
about those who are out of step with the
co-operative effort. As in the case of the
out-of-step community leader, the group itself,
if it is healthy, will either bring the prima
donna back into the circle or through a posi-
tive approach to the problem neutralize the
harm he can do.

—Courtesy Unesco Education Clearing

House, Paris.  Adaptation by Mrs. Helen

Kempfer.



Family Planning

FAMILY planning is a serious national
concern. Our standard of living in terms

of food, clothing, housing, education,
health and cultural amenities is very low.
Everyone is agreed that we should somehow
raise living standards. But our population
IS rapidly increasing so that the available
food, clothing, housing, education and health
resources must each year be shared among
more and more people. For instance, popu-
latlor} grows faster than food production. In
a period of 40 years, two couples can pro-
duce twelve children each and they in turn 144
grand children—a total of 172 where there were
only four. This would mean that our agricul-
tural production must increase 172 times
which is impossible to conceive because the
availability of land is limited.

Until recently, however, our overall nation-
al death rates have been high compared even
to those of the backward countries. But here
again we are all agreed on the need to reduce
the high death rate. New health measures
like the malaria eradication programme are
already showing striking results. Once we
reduce the death rate—through better public
health and medical services, more hospitals,
doctors and wonder drugs—we shall, through
the prevention of millions of deaths, add huge
numbers to the existing population.

It is thus obvious that if our population
growth is not checked, at the end of each
Plan—-rh(}\\’ever bold and excellent it may
be—we ‘may be no better off than we were.

A Personal Concern

Family planning is a matter of personal
concern also. A Jong series of pregnancies
saps the vitality of the mother. A small scale
survey shows that many Indian women under-
€0 between 10 and 15 pregnancies. Out of 207
mothers studied near Lucknow, only 47 had
given birth to three or fewer children ;as
1‘1?qny as 100 mothers had borne 7 to 17
tv]ol:ﬂécn ‘T(\Io wonder it has been said that our
A n oscillate b_et\\'cen gestation and

ation until death winds up the sorry tale.”

C'm/’\”’;f”ﬁll_\' with a limited income, moreover,
g ord better food, clothing, education and
necessities of the children if their

number is small. As it is, Indian mortality
shows a grim picture. Out of every 1000
babies born, 25% die in the first year and
only 15 live to be 40.

Is it, then, proper to let our population
grow in the full knowledge that this popula-
tion cannot be sustained ?

A Way Out

From earliest known times., mankind has
been controlling populations one way or the
other. These have been either crude like
abortion and infanticide or like celibacy and
delayed marriage. impractical to large num-
bers of people. Within the last half century,
however, satisfactory measures have been
developed. These, though not perfect yet, are
safe and relatively simple. Even so, prejudices
against birth control are impeding their
acceptance. It is for the social education
worker to combat these prejudices.

TALKING POINTS

The first objection to contraceptives is that
their use is unnatural. ‘Unnatural” means
“Interference with natural processes by any
outside human agency.” In this sense the
whole life of man, from the cradle to the
grave, is unnatural. From our morning shave
and shower to our roads and radios-—all are
interference with nature. The difference bet-
ween man and animal is that man is able to
control and modify nature. Why should
human reproduction alone be left to the
casual vagaries of nature’s impulses ?

Common Prejudices

Some people fear that birth control will
encourage immoral conduct especially among
yvoung unmarried people. This presumes that
moral conduct is based on fear of having
children out of wedlock. This is an insult to
our people. Do we steal simply because we
know we won’t be caught ?

Every socially necessary device or institu-
tion is likely to be abused by some. But the
abuse of a socially useful device is no argu-
ment against the device itself. Do we condemn
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electricity because some people commit suicide
with it ?

Some religions and religious leaders have
been opposed to birth control. But of late
the stand has shifted in favour of birth
control. Protestant churches have given up
their opposition. Today the Catholics’” quarrel
is not with the end of controlling conception,
but with the means.

In spite of official objections, Catholic
women in the United States attend birth
conirol clinics in about the same ratio as non-
Catholic women and the Catholic birth rate is
about the same as for other groups of the
same educational and social status.

The Hindu scriptures recognize the need
for planned parenthood. And if the do’s and
don’ts of our religion were scrupulously
followed, there would be no population
problem in our country. All great Hindu
reformers have been in favour of planned
parenthood ; and no Hindu need ‘offend his
conscience by practicing contraception.

Mahatma Gandhi’s attitude towards birth
control is well known. To him *‘there can be
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HE University Department of Adult Education, a constituent part of the Faculty of ,

Education, University of Manchester undertakes studies and training in adult educa-
tion. has a Residential College in which experimental work is regularly carried out, |

course.

makes provision throughout the area for three-year and other courses in conjunction
with the Workers” Educational Association., and conducts a substantial programme of
Extension courses. The Department’s close and friendly co-operation with all regional |
organisations makes it possible for students to observe not only University and W.E.A

work but also that of the Local Education Authorities, independent education centres,

community cenires, women’s organisations and other voluntary agencies.
A candidate for admission to courses of study leading to the Certificate in Adult

Education :

Must have graduated in this or another approved University, or have passed
the final examination for a degree of an approved University, or must hold such
other qualifications as may be satisfactory to Senate;
Must normally reside and work in a country other than Great Britain and
Northern Ireland;
(iii) Must have an adequate working knowledge of the English language.
Fees. including registration, tuition and examination, and membership for the
library, the Union and the Athletic Union £ 36.000 for the session.
Applicants for admission to courses of study leading to the Certificate should obtain
the prescribed form from :
The Secretary of the Faculty of Education,
The University, Machester. 13 England.

(i)

(ii)

| and return it to him not later than Ist June of the year in which they wish to begin the

[14]



Ourﬁ Town

A Letter From Sattanur

By Ka Naa Subramanyam

THE world of my village, Sattanur, is more
or less timeless. When I returned there,

the first thing I did, almost within eight
hours of reaching home, was to remove my
Wrist watch and lay it aside. No one in
Sattanur was interested in knowing whether

it was five or twenty-five past nine or ten or
eleven,

Those who have any work in the village
begin when the sun is low in the east and
shadows fall thin and narrow towards the
west. They knock off work in the middle of
the day when their shadows cling squat and
shapeless to their feet. They resume after a
short while and leave off again when it is dark.
Vain is the knowledge that the sun rises at a
different time at différent times of the year.
You can tell my villager that it is not exactly
midday when the shadow clings to his feet.
But the man from Sattanur is not working by
the clock, thank you.

Barring my watch, there are in all only
three watches in the whole village and one
grandfathcr clock, and three German alarm
timepieces. The grandfather clock belongs to
the m_id-ninetcenth century and shows the
time right only twice during the day—when it
s five minutes {o three. The owner shows no
i?g?cl'ness to get it repaired. How could it be

lore beautiful, even if it showed the right
time ?

But,‘ for all that, we in Sattanur do not
rcal]y' live in a timeless world. It is only that
we distrust watches and clocks. We like to
live by the sun, the sun on high. And the
temple bell gives us the time of day.

Most of our villages, and some of our

‘S’lldt:lmullcs are built around temples. And
"-U’Ch((‘:du[l) l,h No_ exception. From the high
bell boo:n\tef' f)f'our temple the heavy bronze
who made ?l'}‘~ times in the day. The caster
B8l Ehins qt u}s 'bell was a masterworker. His
vears ,”%l‘w‘l“f reverberates now, hundreds of
§ i ¢ cast it, and no villager escapes

its haunting boom. We apportion our day’s
work to the temple bell’s ringing.

Nowadays, even in our villages, we wake
up to morning coffee which the housewife is
up and about preparing as the temple bell
begins ringing. But the grandfather and
grandmother have long been up, have had
their bath, have lighted the lamp before the
household shrine and have chanted their holy
chants, generally wishing the world well. Such
of the villagers as go early in the morning to
the temple are happy, for they see the waking

In this issue, we are starting a new
series of articles entitled “‘Our Town',
which we hope will help to bring
our readers in touch with the pro-
blems and daily life of the ordinary
people of other lands, both in the East
| and in the West. This series, which
| will appear regularly, begins with an
article on Sattanur, a village in South
India.

God and it makes the days happier for them.
During some seasons, the temple provides
good food in the morning, but only at certain
periods of the month. The quantity is limited,
and if all the village were suddenly to turn
godly, there would hardly be enough prasadam
to go round ! .

In these more or less ungodly days. as our
clders tend to call them on every possible
occasion, most of the men of Sattanur, and
almost all the women, manage to go to the
temple at least once in the day. If you have
to go to the bazaar, or the south and west
streets, the shortest way is through the temple.
Sometimes one of the clders will come and
tell you that the flower arrangement in front
of the shrine is excellent. You feel like rush-
ing to see it. But when you do go, the flowers
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have been removed and the black statue is
smeared with sacred ashes. This ash arrange-
ment, too, is excellent, you have to confess.
How deep the eyes darkly staring out at you,
all-seeing, from the general greyness. Centuries-
old Tamil poems extol this image. Our poet-
saint Manikkavachagar (8th centnry) sings of
how he, the lowliest of the low, was raised to
the right hand of God. And many like him
describe the peace and bliss they found in this
shrine.

Next to the temple, the river Cauveri domi-
nates life in Sattanur. All rivers in South
India are called Cauveri, as all the rivers in
Bengal are called the Ganga, but my village is
on the Cauveri—the true Cauveri. The Cauveri
begins as a rill in Coorg, in the far mountains
of the western Ghats, runs through fertile
Mysore and the not so fertile Salem and
Trichy districts, and when it comes to the
ancient land of the Chola kings (who reigned
from about the 3rd contury B.C. to the 12th
century A.D.)—the present district of Tan-
jore—it is all ‘“delta and indecision.” The
river brings fertility and riches to this land.

THE FIRST HISTORICAL EVENT .asso-
ciated with the Tamils has to do with the
river Cauveri. Nearly two thousand three
hundred years ago, the Cauveri was an erratic
river flowing where it listed. The Chola king
sent a punitive expedition to Lanka (Ceylon),
took as many prisoners-of-war as he could,
and brought them back to his land. He
marked out, and allotted to every ome of the
prisoners three yards of the bank of the
Cauveri. As soon as the prisoner had raised
the bank twelve feet, he was free to go back to
his land. The Chola king provided food in
plenty and comfortable ships to return home.
He was a civilized king. The ten-foot-high
bank of the Cauveri where you stand now is
sacred ground : “one man at least owes his
freedom to it.

No one could imagine life in Sattanur
without the river. The villagers  carefully
watch its moods and interpret them jealously.
On the river depend their lives and happiness.
Next to the temple God, they worship the
river Goddess in every season. The Tamil epic
Shilappadhikaram (written in  the early
centuries of the Christian era) extols the
Cauveri in memorable verse ; “*Sister, Goddess
of our homes, flow sweet and long.  We look

to you for our happiness.

: Bring us our
wealth.”

For eight months in the year the river
flows ; for nearly half of this period it over-
flows its banks. Brahmin and non-Brahmin,
each have their hour and their day with the
river : when the river is full, all the village,
men, women and children, come for a dTp.
They would be considered sick both of mind
and body if they did not come to the river to
bathe in season. When the river runs dry, the
intellectuals and the dissatisfied young sit on
the dry sands of an evening and thresh out
many a problem.

THE VEGETABLE CRIER, the betel leaf
seller, the man or woman who comes morning
and evening to milk the cows, the harijan who
calls from one end of the street to take your
cow and calf grazing, the handsome bamboo
worker who splits the strong bamboos into
strips to make articles of use and beauty, the
peasant who brings you a large pumpkin as a
present and hopes that, out of your kindness,
you will let him off his overdue rent, the
village barber with his tinbox under his arm,
the village vaid (doctor), cousin to the barber
with a box that is a cousin to the barber’s own
but is of stainless steel, a stray monkey and
its young piercing the blue sky from the
housetops—all are part of the village scene of
the day. Even the variety of beggars, singing
and chanting wellworn verses, accompanied
often by monkeys or snakes or a bull, seldom
annoy but deepen the peacefulness of this
village scene. 1

NOW LET ME DESCRIBE a few of the
major annoyances of village life. I would like
to begin with the morning newspaper. The
papers of the day reach even Sattanur early in
the morning and morning to night, the dis-
cussion of current problems proceeds with
endless variations. But the serious life of the
village is in no way affected by any of the
statements in the papers.

The greatest of our general nuisances in
in Sattanur is the man of affairs. No one
likes him but he gets at every one. He is
always happy recounting other people’s mis-
fortunes. One fellow has broken a leg: an-
other has fajled in his exam : the girl in the
corner house is not at all what she seems to
be : she is learning songs and English in secret,
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The man of affairs thrives on these stories
and shakes his head with dim forebodings
scarcely whispered. He defrauds the Elephant
God of our street of its annual dues of oil,
ghee, clothes and coconuts. All of us know
all about it and say that he will suffer for it
one day. But for fifty years now, the fellow
has been going on like that and the Elephant
God does not seem to mind.

Slushy roads in winter, mosquitoes all
through the year, a house that is often not the
best of places to live in on suffocating or cold
days, the scorpions, the snakes and the other
living brood of biting and stinging animals
and insects are some of the minor nuisances
of life in Sattanur. There is a lack of privacy
that is hard on a man from the city.

At village marriages and funerals, rubbing
shoulders with many whom I have never seen
before, I have come to understand how per-
haps, in some not very distant future, the
whole world might live as one family. My
grandmother fell ill and we were sure that it
was her deathbed. For ten or eleven days,
a stream of visitors has been coming to our
house. And not all of them are relatives.
Men. and women of all stations from all the
neighbouring streets and villages come to us
and talk to me as if it were their grandmother
instead of mine who was lying ill.

NOT SO LONG AGO there was another
event in the village. Down the street came

walking a naked holy man, the avadhutha. All
the women and children came out of their
houses and prostrated themselves at his feet
in the dust of the street. The men stood with
palms joined looking on. The avadhutha
passed with his right arm raised in blessing.
That .day he walked straight on to another
village. But some days, [ was told, he elects
to stay. The whole village considers the
host of such a spiritual one blessed among

mortals.

This letter has become too long, like the
shadow of the evening, but I have yet one
more thing to add. Our lone cow is lowing,
and would you believe it, she is lowing pure
poetry. It is past milking time now and
perhaps the cowherd, in the general round of
duties, has forgotten our cow. But no, he is
coming now. In the village rounds, men get
forgotten sometimes, but never the domestic
animals. :

SATTANUR WORKS A MIRACLE in
human hearts. To appreciate it you only
have to unlearn a few of the things you have
learned in the cities. You can take a railway
ticket to any of the villages in South India.
From Madras to Saftanur is a short two
hundred miles. You pay four rupees twelve
annas for a third-class ticket and you are there
in ten hours.

(UNESCO)

LONDON UNIVERSITY INSTITUTE OF EDUCATION
FELLOWSHIPS

Two Fellowships for the 1960 academic
year have been offered by the Imperial Rela-
tions Trust at the London University Institute
of Edu’cation for conducting investigation into
some live educational problems of India.

The qualifications prescribed for applicants,
Who should be between 30 to 40 years on
ctober 1, 1960, are.: (1) at least second class
Bachelor’s Degree in Arts or Science ; (2) at

least second Master’s Degree in Education ;
and (3) at least three years’ teaching experience
in a University or recognised institution,

Application forms and other particulars
may be had from the Ministry of Education,
Scholarships Division, Section S-1, 4/19, Asaf
Ali Road, Mehta Mansion, New Delhi.

Last date for receipt
March 31, 1960.

of applications is
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To Think About——

Changing Behaviour

BY definition learning is a change in beha-
viour. Learning has not occurred in a

person unless he behaves differently than
before.

Some psychologists in World War II tested
the relative effectiveness of two wavs of chang-
ing the dietary habits of housewives—habits
which are notoriously hard to change. The
intent of the experiment was to induce house-
wives to use three foods which were in ample
supply but not often eaten because of certain
prejudices. The foods were quite edible and
nutritious but were outside the normal diet of
the people. '

Over 100 housewives were carefully selected
and matched on all important characteristics
including dietary habits. The women were
grouped in high, medium, and low income
groups. The paired women in each group
were separated into two Sections—A and
B—making six groups in all.

The three groups in section A were separa-
tely given a well-organized fact-packed lecture
on the wartime problems of nutrition, the
need to save certain foods for the armed
forces, the need to eat more of the three
specified foods, their vitamin and mineral
content, and methods of preparation. Charts
of food values were shown and recipes distri-
buted. Both the economic and the health
aspects were stressed. The women were
strongly urged to try the three foods.

In the three groups in Section B the leader
introduced the problem of nutrition in rela-
tion to the war effort and general health. She
stressed the difficulties the government had in
trying to change food habits and asked the
women what suggestions they could make.
She threw the problem into their laps and let
them discuss i1t fully. When the women

wanted more information about the food
values of the three foods, a nutritionist an-
swered their questions. As objections to the
foods were raised, the women were told how
to cook them to avoid the objectionable
features. The expert provided essentially the
same information, though in condensed form,
that was given in the lecture.

No pressure was put on the women in
Section B to adopt the new foods. After full
discussion, they decided among themselyes
what they were going to do.

A house-to-house follow-up interview sur-

vey a week later revealed the following
results :
3 groups in 3 groups in
Section A Section B
(lecture) (problem-
solving
discussion)
Total group : percent
who had used the 109 5290
three foods during
the past week
Of women who had
never before used 0% 29%

the foods : percent
who had used the
three foods during
the past week

Dozens of other experiments of the same
general nature in a variety of situations have
given essentially the same type of results.
Participation in problem-solving and volun-
tary commitment seem to be two important
keys to behavior change,

What do these findings suggest to the
adult educator ?

A WELL FOR SCOFFS
In the Sihai village of Meerut district five women wanted a well in the village so
that they could be spared the trouble of fetching water from a distant well. But the men
scoffed and declared that what was good enough for their mothers and grandmothers was

good enough for them.

Undeterred, the women got to work and after digging for days struck water at a
depth of 55 feet, to their great delight and the eternal shame of the men.—Statesman.
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(Continued from page 6)

with a woman, that with an older man diffe-
rent from that with a younger man, etc.
Ideally, the pattern of reclationships should
not be based on the concept of “superior’” or
“inferior”” but should be based on the equality
of status based on function. Staff, board,
volunteers, members, constituents are related
not by means of a vertical ladder but by
virtue of their function in the agency. Ad-
ministrative authority is authority along with
rather than over others. Our aim should
be to develop relationships which allow maxi-
mum participation of members. Relationships
should be based horizontally rather than
vertically.

Pattern of Communication

Status plays an important part in the pat-
terns of communication within a group. For
example, it is usually found that a superior
officer talks more and a subordinate listens
more. In most cases we find it is not what
1s said, but who says it that is important. If
we have to understand a group, we should
notice not only what a member says, but why
he says it. Often a statement which seems
objectionable to a group, may be acceptable
if it is told in other words. Somebody has
rightly said that communication 1s the life
blood of a group and the more easily it flows,
the more effective the group will be.

In a bureaucratic administration we find
that there is a tendency for orders to travel
downward from the top and for reports to
travel upward from the bottom. More often
than not there is no genuine two-way flow of
communication between members of different
levels.

Obviously in an agency where planning
and execution should be done in terms of the
real needs of the ‘consumers’ (people), this
process of poor communication is detrimental
to the whole programme. We may conclude
that the more open and free the communica-
tion among members of the group is, the
more effective the group will be. -

In summary we can say that in order to
have team work and effective participation in
the agency, the agency should be viewed as a
group and good group procedures in adminis-
tration should be practised.

R.G. Gangrade,

Delhi School of Social Work.

CORRESPONDENCE

Dear Editor,

I convey my earnest congratulations to
you for bringing this matchless and unigne
monthly journal. It contains a wealth of
material about social education. I am happy
that such a journal is there to meet the
requirements of the adult education workers.

The article on Social Education and Socio-
metry is particularly sure to prove very useful
to workers.

Mohinder Kumar
Jandialaguru

Dear Editor,

Can any of your readers help us with
a problem we have ? We have limited staff
to cover a Community Development Block,
spread over a wide area. Mostly we have
to walk to villages. Once in the villages, we
find it fairly easy to start youth clubs Mabhila
Mandals, and similar organisations. Keeping
them alive is another matter. We cannot go
back regularly. As a result, they seem to die
out. Is there anything we could do to keep
them alive and going ?

A. K. Bahri
Delhi

Association’s Forthcoming
Publications

@® GROUP DISCUSSION—M. C. Nanavatty
@® REPORT OF GARGOTI SEMINAR

@® ADULT EDUCATION IN A CHANGING
SOCIETY—A SYMPOSIUM.

Order your copy from :
Indian Adult Education Asszociation

17B INDRA PRASTHA MARG,
NEW DELHI.
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Book Review

Community Organisation for Citizen
Participation in Urban Renewal. Prepared by
Housing Association of Metropolitan Boston
Inc., for the Massachusetts Dept. of Com-
merce, Boston, Massachusetts. 1957.

THIS volume is the report of a study on the
effectiveness of Community Organisation
to enlist citizen participation for Urban

renewal. It is seventh document of a series

of studies prepared by the Housing Association
of Metropolitan Boston published for the

Massachusetts Department of Commerce. The

main aim of the study was to sce how

far community organisation can be effective
in securing public participation in urban
renewal programmes.

Urban renewal is reaily an American term
for Urban Community Development. Allow-
ing for the differences that exist between the
Indian and American conditions, there are
several indentical principles between urban
renewal and our own scheme of urban com-
munity development. For instance, both
are based on the assumption that only
through the fullest expression of self-help of a
community can its environment be changed in
a manner wherein the change would not

be merely at a superficial level. Urban
renewal, as the report puts it, “is the
sum total of citizens® activities seeking to

improve their neighbourhood’’. The report
emphasizes that “officials in urban renewal’’
“simply organise an administrative programme
for carrying out in more detail and with wider
scope those continuing interests of citizens in
urban areas.”

The report deals at the outset with the
varieties of participation in renewal pro-
grammes and has dealt with three case studies.
One of these is an instance of a programme
which is of the ‘‘clearance” type involving
minimal citizen participation. Of the other
two, one deals with an entirely voluntary
rehabilitation programme and other, which
combines enforced rehabilitation and spot
clearance, demands neighbourhood parti-
cipation. The report in its Chapter 111 deals
with Neighbourhood Association and District
Councils and describes them in action. It
pives a number of case studres,

Part 2 of the report deals with generalisa-
tions derived from the earlicr chapters.

Section I of Chapter V analyses the
dominant elements in the community struc-
tures. The elements are divided into seven

major ones, namely : (i) Economic (ii)
Domestic (iii) Educational (iv) Religious
(v) Governmental (vi) Civic and (vii)

prestige clement of the power structures.
This last covers: those associations, agencies
corporations and other  groups which
are most influential in moulding peoples’ atti-
tudes and opinions and so help to determine
the course of social change in the commu-
nity. The section has assessed the influence
of those various elements on the community.
Sections 2 and 3 deal with group interrelation-
ships and the chapter concludes with section 4
which lays down the basic requirements for
full fledged citizen participation in a context
of the different elements and the group rela-
tionships which it has analysed.

Chapter VI discusses the qualifications of
a community organisation worker. It empha-
sizes the need for professionally qualified
personnel and defines the worker’s general
orientation. It has also described the skills
and techniques necessary for the workers and
concludes with a description of the role of
non-professional people and non-residents.

In the concluding part of the study the
scope of community organisation for citizen
participation is discussed and conclusions are
drawn regarding the functioning of neighbour-
hood organisations.

The report as may be seen from the review
above is not only exhaustive but also wide in
its range. Although it deals with an urban
setting which is entirely different from our
own, the general principles which have been
derived from the study have relevance to us.
The process of urbanisation and the scale and
speed with which they are occuring in India and
in the United States are obviously very diffe-
rent. Yet an understanding of the process and
a solution of its problems are possible from a
study of the book. This study is therefore
sure to prove useful to administrators con-
nected * with urban renewal or urban com-
munity development programmes. It will
prove equally useful to the voluntary workers
as well as to the professional social workers
engaged in Community Organisation.

Ramesh Kumar Singh,

Dept. of Urban Community
Development, Delhi,
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So much depends on the right choice of a
career—the best use of your abilities,
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@ n a far-away country, there lived a

5%1 king who was most particular about

his food. One day, he issued an edict
to his people:

‘For forty years,” he said, ‘I have
ruled you without favour or prejudice.
Now my life is drawing to a close and,
not having matried, I have no heir to
my throne. Thetefore, I proclaim:

*wHOEVER cooks for me a chicken
that tastes of nothing but chicken and
real chicken, this petrson I shall make
heir to my kingdom. BEWARE. . . if the
chicken prepated for me contains other
flavours not natural to chicken, I will
have the tongue of the cook cut out.’

Many of the best cooks in the king-
dom ventured —and only succeeded in
having their tongues cut out. At last
a woman, an ordinary middle-class
housewife she was, went to the King
and said: ¢ Taste this chicken, Your
Majesty.”

The King tasted — and liked itl
‘Ah!” he exclaimed, this is what T call
real chicken. You are the heir to my
kingdom. But tell me, how did you
do it?’

¢ The secret,’
“lies in the cooking fat I have used. I

replied the woman,

learned the secret from my grand-
mother, It’s a fat that has no flavour
of its own. But . . . this is its magic. . .
it brings out all the taste of whatever

it helps to cook.’

Today we call this a dland cooking
fat. A bland cooking fat like pALDA
Vanaspati makes all the difference
between ordinary cooking and besrer
cooking. Whatever the things you put
in, they do not in themselves make
dishes tasty. It is yosr skill as a cook,
combined with the magic of a friendly
cooking fat like DALDA Vanaspati, that
makes whatever you cook more tempt-
ing, more appetising.

pALDA Vanaspati is made from pure
vegetable oils, according to strict Gov-
ernment specifications. Seven hundred
International Units of Vitamin A and
56 1.U. of Vitamin D are added to
each ounce.

Doesn’t your family deserve DALDA-
cooking? Why not surprise them foday?
Cook their favourite dish in DALDA,
and you’ll see how much they enjoy
it! Ask for pALDA in the green-and-
yellow tin with the palm treel
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TO THE DEPARTED—A HOMAGE

Shafique Saheb, Dr. Amaranatha Jha and
now—Harisarvottama Rau.

These names conjure visions of an enlightened
society which spurred them on to sacrifice their very
best for the cause of adult education. Stone by
stone, brick by brick, they built an edifice for us to
inherit. Undaunted by adversity, uncorrupted by
success, they held steadfast to the ideal and persever-
ed in their efforts towards it.

How shall we prove worthy of carrying for-
ward the tradition of devotion and earnestness for
the cause they set before us ?

Their lives epitomised the best of human
values. Will we—who inherit their tradition—Ilive
up to the expectations they had of us ?

Workers are legion who came in personal
touch with these pioneers. Immense and abiding
was the influence of (this personal contact. How
shail we transmit this great experience to the genera-
tions of the future ?

Duty behoves us to search our hearts and
minds so that we articulate the experience we had
the good fortune to have and project it for the
future. Thus, and thus only, would we have redeem-
ed the debt we owe them, and mould the future in
the image of their dreams.



TRIBUTES TO A VETERAN

ORKERS in the field of Social
Education must have felt deeply
grieved to hear of the death of

Shri Harisarvottam Rau at the ripe age of
88. His long life was dedicated to a high
ideal and social purposes. Such examples
are rare in our times, and his loss will be
widely lamented.

Ever since he left the University more
than 50 years ago, he devoted his energy
and talents to the cause of Adult Educa-
tion and this he pursued with rare cour-
age, consistency and selflessness. In those
days when our country was governed by
a rigid and narrow minded, though effi-
cient, bureaucracy, patriotism and enthu-
siasm for national progress were suspec-
ted, even persecuted. Harisarvottama
Rau, therefore, did not escape the hard
and vigilant eye of the authorities ; but
official frown or personal difficulties did
not let him swerve from what he consi-
dered the path of social duty.

In the Madras State, Harisarvottam
Rau was recognised as one of the most
far-sighted and devoted leaders in the
field of Adult Education. In fact, the
lines of work drawn by him with his
vision and earnestness will continue to
inspire our workers in his State, Andhra
Pradesh.

His whole life is a sermon on self-
sacrifice. His unflinching faith in the
ideals of Social Education would inspire

bathy with our

many generations to come. And above
all, his life symbolised the well known
maxim, “Example is better than precept.”’
Whatever we teach, he observed, had
little meaning unless our own actions and
beliefs correspond to what we preach. He
had a broad outlook and deplored all
kinds of narrow rigidity. Adult Educa-
tion in particular has to be dynamic and
flexible, always answering to the needs of
every situation and locality.

Shri Harisarvottam Rau laid great
stress on one principle which badly needs
to be reiterated time after time after our
independence, namely, the value and
dignity of voluntary agencies in the field
of social and educational work.

The Indian Adult Education Associa-
tion and the Adult Education workers of
Andhra Pradesh are the poorer today for
the loss of this great man who lit the
torch more than half a century ago and
kept it burning brightly to enlighten our
path right till the end of his life.

~ On behalf of the Indian Adult Educa-
tion Association I wish to place on
record our deep and respectful apprecia-
tion of his valuable services in the field
of Social Education and our deep sym-
friends and fellow
workers in Andhra Pradesh.

M. S. Mehta

’



Public Interest in Adult Education

N’OT very long ago I happened to meet a
1 ¥ leading figure in our public life who
occupies high and responsible position in
our society. In the course of our conversation,
I noticed almost complete ignorance on his
part to the efforts and activities of the Indian
Adult Education Association. It not only
shocked me but hurt my feelings. I could not
‘believe that a person in a position of active
leadership and exercising responsibility in an
important sphere of life should be gloriously
indifferent to the need and value of Adult
Education. When I was able to get over this
feeling which first struck me like a blow on the
head, I got into the process of self-examination.
It may be unpardonable for a prominent leader
to be ignorant about Adult Education but
what is needed to strengthen the movement in
our society; the second thought which passed
through my mind produced a different feeling.
And it was that this was symptomatic of the
malady which affects the body-politic today.

The elaborate written Constitution of our
country depends for its smooth working on
a certain measure of intelligent interest on the
part of our adult population. But millions of
our countrymen and country-women live at a
sub-human stage of mental development. On
the one hand they are rightly called our
‘“masters,” they are collectively the sovereign
authority of this independent country, and yet
on the other they exist more or less as mental
slaves or as paralytic patients, ignorant of their
rights and duties and abjectly dependent on the
mercy and manoeuvres of a few half-baked
literates ! The whole position is an appalling
contradiction. We call this the century of the
common man. At the same time we treat the
common men with utter contempt. This is the
tragedy of the situation. I venture to assert this
because the people in authority pay onlylip-loy-
alty to the need and value of Social Education.

In emphasising this fact in my letter to
those friends and colleagues who are devoting
their time and energy to

Barring some specialists
and the men and women
who have specially interest-
ed themselves in Adult
Education, the vast mass
of our compatriots, inclu-

A LETTER FROM
THE PRESIDENT

Adult Education work, I
am only preaching to the
converted, and therefore, am
open to the charge of wasting
their time. May I, therefore,
explain why 1 have reverted

ding those who have had a
liberal education, do not understand its relation
to our social and political progress. Let us
frankly face the reality of the situation which
is in all conscience desperate and deplorable.

Lip-Loyalty to Adult Education

~If one were to be logical and realistic, how
IS one to reconcile the present state of our
illiteracy and extremely inadequate cultural and
intellectual standards with the adoption of a
completely democratic Constitution ? It is not
merely a commitment for the distant future.
Our Constitution is the supreme law of the
land governing our legal and political life. We
are the lorgest democracy which the world has
ever seen right from the dawn of history. There
is nothing wrong in adopting such a Constitu-
tion. In fact. there is every reason to be proud
of it. But having extended the franchise to
about 200 million adults in this big country,
we as an intelligent and civilised community
should face the implications of this measure.

to this subject about which there is hardly
difference of opinion amongst ourselves.

Your Efforts Are Needed Now
The Third Five Year Plan is on the
anvil and the estimates for its component parts
are being worked out, I earnestly appeal to
you all to use your efforts right from the
district level upwards to stress the need, the
urgency and the importance of making proper
provision for Adult Education work in all its
phases and in every State, in fact in every city
and district of each State. We may or may
not succeeded in carrying conviction to those
people who will take the final decisions but it
is up to us to open their eyes to the needs of
the situation in the interest and well-being not
only of the people but of the working of the
fine Constitution which we have adopted for
our country, and on the success of which alone
our democratic process will survive.
Mohan Sinha Mehta
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U.P. State Adult Education Association
Formed

The Social Education workers of Uttar
Pradesh founded at Lucknow the Uttar Pradesh
Adult Education Association and approved a
constitution of the newly formed Association.
Tt has decided that the annual membership fee
of the Association should be Rupee-one per
member. It will be Rs. 3/- per annum for In-
stitutions.

The meeting held on March 20, 1960 at
Literacy House was presided over by Dr.
Radhakanwal Mukherijee.

The meeting decided to call a Convention
in August this year for the Interim Body and
elected unanimously Dr. Radha _Kamal
Mukherjee as the President of the Association.
Among Vice-Presidents, the: meeting elected
Principal Madan Mohan, MLC, and Shri
Hayatullah Ansari, MLC. Dr. T.A. Koshy was

clected General Secretary and Shri Prem
Narain Bhargava, Treasurer. Shri K. S.
Pangtey, Deputy Director SEOTC, Training

Centre, Bakashi Ka Talab, and Dr. J. R.
Jaiswal, Reader in Education, University of
Lucknow, were among those elected as
Associate Secretaries.

Ths meeting also elected the following as
members of the Executive Committee :

Shri Bhagwant Singh, IAS; Shri B. M.
Pande; Shri Bhagwandas Awasthi; Smt.
Vimla Mohan; Shri D. P. Maheshwari; Shri
E.C. Shaw and Shri Lallu Singh.

Pléns of Literacy House

The Annual General Meeting of the Indian
Literacy House which met in Lucknow on the
19th  of March, 1960 drew up the plan
of work for the coming year. It includes
opening of 5 classes for Workers” Bducation
in the industrial areas of Lucknow and Kanpur,
setting up of 5 permanent Adult Schools -and
continuation of the Orientation Training of
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non-official members of the Block Development
Committee and the system of condensed course.
The programme also includes research in
Literacy methods, publication of 12 books for
neo-literates. organisation of two Writers” work-
shops and the development of a traditional
mass-communication movement,

The Board re-elected Dr. Radha Kamal
Mukherjee as the Chairman of the India
Literacy Board. It elected Prof. Samue]
Mathai, Secretary, University Grants Com-
mission, as the Vice-Chairman for the next
year. Shri S.C. Dutta was re-clected as a
Member of the Executive Committee,

The meeting of the Board was attended,
among others, by Prof. Mohammed Mujeeb,
Vice-Chancellor of Jamia Millia, Shri J.C.
Mathur, ICS, Director-General, All India
Radio and Dr. (Mrs.) Wealthy Fisher, Presi-
dent of World Education, New York.

Harisarvothama Rao Memorial Fund

Shri D. Sanjivayya, Chief Minister, Mr.
S.B P. Pattabhirama Rao, Shri K. Brahmanda
Reddy. Shri Alluri Satyanaryana Raju, Shri
P.V. G, Raju, Minister, Shri M. Hanumantha
Rao, Chairman of the Legislative Council, Shri
P. Sundarayya, leader of the O)position in the
Assembly, Shri Gowthu Latchanna. Shri R.B.
Ramakrishna Raju. Shri K. Subba Rao,
M.L.As., and Shri K. Venkaiah, M.L.C.. in
a statement to the Press said it was befitting
that a memorial fund was being raised in
memory of the late Shri G. Harisarvothama
Rao, a pioneer in the Library Movement. The
best way of showing their gratitude to him was
by providing for the award of scholarships
every year to the best student at the University
Library Diploma examination. This required
an amount of about Rs. 5,000/- They have
appealed to the prople to contribute liberally
to this fund.

Shri Vavilala Gopalkrishnayya, M. L. A.
and Shri P, Siramamurtay, M.L.C., will be in
charge of collecting funds.
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Documentary in Secial Education

Harbans Singh Bhola, Research Assistant, National Institute of
= Audio Visual Education

WHAT is a documentary ?

Briefly, the documentary is a factual film
shot not a studio but in a rice field or the coal
mine, or the foundry shop, or the farm or the
forest, or the hospital. It records on celluloid
real people in real-life situations. Like the
feature film the documentary has a story to
tell but itis not the boy-meets-a-girl story
with a villain thrown in ; there are no winsome
women making middle-aged athletic heroes fall
madly in love with them. Itsstory is Social
with a capital ‘S’, depicting the adventures of
the common man in the Society, of the ordi-
nary housewife ; the chivalry of modest lives ;
the great drama of living together in a commu-
nity.

The documentary uses what we call docu-
mentary material but it is not a chain of
events—that would make a newsreel. It selects,
it arranges, and it interprets and that involves
art and creativity. Documentary is. as
Grierson puts it, the c‘creative treatment of
actuality’. It interprets creatively and in social
terms the life of the people as it exists in
reality. For making a documentary we need
real artists. A documentary maker may not
necessarily be a very good technician but he
has to be a very great artist, a thorough philo-
Sopher and a competent sociologist.

What are the criteria of a good documen-
tary ?

A good film interprets a situation. It
€xposes, and mercilessly too, the problem but
1t 18 not tendentious or propogandist.

The documentary avoids slogans. It does
not offer cures, It presents the constructive

part of the criticism of society and highlights
1ts problems.

It is significant that the documentary idea
was born not in a studio but in a University :
the University of Chicago, where Lippmann
expounded his new concept of education for a
new order. With its birth, the film medium

acquired its new role—of being man’s teacher
instead of his buffoon.

The documentary today plays a very vital
social and educational role in all advanced
countries of the world. In the UK. the
medium has played a significant part. So also
in Europe, America, and the U.S.SR. In
Canada, the documentary provides a supple-
mentary system of national education. This is
also what should happen in India.

The Documentary in India

The documentary in India came into vogue
under abnormal conditions. 1In the early stages
of the Second World War an organisation by
the name of the Information Films of India was
established by the British government to assist
the war effort by strengthening war propa-
ganda. Most of the IFI films were produced
with that end in view but there was later a shift
of emphasis and documentaries such as Qur
Heritage (1943), and the Tree of Wealth (1944)
came to be made. These documentaries
attempted to acquaint Indians with India and
to enable them to inherit Indian traditions and
culture. Even so, they had a war-time bias.
The IFI outlived its purpose at the end of
the hostilities and in 1946 the I1FI units were
disbanded.

The documentary, however, had come to
stay. After independence, the government
understood the needs of the country and the
potentalities of the film medium and establish-
ed the Documentary Films of India. This
organisation was to interpret India, past,
present and future to the Indian peoples and to
interpret India and what it stands for. The
Films Division, as the organisation is called,
today produces more than 36 documentaries in
a year (in addition to a larger number of
newsreels) on various subjects of national and
international interest and if the various awards
won by the Indian documentaries at Intet.
national festivals are any indication, the Indian
documentary is capable of achieving excellence.

There has been some legitimate criticism of
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of the Films Division documentaries. Since
they are for the unsophisticated rural masses
most of the documentaries use a simple style,
too simple sometimes, and the story technique
has been used ad nauseam. As the Report of the
Film Enquiry Committee (1951) puts it ‘the
standard and quality (of Film Division docu-
mentaries) require considerable improvement
and they are, at times, too timid to force the
obvious conclusion’. Also because they are
primarily made to let the public see the various
activities and policies of the government
departments they ‘seem to be designed from
the point of view of educating the citizen rather
than the man’. To the extent that this is true
to that extent our documentaries fail in their
social educational role.

Yet the record of the Films Division is no
doubt impressive both by virtue of the quality
of production and the number of releases in
a year. The latest descriptive catalogue of the
Films Division lists more than 320 documen-
taries which is a sufficient number for a social
education worker to select from.

They cover a wide range of subjects :
agriculture, farming, forestry, armed forces,
art and culture, cottage industries, handicrafts,
education, food and diet, international rela-

tions, science and ecngineering technology,
government and citizenship, health and
hygiene, medicine, housing, industry and

labour, Five-Year Plans, recreation, rehabilita-
tion, communication and transport, persons,
events, sports and games, festivals.

This is a happy situation and fortunately a
social education worker in India does not have
to begin from scraich. Much has been done
already but that is not enough. A great deal
yet demands to be done both in the direction
of non-govermental sponsorship of the docu-
mentary and in building up wider non-theatri-
cal audiences for the documentary films already
being produced by the Film Division.

The More Important Thing

What is necessary to do now is to adopt the
documentary by the educationist, and especial-
Iy the social educationist. Tt must be under-
stood that the documentary. in the end, wiil
have to be, il not wholly, primarily the concern
of the educationist. The social education
worker should, therefore, play his role in the
production of decumentary and in the proper
utilization of what film material is already
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available. This again, presents many difficul-
ties, for instance, training of social education
workers in the use of the documentary which
does not mean only projection and screening
but also the promotion of discussion groups
in communities and to motivate community
action; supply of projection equipment to non-
theatrical groups which in turn is linked up
with the important question of foreign ex-
change; and building up larger and wide-spread
channels of distribution, etc. ;

It will not be out of place here to quote
a relevant extract from the Report of the Film
Enquiry Committee (1951; para 632) :

“In the field of adult education through the
film, we feel that the ground covered by the
use of mobile vans, cannot be extensive and
we, therefore, recommend the establishment
of open air theatres in rural areas. These
should be but up by local authorities to suit
the climatic conditions of the place and
should be made available for free cinema
shows where instructional znd informa-
tional short films are screened for the bene-
fit of the public. The sume theatres could
be used for the encouragement of local
talents in music, dancing, and acting.”

It would be well to remember that whereas
there are more than 3 million seats inside
cinema halls in India there are a hundred times
more outside the theatres, in schools, colleges,
libraries, factories, offices, camps, clubs, festi-
vals, village community halls. To all these
places the documentary can go and meet the
people in the service of social education.

it is never a problem to bring people
together to see documentaries. The film has
a fascination for every one and the factual film,
experience every where has shown, is not a bit
less fascinating, People have been found to be
interested in documentaries which have some-
times attracted more attention than the story
film. It has also been offen seen more than
twice,

The documentary has never failed and wher-
ever it has gone, it has attracted people, and
has influenced their heads and hearts. Herein
lies a great chance and great challenge. Surely
the newer social order that social education
workers are striving to bring about in India
will be greatly indebted to the documentary
and the documentary maker.



——To Think About

Education’s Greatest Bargain

DULTS can learn faster than children. In
America, after 6,400 to 7,200 hours in
school, most children pass their Eighth

Standard Examination. Evening schools can
start with illiterate adults and in 800 hours of
instruction can prepare them to pass an equi-
valent Eighth Standard Examination.

In World War I, illiterate soldiers were
taught to read and write in about 250 hours of
instruction. Eighty-four per cent of them passed
the Fourth Standard within that time.

Psychologists say that the average person
reaches his peak learning power around age 20
to 25. If he wants to, a man of 60 can learn as
efficiently as a youth of 16.

Adults learn fasier because their minds are
more mature and they have accumulated more
life experience.

About 7% rupees will cover the books,
teacher’s salary, and incidentals necessary to
teach an illiterate adult to read and write. The

expenditure necessary to give one primary pupil
one year of schooling is about three times that
amount. Secondary and higher education, of
course, require still higher expenditures.

About 20 crores of adults in India are
illiterate. Eight of the 11 crores between ages
15 and 30 cannot read and write. In addition
there are more than 10 crores of children
between 5 and 14 years. Many are in school
now. The educational leaders hope that all
children between 6 and 11 can be in school by
the end of the Third Five-Year Plan.

The 6-to-11 age group has a remaining
life expectancy of about 14 years more than
the 15-t0-30 age group. However, dividends
on the educational investment in the younger
group will be deferred. Investment in the
young adult group yields earlier dividends.

What do these facts mean to the educational

MESSAGE

am grieved to learn of the death of Shri
A Harisarvottam Rau. Such grief is natural

whenever a valued friend or colleague 18
taken away from us. Shri Rau died full of
years and honours. The years may be the gift
of God, but cne has to win the honours by
selfless dedication to a laudable purpose.

His  contribution to  Adult Education
in India is very well known amongst
interested workers in this field but not
so well known to outsiders, particularly

in northern India. It is to his credit that,
starting as early as the first decade of this
century, he carried on this work, which was
for him a ‘labour of love’, for more than 50
vears and brought to its service a sense of
mission and earnestness of purpose which is
all too rare. He was interested not only in the
practical side of this movement but also in its
deeper purpose and philosophy. In the tribute
that was published to his work in an earlier
issue of the Journal, T came across a quotation
which sums up appropriately one of his impor-
tant convictions which adult education teachers
wou‘|'d do well to bear in mind. He said :
What is the use if you teach your students

planner ?
\,/

the scientific basis of phenOmenon, like the
eclipse for example, and do not believe in
it yourself 2 I know a number of teachers,
who after explaining the planetary move-
ments that cause an eclipse, return to their
homes and observe rituals based on super-
stition and myth. If education, especially
adult education, has any meaning at all it
is found in the impact it should bear on
the daily lives of people and in the improve-
ment that it can bring to their existence.
Therefore, if what you teach has no
influence in your own life, how do you
expect it to influence the lives of others ?*
He had a catholic mind which was neither
hopelessly wedded to traditionalism nor to
progressivism, as they are narrowly inter-
preted, but was anxious to explore traditional
as well as modern ideas and techniques s§o that
adult education might make a genuine confri-
bution to the enrichment of the life of the peo-~
ple. Let us hope that adult education workers
in India will pay their tribute to his memory
by working in this spirit, imbued with the
intellectual and moral attitudes which inspired
his own life. —K. G. Saiyidain
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Book Review

Kidd, J.R. How Adults Learn. New York:
Association Press. 1959. $4.75 pp. 324.

Dr. Kidd is Director of the Canadian
Association for Adult Education. Writing in
highly readable style, he has brought together
major information in the field of adult psycho-
logy. With a wealth of research findings, the
book contrives to be at once scholarly and
practical. It should serve equally well as
text or manual.

Differences between adults and children are
analyzed in some detail, as well as the changes
in teaching required by these differences.

Personality, ability, interests, feelings, and
life situations all have an effect on the adult
learner. Dr. Kidd discusses each of these, and
the adjustments in teaching methods and
approaches that must be made in consequence.

Newer research methods are bringing under-

scientific scrutiny such intangibles as morale,
participation, social pressure and leadership
styles. Dr. Kidd discusses what has been dis-
covered, and how it relates to adult educa‘ion.

Various theories of learning have evolved,
to bring scattered data together into a basis
for practical use. Dr. Kidd necessarily presents
these in quite abbreviated form. The theories
and the findings behind them, however, under-
lie the whole book. While there is still some
disagrecment among theorists, for the practi-
tioner there is a substantial body of generally

“Workshop’’ on Workers Education

The Indian Adult Education Association is
organising a workshop on ““Workers’ Educa-
tion”” from April 1lith to 17th. It will be
inaugurated by Dr. Mohan Sinha Mehta, Vice-
Chancellor of Rajasthan University.

About 50 delegates from all over India are
expected to attend the Workshop. They will
consider the question of methods and
techniques of Workers’ Education during the
seven-day workshop. Among the Resource
Leaders are: Mr. David Burgess, Labour
Attache, U.S. Embassy ; Dr. S.D. Punekar of
the Tata Institute of Social Sciences ; Shri V.S.
Mathur, Director, Asian Trade Union College,
Calcutta ; Dr. B.N. Datar, Head of the Labour
and Employment Division, Planning Commis-
sion; Dr. N. S. Mankikar, Chief Adviser,
Factories, Government of India. The Chairmen
for the various plenary sessions are: Shri
V.K.R. Menon, Director, I.L.O., India Branch,
New Delhi; Shri P.M. Menon, ICS, Chairman,
Central Board of Workers’ Education ; Shri
K.G. Saiyidain, Education Secretary, Govern-
ment “of India, Ministry of Education ; Ch.
Brahm Perkash, M.P ; Shri Kashi Nath Pandeyv
M.P.; Shri Rohit M. Dave, M.P. and the
Trade Union leader, Shri Vithal Choudhary.

accepted knowledge that forms the foundation
of our work with adults. The reader can reach
this body of knowledge through Dr. Kidd's
book with both pleasure and benefit.

— Helen Kempfer
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“ Building A Social Education Profession
Some Requisites

By Dr. Homer Kempfer, Adult Education Adviser (USA TCM). Ministry of Education,
Government of India

A INCE the Social Education concept emer-

5 ged around independence, a sizable body
of workers has been recruited to carry forward
its objectives. Education in the States, 1956-57,
reports 44,058 schools for Social Education,
with an enrollment of 12,04,985. Most schools
undoubtedly consist of one class. The number
of Social Education teachers is somewhat
smaller‘as some teachers handle more than one
class in sequence or parallel per year. The
number o_f teachers and group workers employ-
ed In Social Education work by private agencies
is not known but must be sizable.

~ Approximately 4,000 Social Education
Organisers currently are working in Commu-
nity Development Blocks. Of these, over
1.300 are women and nearly 2,700 are men.
Over 100 District Social Education Organizers
have been appointed. The States of Assam,
Bihar, Bombay, Kerala, Madhya Pradesh.
Orissa, Punjab, Rajasthan, Uttar Pradesh, and
West Bengal have full-time or half-time
workers at the state level assigned to Social
Education. The territories of Delhi, Manipura
and Tripura are similarly organized. Several
Cities cach have one or more directors or
supervisors of Social Education. Eighteen SEO
fdining Centres and the National Funda-
mental Education Centre are operating with
combined instructional and research staffs of
I_W‘fly 100. In all, nearly 4,500 workers cur-
rently are engaged full-time in Social Educa-
tion work in various leadership capacities above
the actual worker with adults. When present

targets are fulfilled, this cadre should number
around 10,000,

! Th}ls a sizable occupational group is
L;‘nc:gmg which might want to give some
thought to its future.

Is Social Education a Profession ?
One definitj

_ on of a profession in Webster’s
Unabridg :

¢d Dictionary is “a calling to which
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one professes to have acquired some special
knowledge used by way of either instruction,
guidance, or advising others or of serving them
in some art: as, the profession of arms, of
teaching, of chemist.”

The term profession is often reserved for
occupational groups possessing all of the
following characteristics :

1. A relatively high level of general edu-
cation usually obtained through formal school-
ing of college grade.

2. A specialized competence obtained
through an extended period of formal post-
graduate study,'e.g. attorney-at-law, chemist,
physician, metallurgical engineer, etc.

3. A life-long devotion to the calling and
a commitment to performing a high quality of
service to the public without direct regard to
remuneration or other personal considerations.

4, A code of ethics and an occupational
self-discipline.

Barbers, boot-blacks, chauifers, and garde-
ners may refer to their occupations as profes-
sions but do not qualify under our definition.
Likewise, skilled craftsmen such as carpenters,
jewellers, machinists, and cooks are not pro-
fessional as they acquire their competence
largely through apprenticeship instead of exten-
ded academic study.

Most SEOs and DSEOs fill at least the first
requirement of a profession. With the excep-
tion of a few hundred women, all the SEOs
are college graduates. Under-graduate women
SEOs have sometimes been selected because
available women graduates in many places are
in short supply.

Special occupational training of SEOs
usually has been limited to a few months in
SEO Training Centres. We are not aware ol
any study of the professional competence or



training of SEOs beyond that offered by the
SEOTCs. We know that a few hundred SEOs
posted carly have been called back for six
weeks of refresher training.

The 67 DSEOs who have been enrolled in
the NFEC possibly were better-trained than
the average SEO. Forty-four of the DSEOs
Wwho came for district-level training had no
training in Social Education prior to appoint-
ment as DSEOs. Thirty-seven had no prior
experience in Social Education. They had been
recruited from outside the Social Education
field although a large majority came from other
types of educational work. Of the total group,
36 had neither training nor experience in Social
Education prior to appointment as DSEQs. In
the early stages of developing a new cadre,
this condition often prevails. As the number
of experienced people grows, a higher percen-
tage of the upper ranks can be filled by promo-
tion from within.

Thirty of the 67 DSEOs possessed Master’s
degrees. A few of these represented two years
in schools of social work, education or social
science, which, to some degree, could be consi-
dered professional training for Social Educa-
tion.

If the assumption that SEOs are no better
trained than the DSEOs is correct; we can say
that the Social Education field has only started
to become professionalized. To our know-
ledge, no recognized code of ethics or means of
occupational self-discipline exists within the
field. The degree of devotion to the field and
commitment to service are hard to assess.

Should Social Education be a Profession ?

Whether or not an occupation becomes
looked upon as profession depends primarily
upon three factors : (1) the expectations of the
employers, (2) the inherent challenge and
demands of the work to be done, and (3) the
expections and response developed within the
occupational group. The expectations of the
public being served could be a fourth, In this
cuse, however, the public has little base for any
kind of expectation other than the recognition
that most Social Education workers are
Government servants.  The general pattern of
behaviour of government servants will be
assumed unless and until Social Education
workers acquire a distinetive reputation of their
own.
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The expectations of the employing agency
are, in part, laid down in the job chart, and in
part, by the continuing flow of directives and
instructions from above. Insofar as these
expectations are routine administrative orders
which can be carried out by any intelligent
person, no professional competence is required.
If the administrative machinery is only to be
operated, intelligent clerks can do it. Many
governmental, business and industrial opera-
tions are carried out insuch a way that very
little special competence, skill and judgment
are required.

The Challenge of Decentralization

The SEO, DSEO and higher Social Educa-
tion positions are not clerkships. While they
include certain administrative duties, basically
the challenge calls for professional compet-
ence. Especially, as decentralization spreads,
the role of the SEO begins to take on new
meaning. He becomes increasingly a consul-
tant and technical expert serving panchayats
and block samities. More and more he becomes
a servant of people in the Block and less a
channel for plans and orders of higher adminis-
trative officials, His work calls for more judg-
ment and competence in working with people.
As decentralization takes root, the SEO, along
with all other CD stafl, will be called upon to
exercise professional skills and judgment not
considered necessary under the old order.
Certain national and State leadership has
already started to reflect the change.

Even a look at the old SEO job chart
shows many opportunities for the use of specia-
lized competence. If successful, the SEO is
to be an organizer and promoter of educational
programmes, a planner of conferences, a leader
of discussion, a trainer and supervisor of Social
Education workers, and a developer of leaders.
His work spreads over such diverse fields as
literacy, libraries, community centres, citizen-
ship  education, health, cottage industries,
women’s and children’s welfare, cultural and
recreational activities, and community organi-
zation. He must work with panchayats and
coordinate social education with the pro-
gramme of numerous other governmental and
private agencies.

The SEO is expected to be an agent of
social change, to stir people from outmoded
beliels and practices, to help them develop new



attitudes and outlooks and to help them gener-
ally to move into the modern world.

The extent to which Social Education wor-
kers respond to the challenges in the field and
the adequacy of their response are not yet
clear. Rather the picture seems mixed at the
moment. Some SEOs are clearly excited about
the challenges they face and are seeking 10
meet them. Others do not yet see their role as
anything more than carrying out specific orders
with the least possible energy. The latter are
office holders and neither social scientists nor
educators. There is some evidence that the
newer appointees are more professional in
attitude than were the earlier groups.

Specialized Training Necessary

The tasks of Social Education clearly require
more 'than an educated clerk. The prepara-
tion of orders and issuance of instructions will
not be enough. The person who performs the
required tasks successfully will need solid
found_atlons in the social and human sciences,
especially in theoretical and applied aspects of
sociology, psychology. economics, and cul-
tural anthropology. He will need a practical
understanding of human relations and group
dynamics. A surgeon has dozens of instru-
mentis and knows when and how to use each
of them. So the competent Social Educator
must know many methods and techniques of
working with people and when and how to
use them. He must be at home with action
rescarch, evaluation, sociodrama and intercul-
tural education. He will need to be an educa-
tor in the broadest sense, with special compe-

tence in  discussion techniques, extension
metho_ds,. mass media, and community
Organization.

Bynlding the necessary insights and under-
standings, of course, can start at the under-
gl‘a('iuate. level. Theoretical aspects of the
basic disciplines are rather widely available
although a cursory review of offerings reveals
almost. no job oriented training for Social
Educ.utlon in the colleges. It was largely due
to this absence that the SEOTCs and the NFEC
“"CI.‘c'cstablis"hccl to give the nacessary job
tlalnmg,

Further theoretical training is available at
”‘? Postraraduate level. With the exception of
the SEOTCs, the NFEC and a few scattered
courses in Social Education, the most useful

professional preparation currently seems to be
available in the several schools of social work.
While specific M.A. curricula in Social Educa-
tion are not yet developed, parts of several
curricula in such areas as Community Develop-
ment, Community Organization. Rural and
Tribal Welfare, and Women’s Welfare, are
directly wuseful in Social Education work.
Graduates of these curricula coming to the
NFEC usually stand out among their class-
mates.

One other training resource lies in the new
experimental Rural Institutes some of which
are developing Social Service curricula. These
Institutes, located in rural areas and serving
rural youth, could become training centres for
a goodly supply of SEOs. These Institutes are
sufficiently free from tradition to build curri-
cula geared ro rural village life. If they can
be competently staffed, their graduates ought
to be prime candidates for posting in Social
Education positions and further training in the
SEOTCs.

Advanced Training

In any case, if Social Education work is to
become a profession, one and preferably more
centres will need to develop wherein advanced
pre-service and in-service training and research
opportunities are offered on something more
than a temporary basis. Able young people
who will eventually fill district, division, state
and national leadership positions in the field
ought to have more thorough training than can
be given in short-terms in ad hoc centres. The
function of SEOTCs is specific job orientation
and in-service refresher training and not basic
grounding in the supportive disciplines.

The top professional leadership can best be
prepared in an environment rich in the resour-
ces of scholarship. Top leaders-in-training,
whether by deputation or voluntary attendance
ought to have access to more extensive
libraries and research facilities than specialized
centres can afford. They ought to be associa-
ted intimately in classroom, field work, and
research projects with highly qualified profes-
sors in the several undergirding diseiplines.
They need to be excited by the interaction of
minds such as is possible on a great university
campus. The type, quality, and quantity of
training available ought to warrant the confer-
ring of post-graduate certificates and degrees
upto and including the Ph. D,
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A Body of Professional Knowledge

If professional practice is to become any-
thing more than an art developed by the
individual and expiring with him, the accumu-
lated experience of succe-sful practitioners must
be passed on to others. At the professional
level, vertical father-to-son and apprentice
methods are insufficient in the fast-moving
modern world. If the benefit of new methods
and currently-acquired experience is to be
transmitted laterally to both practitioners and
trainees. a continuously-growing body of tested
knowledge must be accumulated and dissemi-
nated to the field. This feature of constant
professional growth is in harmony with the
facts of continuous social change and differen-
tiates a profession from a craft.

Much of the process of continuous develop-
ment of a profession can be carried forward
under institutional leadership. Institutions
offering advanced training and research, of
course, will want and need to keep in close and
constant touch with the field. Institutions
will encourage leaders in the field to return
intermittently to keep abreast of new develop-
ments and for further training.

The institutions will recognize the rich
benefits both to themselves and to their field
through an active extension programme. Staff
members can assist states in developing their
Social Education programmes through confer-
ences, seminars, and short courses. Surveys,
cooperative research projects, and evaluative
studies could keep the staff and their former,
present, and future students in 1the field tied
together in one continucus process of profes-
sional development. A two-way communication
system could be devised for disseminating
research findings to the field and for getting a
feedback of problems on which to work.

Professional Association

The dynamics of a profession, however,
cannot reside in any institution or eminate
from the rules and regulations of ' government.
The living hieart of the profession must develop
within the workers engaged in it. Some would
even question whether a body of government
employees could ever develop into a profession.
The experience of such services as the I.C.S.
and Scotland Yard indicates that a high degree
of professionalization can develop within
governmental cadres,

[ 12

In most professional ficlds, the practicing
members find great benefit in working together
in voluntary associations toward the solution of
their common problems. These associations
are not self-protcction associations although
there may be occasional interests to protect.
Their prime function is development of the pro-
fessional field and self-development of workers
within it. Such organizations are often built
on an integrated basis whereby local and state
units are all related organically in a national
whole.

Methods of professional development
include conventions and conferences, institutes,
workshops, periodic and monographic publica-
tions, continuous working committees, and
certain types of field services. The Associations
often have an important hand in determining
the research programme of the profession.

The chief merit of the voluntary association
is the well- known principle of participation.
People develop the highest potential when they
associate freely to set their own tasks, formu-
late their own plans for improvement, and
carry them out. The fundamental democratic
belief in free association coincides with this
basic psychological principle.

Code of Ethics

The final earmark of a profession is its
distinctive and predictable ethical behaviour.
Presumably Hippocrates enunciated the first
professional code for physicians. Most pro-
fessions find it useful to develop a set of
guiding ethical principles which in time help
to differentiate members of the profession
from non-members.

Codes of ethics usually define the relation-
ship which should exist among members of the
profession, between members and the clients or
people served, and between members and the
general public. The codes are usually based
upon high moral and the ethical values.
Physicians, for example, pledge to share their
special competence with their fellow men in
emergencies without regard for the likelihood
of remuneration. Ethical lawyers will not
solicit clients in certain ways.

When members of a profession are well
organized into an association and have an
established code of ethics, the group is in a

(Continued on page 16)
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An Experience in Orissa

N

Social Education Through

A Nutrition Programme

By B. Mohanty, District Social Education Organiser, Mayurbhanj District, Orissa

IN Orissa, according to the 1951 census, only
15.80%, of the people were literate. Now

about 189, literacy is claimed. The people
are interested in establishing schools, however,
and we have one Primary School for every

700 people.

A problem we have to face is that due
to proverty, school attendance is poor and
irregular. Interest holds until the schools are
recognized, but after some time attendance
declinés and students become irregular in
attending. Sometimes attendance goes as low
as 4 or 5, especially in tribal schools.

School officials felt that the chief cause of
meagre attendance was poverty. Although
Orissa exports rice, its people need to buy
rice half the year. They are poor and even
children have to work to help feed themselves
and their families. The people had no con-
cern for the nutritive value of what they ate.

School Milk Feeding Programme

Just as the Government was grappling with
this problem, the State UNICEF authoritics
ofiered 1.3 million pounds of milk powder
for distribution to school children and the
SEOs were given responsibility for promoting
4 programme of nutrition. We s arted a well-
planned school feeding programme in July
1957 and continued it through to the end of
}hc year.  The programme was implemented
in close co-operation with the school teachers,
Gram Panchayats and Village Level workers.
Only Block areas were to be covered where
there were Village Level workers and Social
Education Organizers to supervise and guide
the teachers, Panchayats and V.llagers.

. Blocks were classified A, Band C, accord-
INg to density of population. There was
enough milk powder for 2,000 students in A

locks, 1,000 in B Class Blocks and 500 in
C Class Blocks. At first milk was given 5
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In Orissa, the SEOs were given the
responsibility for distributing a supply of
millc powder among school children as a
- programmie for promoting improved nutri-
tion. The programme was implemented
with the cooperation of school teachers,
gram panchayats and village level workers.

While the programme started in the
limited area supplementing diet, it de-
veloped over a broader field, it provided
them opportunity to project a progranime
Jfor work among women— proving thar even '
a male SEO could promote work among
womein.

The accompanying article which records
this experience is an instance of how
specific activities of Social Education can
be directed as to lead on to a change of
attitude in other fields.

days a week, but later it was supplied on all
working days.

Not all schools could be covered. Schools
were selected according to the readiness of the
Gram Panchayats and the Schools to provide
one midday meal a week as part of the pro-
gramme. The menu for this meal was chosen
from the following :

1. Khir and sprouted gram.

2. Rice and vegetables with curd prepared
out of milk powder.

3. Rice and vegetables with Milk.

No separate milk was given when milk
powder was used for curd or khir.

Schools which volunteered for the pro-

gramme were required to provide rice, vege-
tables, sugar or gur, spices, gram and other

I



food stuffs needed. They also were to arrange
for the cooking and the vessels needed.

Gram Panchayats were advised to divert
parts of the profit fiom grain golas to help the
schools with the programme.

Each child, age 5 to 14, was to recgive one
and one-half ounces of milk powder per day.
Water was added in the proportion of 1:4 by
weight or 1:7 by volume.

Rice was {o be collected in advance for the
whole period. (Presently, rice is collected for
the whole year at the time of harvest). In the
beginning, children brought rice from home or
begged it in the village. This was stopped by
a Government G.O., which stated :  “In some
places a short cut has been devised by asking
the children either to bring ration from their
own houses or to raise it by ‘musti-Bhikhya.’
The former is. deprecable and the lacter
practice will tend to turn the children into
beggars....1t is the key to the success of the
scheme that the village community realises and
assumes responsibility for feeding the children.
Any deviation from the approved scheme will
be seriously viewed and will reflect on the
capacity of the Block Staff to organise work
of common benefit.”

Henceforward, it became purely the respon-
siblity of wvillagers to collect rice. In tribal
villages maize, mandia (hill millet), guduli, etc.
were provided in place of rice.

In April 1959, the State UNICEF authori-
ties increased the supply of milk powder and
we were able to upgrade blocks to increase
coverage.

Now we have gone one step ahead. The
Government has offered to provide two midday
meals a week if the villagers will provide two.
There is good response from the villagers and
the scheme may be operated from April next.

Results are very encouraging. There is a

remarkable change in the health of the
students.  School attendance has -become
regular, and the number in attendance has
increased,

My own District is not densely pepulated,
and all 12 Blocks were originally classed as
“C” Blocks. They have now been upgraded
to “B" clags Blocks, with 1000 children 1n each
Block receiving the free milk powder.

Mahila Samiti Milk Feeding Programme

The success of the school feeding pro-
gramme, encouraged the authorities to think
about a programme for women and younger
children. But what agency could carry out
such a programme ? Literacy among women
in Orissa is hardly 4 to 59. Purdah is common,
and the women generally do not come out of
their houses. Even after seven years of Com-
munity Development programmes, nothing
could be done for women and young children.
There are very few women workers in the
Community Development work, only about
30 women Social Education Organizers and 60
Gram Sevikas in 166 Blocks.

Mahila Samitis had been organized earlier
but in the majority of cases had failed,
because there were so few women workers to
give them guidance, and programmes had not
been found which aroused interest in the
women.

Inspite of all thesc difficulties something
had to be done.

We knew that village women had great
sympathy for a pregnant woman. Even ladies
in purdah go out of their houses in the
day time to see a woman at the time of
delivery. So an attempt was made to organize
Mahila Samitis in the villages, with the
main activity of feeding milk to pregnant and
nursing mothers. Because of the shortage of
women Social Education Organizers, the male
SEOs were given the job of organizing the
Mabhila Smitis. To do this, they had to work

through the aged women of the villages. They
had also the assistance from Youth Club
members.

It was proposed to feed selected groups
of pregnant and nursing mothers with children
below six months of age and undernourished
children in the age group 2 to 6.

As in the school feeding programmes,
Blocks were divided into three classes on the
basis of population and coverage, general
health of the people, communication facilitjes,
and so on. In **A” Class Blocks, 100 mothers
and 250 pre-school children were 1o be given
milk powder ; in “B” class Blocks, 80 mothers
and 200 children; and in “C” Blocks 40
mothers and 100 children.

Every Block organized 5 Mahila Samitis,
located in the big villages of the Block. The

[14]



president was nominated by the B.D.O., from
the members. One woman or girl with at least
middle English qualification or with good
knowledge of Oriya was appointed as secretary.
She had to maintain accounts, take care of the
stock of milk powder, keep a list of benefici-
aries, and report monthly to the B.D.O. She
was paid Rs. 15/~ per month.

The milk was distributed thrice a week.
The mothers were given two ounces of milk
powder and one fish oil capsule ; the children
were given one ounce of milk powder and one
fish oil capsule.

For the first six months the Block supplied
nioney for sugar, with the understanding that
after that the Grampanchayats or the villages
would pay for sugar.

Eyery Mahila Samiti was provided with
Rs. 105/- from the Block for purchase of one
almirah, 4 dekchis and 50 tumblers.

The scheme was started in April, 1958.
UNICEF has since discontinued supplying fish
oil capsules. The Block is now supplying
gram instead.

In October, 1959, the Red Cross authorities
also began to supply milk powder for the
scheme. Five more Mahila Samitis have been
organized in each Block and beneficiaries in the
first five Mahila Samitis have been increased by
509;. This is one proof of the success of the
programme.

My own District, Mayurbhanj, originally
had Ball “C” Blocks but they have upgraded
OSB!,

An Expanded Nutrition Programme

The nutrition programme is now being
cXpanded with the help of UNICEF. Sixteen

Ocks have been sclected. In each Block 5
Mahila Samitis and 5 schools are taking up
the expanded pragramme during 1959-60. In
19607()1 this number will be increased to 10
Mahila Samitis and 10 schools, and 16 more
Blocks will take up the programme.

The idea is to serve one egg to each pre-
gnant an.d nursing mother and one-half egg to
t(fr“(:‘lh lL‘hI[d twice a week. This will be done
sc-\::) ()u';tobcrl%t) to 3t March 1961 —the
th‘ehv']-]- when hens lay cggs. For the rest of

T)mr iLis proposed to give fish.

Sl'u‘ll gi.llll'x" farms and fish tanks have had to be
>t o support the programme.  From each

Block poultry unit, 40 birds are being supplied
to each cooperating Mahila Samiti. The unit
at the Mahila Samiti level will be maintained
by the Mahila Samiti and the local Youth
Club. One member of each has had a month’s
training at the Block Veterinary Dispensary
in care of poultry. Transportation of birds
will hive been completed by the end of this
month (March, 1960). Each Mahila Samiti
has been supplied with a small battery set
iucubator for hatching excess eggs. They will
keep 40 new birds to supply eggs during 1961-
62 and sell all the excess eggs and chickens.
Sale proceeds will be the income to the Mahila
Samiti and the Youth Club. Wire net has
been supplied by the Blocks. The cost of
incubator, birds, wire net and the stipend for
trainees have been met by UNICEF.

Four-acre fish tanks are being built to
supply fish for the programme. The Gram-
panchayat Department is providing interest-
free loans, to be repaid from sale of surplus
fish. Fingeriings will be supplied by the State
Fishery Department and paid for by the Blocks.
Grampanchayats will be responsible for supply-
ing fish as rieeded. One member of each local
Youth Club had a month’s training in fishery
last July. He received a stipend from
UNICEF.

Another phase of the extended nutrition
programme is school gardening. Schools
included in the School Orchard Scheme are
preferably in the same village with the Mahila
Samiti and must be in the same Grumpan-
chayat. There should be 50 to 75 children,
and there should be two acres of land avail-
able suitable for agriculture. The land is
divided into four plots : one for seasonal vege-
tables : one for papaya and plaintain : one for
citrus fruits ; and the fourth for mango and
sapeta.

Barbed wire for the orchard compound
will be supplied from Block funds, to be
repaid by the school committee from sale of
dhanicha seed. Dhanicha, a green manure
plant, will be raised in the orchard areas until
the trees grow large enough to shade the
ground.

Wells are to be provided from Block Agri-
culture budgets where wells do not already
exist. Cost of fruit tree grafls will be met by
UNICEF. One school teacher and one Youth
Club member for each School Orchard have
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been given necessary training. Students have
been served vegetables from the school gardens
since last January.

Other Results

There are now 1,660 Mahila Samitis with
16,600 members. In my District there are 122.
Mahila Samitis with more than 1300 members

Each Mahila Samiti has a pucca building.

Craft centres have been opened in many
Mahila Samitis. One craft instructress has
been appointed for each Block and will under-
go training at Bhubaneswar.

Literacy centres have been started for the
women and small libraries have been orga-
nized.

Because of the milk feeding programme the
problem of untouchability has been reduced.

To become financially strong, Mahila
Samitis have been encouraged to prepare
sweets and Badi. Sale of these is arranged
through the Youth Clubs in the weekly Huts
(Markets).

Many Mahila Samitis have been registered
under the Cooperative Act and are gelling
help.

Baby shows are arranged at times through
the Mahila Samitis.
Reaction of the Tribals to this Scheme

There are many tribes in my District, but
among the Santhals and Bathudis it was
hardest to start the nutrition programme.
Their women do not take food from the hands
of others. The Santhals never drink milk.
Probably they have a belief that their god
“Bunga™ will curse them if they drink milk.

They practically never milk their cows. 1If

they do, they sell the milk to the non-tribals,
the Dikus.

We had to organize Mahila Samitis with
fhe help of literate women of their own tribes.
In order to get them to drink milk made from
the milk powder, we had to convince them
that it is medicated. This approach may be
wrong, but it is successful. The work is most
regular in these areas.

Building a Social Education Profession :
(Continued from page 12)

position to discipline violators. If the profes-
sion effectively exerts a fair and impartial
discipline over its own members, it gradually
establishes an image in the public mind which
can be of considerable value. Pride in the code
build morale which further reinforces the
desirable behaviour. The behaviour becomes
internalized and no longer depends upon the
threat of group displeasure.

Next Steps

Building a profession is a slow process.
However, members of an occupational group
can hasten the process provided. enough of
them want to achieve professional status. The
typical SEO and DSEO now in service can
expect to see his occupation move materially
toward professionalization within the next
decade provided he and his associates take
certain definite steps now. Joining the Indian
Adult Education Association is one such step.
Joining or forming state and local associations
is another. Setting up working committees
with various assignments can be a third. Other
steps are making studies, participating in co-
operative research, writing up case studies, and
preparing magazine articles which share experi-
ence with others in the same field.

Social Education workers with a profes-
sional orientation will continue their profes-
sional training in every possible way : refresher
courses, seminars, staff mectings devoted to
professional problems, purposeful and syste-
matic reading, study-and discussion circles
with fellow workers, research projects, self-
evaluation. . . .

If they have not already done so, they can
make up their minds now to devote the rest of
their lives to Social Education. They can
know that the satisfactions of life do not derive
primarily from the salary carned but from the
service given,

Regardless of the name, organizational
form, or administrative arrangements, India is
going to need an ever-growing corps of educa-
tors of adults as far into the future as we can
see. Every person who takes upon himself his
life’s share of the work of Social Education will
be making his greatest contribution if he
approaches it in a professional way.

sttt ek n 2
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Our Town
R i TP

Art Is No Lukury In Gresik

By Reba Lewis

Gresik, in East Java, was once a great
Seaport. Today it is a pleasant little provincial
town, proud of its past, but which has kept up
With the times.

UR town, Gresik, lies on the sweet flowing
Brantas River. Once upon a time it was
the most flourishing city in East Java, a
sea port of great significance, trading with
foreign countries and with other islands of the
Indonesian Archipelago. We imported spices
from the Moluccas and sandalwood from
Timor, and we exported pepper, cotton yarn
and buffalo hides. This was during the four-
teenth century, when the Majapahit Empire
was 1n power. Traders from China, India and
Arabia arriving in our town, were so struck by
1ts beauty and the ease with which one could
make a living, that they settled in Gresik and
today our town has a cosmopolitan atmos-
phere, though itisno longer an important
harbour.

Among those who came to Gresik was an
Indian merchant from Gujarat, named Malik
Ibrahim. Being a devout Muslim, he began
to propagate the tenets of Islam. He found
Cager converts among the traders who were
dissatisfied with Hinduism, which was then the
most widespread religion in Central and East
Java, According to the Hindu concept of the

niverse, traders belonged to the Vaisya caste,
Which was considerably lower than the caste
of the priests or of the nobility. Even wealth
could not change their social position. But
_Islam rejected caste and emphasized the
Importance of the individual. This appealed
to the mearchants, many of whom became Mus-
lims, and from Gresik, Islam spread to the
other coastal towns of Java.

Sunan Girj
AS important as Ibrahim was Sunan Giri,

an} III],dOUCSian who became a leading Muslim
Scholar.  He gave spiritual support to the

Sultans who wished to extend their power and

*both Sultan Agung and the Sultan of
Pajang had their authority ‘legitimized’ by
Sunan  Giri.” During his lifetime many

pilgrims came to study the Muslim Agama
under his guidance. And today, {n the site
where he taught and where he is buried, there
is a school for Islamic scholars. Hundreds of
visitors from all the Indonesian islands come
to Gresik to pay homage to Malik Ibrahim and
Sunan Giri, who are considered as the first of
the nine “walis or holy men to expound the
doctrines of Islam in Indonesia.

Though Islam finally became the national
religion, Hinduism continued as a major
cultural force in the life of the people, and even
today most of our drama is drawn from two
major Hindu epics, the Ramayana and the'
Mahabharata. Tslam, in Indonesia was temper-
ed by the natural tolerance of the people, and
in Bali, which is only separated from Java by
a mile of water, there are no Muslims but only
Hindus.

In the early seventeenth century, the Dutch
East India Company was formed, and from
then on its tentscles began to spread over all
of Java. The Muslim scribes of Gresik and
Surabaja were opposed to this encoachment,
and as they held high positions at court, they
were able to encourage the sultans to res'st.

. But even so the Dutch advance was not
halted, and by the eighteenth century Java was
controlled by them. At the same time the
fortunes of our town began to wane. In 1799,
a Dutch traveller, acting as an agent for the
East India Company, noted :

“it is common knowledge that the site on
which Gresik stands is one of the pleasantest
and most convenient for trading purposes to
be found on Java. Although trade has been
in a state of progressive decline for some years,
the town continues to flourish fairly well as
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ompared with other places. This fact can be
tributed chiefly to the ease with which ships
rriving and departing can load and un-
oad....”

Today, one hundred and sixty years later,
our town has lost its pre-eminence as a port and
economically is dependent upon fishing, com-
merce and industry. One of our main occupa-
tions is fish-breeding. Just outside the town
there are many square, rather shallow ditches,
that have been dug and then filled with salt
water. Fish are bred in these pools, and once
a year we have a festival where prizes are given
for the biggest fish of the season. This is a
gay affair and one which is attended by all of
the towns-people as well as visitors and digna-
taries from all over East Java.

“Gotong Rojong”’—Mutual Aid

Some of the fisheries are owned -by
“hadjis”’—rich men who have been to Mecca—
but others are cooperatives, which is in keeping
with our tradition, especially in the villages.
The idea of working together forms part of our
historical pattern and the Indonesian name for
this is “Goton Rojong”, which means “mutual
aid’’.

Near Gresik there are a few cigareite fac-
torics, employing women. The tobacco is mixed
with cloves, so that the cigarettes have a pun-
gent flavour, which we like but which foreigners
find strange. Though few travellers like our
cigarettes, they all admire Indonesian batiks,
the most famous of our hand-made
textiles. In Gresik there is one cooperative
batik factory. Almost every woman in our
town knows how “to batik’, because it is an
art handed down from mother to daughter.
The process is difficult and intricate and a
really fine batik may take six months to finish.
The colours in the batiks are usually deep
browns combined with rich blues.

The largest and most important factory is
a cement plant constructed in Gresik a few
years ago, with the assistance of American
funds and technical experts. It is the seventh
largest of its kind in the world. The manager,
formerly Governor of Bali, is also an impor-
tant figure at Airlangga University in Surabaja.
All the stafl are Indonesian. The fuctory is

owned and administered by the Government
and employs hundreds of workers.

Our way of life in Gresik is very simple.
We go to bed early and rise with the sun. Our
main food is rice with fish, bean curd, vege-
tables, or meat. Bananas are cheap and avail-
able all the year round. A Gresik speciality
is a small cake called “pudak”. Itis made
from rice flour, coconut, sugar, and water, all
pourided together into a paste. This paste is
placed in a palm leaf; the leafis sewn together
by machine so that the contents will remain
firm; and then it is boiled and dried. People
in the West might think “pudak® is more like
a pudding than a cake, butin any event it is
delicious and we serve it whenever we have a
‘selamatan’—which may be either a feast or a
celebration.

On Sundays and holidays, we often watch
a performance of the “‘wayang orang”, a dance
drama based on episodes from the ancient
Hindu epics, but interpreted in Javanese style.
The ““‘wayang’ is a wonderful sight, full of
colour, rhythm, sound and movement, and it
may last three successive nights, from evening
until dawn.

Dutch-style Architecture

Often we just stroll near the harbour or in
the town, passing the Street of Heroes, where
those who died for Indonesian freedom are
buried. Nearby, the rulers of Gresik, who
were in power from the end of the Majapahit
Empire until the Japanese occupation, are
buried in their own private cemetery. Passing
this way, one can see the magnolia trees that
have been planted to guard the cemeteries, for
among Indonesian Muslims, this sweet-smelling
flower is associated with death.

The houses in our town are very old and
look as though they had been transported from
Holland at the time when Rembrandt was still
alive. A few are modern, but these are shabby.
What is surprising, is that in meny of our
homes, where ordinary people live, there are
paintings on the wall. Art has never been
considered a Juxury in Indonesia. Perhaps,
that is because we live in such a beautiful coun-
try. Everywhere we look we see the mountains,
the valleys, the rivers and the sea.... (Unesco)

[ 18 ]
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field of education.

home and abroad.

For detailed information please write now 10 :—

Factory Private Ltd.
P. Box No. 24,
Baramati (Poona) India.

THE BEST AND THE EASIEST

«Megh” Slated Roll-up Black Boards are the best and the
casiest means to Adult, Social and community education
for the following reasons :

1. They are handy, portable and anywhere hangable. ;
They can be distinctly written on with chalk and easily
wiped off with duster.

3. They can be read out from any angle of vision due to
their scientific coating. _

4. The are the out come of 35 years of experience 1n the

5. They have been tested by eminent educationists at
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When from the cares of the day,
you come back home, don’t you wish
¥ @ it were something cosy, beautiful
and distinctive—something your very own?

Well, home can be just that if you
furnish it with handicraft products. Every-

&
HOme lS thing from furniture and {urnishings

to decorate, and utility objects in metalware,

wood, ivory, bone, textiles and

What mat fibre, each fashioned with the timeless

skill of the Indian craftsman, is

) u yours—to make home as you want jt.

CENTRAL
o COTTAGE INDUSTRIES
make of it e BE

Indian Cooperative Union, Janpath
New Delhi

The Shop with the best
in Handicrafts
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A ivemethe cauliflowerand P’llgo to
= the forest and cook it thete,” said
- a miser to his wife.. He was afraid
that if she cooked it for him in the
home, the smell of it would tempt their
neighbours. So to the forest he went.

A prince, who had been hunting,
caught the smell of the miser’s cook-
ing. ‘Hmm),’ said the prince, following
his nose to the miser, ¢ this makes me
feel hungry already. Why not let’s start
eating ?’

'The miser was afraid to refuse the
prince, so they sat down to eat.
‘Delicious !’ exclaimed the prince.

The miser mumbled something. He
was afraid that the prince might ask
for more.

Said the prince: ¢You are coming
with me to my palace, From today, you
ate my chief cook.”

“Your Highness,” the miser said, ‘it’s
my wife who gave me thie recipe.”

_ “Then let’s go to her. I must have
it today.’
So the wife gave him the tecipe.

A week later, the prince returned
Wwith a dish of cooked cauliflower.*You
gave me the wrong recipe,’ he stormed.

Taste this and see. It’s #of the same.”

The miser’s wife tasted it—and she

agreed. She said: ¢ Your Highness, this

A HINDUSTAN LEVER PRODUCT

has a flavour that’s not natural to
cauliflower.’
¢ Exactly,” said the prince.

‘If T may say so,” continued the
woman, ¢ it’s the way you’ve done the
cooking that has killed the flavour of
the cauliflower and lefta taste of cooking
fat instead.” She added proudly: ‘I do
my cooking with a fat that glorifies the
flavour of the food without adding any
taste of its own. That is the difference
between vour cooking and mine.’

She was ptobably the first woman to
use a cooking fat like DALDA.

DALDA Vanaspati is odourless, taste-
less; it brings out the safural flavour of
whatever you cook with it, Cauliflower
tastes as cauliflower should; all vege~
tables keep their true flavouts,

What parpa does add, however, is
noutishment—energy and Vitamins A
and D. Seven hundted International

‘Units of Vitamin A and 56 LU. of

Vitamin D ate added to cach ounce
of DALDA,

Is it any wonder then that millions
of homes all over the country use
DALDA ? Why not sutprise your family
tonight with bettet cooking: DALDA-
cooking ? Ask for pALDA Vanaspati
id the green-and-yellow tin with the
palm tree,

DL, 35362
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CAPACITY
MEASURES

The Metric capacity measure—LITRE—comes into use from April,
1960 when the PAINT and PETROLEUM industries change over to the Metric

System. Paint will be sold in litres and the entire distribution of
petroleum will be in litres only.

CONVERSION

TABLE
| GALLON = 4: LITRES approx.

! LITRE = 1,000 MILLILITRES

DA-59/577
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Fl. OUNCE MILLILITRES (ml) ] GALLONS LITRES MILLILITRES
(to nearest ml) (to nearest (0 ml) ¢
[ 28 i 4 550
2 57 o %0
3 a5 © 2 9 .
4 114 3 13 640
5 (=1 Gui) 142 4 18 180
s 2 730
GILLS MILLILITRES (ml) 6 27 280
(to nearest mi)} 7 31 820
| 142 8 36 370
2 284 9 40 910
3 426 10 45 460
4 (=1 Pint) 568
x GALLONS LITRES MILLILITRES
PINTS LITRES (1) MILLILITRES (to nearest 100 ml)
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7 See 20 90 900
2(=1 Quare) i 136 30 136 200
40 181 600
50 227 300
QUARTS LITRES MILLILITRES (ml) 0 72 800
(to nearest ml) 70 8 200
; lz ;;g 80 363 700
3 S a0y 90 409 100
4 (=1 Gallon) 4 S46 100 454 “Mém‘“ DIUga
MILLILITRES Fl. QUNCES LITRES GALLONS . QUARTS P
INTS  GILLS
(to nearest } fl. oz.) e (toneais
o est gill)
10 3
20 | 1l - - i 3
30 I I, 2 — 1 ) 2
40 4 y mMocC 3 — 2 i i
2 it rural : =~ 3 1 st
60 ‘ 1 y 5 i 3
70 24 shoul; | F T :
) i also ¢ ; : 2 = N
- 3 —_ =
100 3 plan g ‘ 3 3 3
ote:
MILLILITRES PINTS GILLS  Fl. OUNCES e LITRES GALLONS QUARTS PINTS
(to nearest
O (to nearest pint)
i0 2 ] —
200 = ! 25 A% Y 20 4 ] 1
300 — 2 1 30 6 2 0
400 — 2 4 40 8 3 —
500 = 3 24 50 1 - =
600 —_ 4 [ 60 13 i =
700 ! 0 44 70 15 i 0
800 [ ) 3 80 17 2 (]
900 ] 2 13 90 19 3 —
1000( =1 litre) 1 3 _— 100 22 — —
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THE THIRD PLAN—A PLEA

WITH the Third Five-Year Plan now on the anvil, specula- -
tion is rife on the size, character and the pattern of out=

lay in the Plan. So also a considerable volume of specu-
lation on the allocation for different programmes in different
sectors. Present indications are that the size of the Plan will be
a modest one and that the emphasis in its objectives would be
biased, fairly strongly, in favour of heavy industry.

1t is a matter of opinion whether we can afford to do with
a modest plan and whether, with the problem of our agricul-
tural production still no where in sight of being solved, we
should look forward to an era of heavy industrialisation. It is
also a moot point what the criterion for judging the size of the
plan should be-—whether it should be in terms of employment
potential or whether it should be related to the resources avail-
able or whether it should look forward to increasing national
income. While all these are inter-related, an emphasis on one
of these will lend the Plan a character, which will be entirely
different under different circumstances.

While these considerations are, if one may say so, only re-
motely relevent to social education, what is of immediate import
to usis whether the Plan will recognise the role of social educa-
tion as such in planning and whether adequate provision will be
made for the programme to fulfil itself.

In this connection, grave doubts exist in the minds
of educationists. A feeling has gained currency that the
allocation for social services is likely to be slashed and that
in this, social education is likely to be a worse sufferer.
The indications are that social education will find an allo-
cation of Rs. 5 crores, which would mean that there would
be no increase over the allocations in the Second Five-Year
Plan, although the social education movement as part of the
planning has expanded considerably since ths first Five-Year
Plan was launched in 1951. It would be admittedly early to



comment on this belief, but, to forewarn is
to forearm.

Experts in Planning who have studied the
course of economic and social growth in deve-
loping societies are unanimously of the opinion _
that what hinders growth is the quality of hu-,

man material, which suffers from the warping{_,ﬂiﬁ‘erent sectors and the role which

effects of underdevelopment. Health and edu.
cation are, therefore, considered to be the
hard-core of any planned programme and great
emphasis on these is obviouly essential if mobi-
lisation of human resources is to take place on
a scale which would make good the deficiencies
in material resources. An attempt in necessary
to effect limitations of that kind. This would
constitute valid justification for higher allot-
ments under social services if, indeed, justifica-
tion were necessary at all to improve human
material.

The role of social education in this context
has been well brought out in the resolution of
the Executive Committee which appears else-
where in this issue. The resolution points out
the need for inculcating certain attitudes and
creating certain social institutions which would
help further the objectives of planning, These,
the resolution rightly points out, can be pro-
moted primarily through a well directed pro-
gramme of social education. The resolution
furthermore is of the opinion that, bearing in
mind the responsibility that devolves on social
education, an allocation of less than 25 crores
would be inadequate. It has therefore called
upon people in general and social education
workers in particular to mobilise public opin-
ion to provide adequate allocation in the Plan.

Workers in the field—whether they be con-
nected with social education or with social ser-
vices generally—need to ponder over the most
effective way of making an impression on the

planners.  Considerable success has been
achieved by social education in the various
plan programmes. It is now necessary for
us to bring to bear on the planning body an
awareness of these successes. Tt is also neces-
sary that we should educate public opinion on
the implications of the plan programmes in
people
need to play in making the programmes suc-
cessful.

* % 3k
Adult Education for Universities

The Executive Committee at its meeting
held recently, has done well to call upon
Universities to set up departments of
adult education as one of the academic
disciplines. The call has come none too soon,
for except for stray attempts academic
bodies have hitherto kept aloof from one
of the vital problems which faces society.
It is somewhat ironical that while the Univer-
sities should devote considerable thought to
the problems of economic and social develop-
ment, they should ignore one of the important
tools of inducing this development.

The resolution of the Executive has also
done well to indicate what was expected of
Universities in the field of adult education. It
has called for a programme of research in
adult education as we<ns1:XMLFault xmlns:ns1="http://cxf.apache.org/bindings/xformat"><ns1:faultstring xmlns:ns1="http://cxf.apache.org/bindings/xformat">java.lang.OutOfMemoryError: Java heap space</ns1:faultstring></ns1:XMLFault>